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General Conference Information 

Conference Schedule "At a Glance" 
Thursday, May 17,2007 
7:30-9:00 AM Registration 
7:30-9:30 AM Mentor/Mentee Meeting 
9:00AM-3: 15 PM Graduate Research Network 
9:00 AM-12:00 PM Morning Workshops 

Technological Ecologies 
Usable Usability in the 

12:00-1 2:30 PM 
1:00 PM-4:00 PM 

Thursday Evening 

Composition Classroom 
Box Lunch 
Afternoon Workshops 
Virtual Spaces and 
Electronic Comments 
Working with Digital Video 
Getting Started wi th 
Open Source Software 
Bedford St. Martin 's Presents 
An Evening of Beer and 
Appetizers at the Detroit 
Beer Co. 

Friday, May 18,2007 
8:00 AM Town Hall I: The Bleeding Edge 

9:00 AM-5:00 PM 
12:00 PM-2:00 PM 

Moderators: Michael Salvo, 
Collin Brooke, Ri ch Rice 
Panels 
Lunch 
Speakers: Randy Wilcox from 
Detroit Funk (www.detroitfunkc.com) 
Lowell Boileau from Detroit Yes! 
(www. detroityes.com) 

Downstairs in McGregor 
Downstairs in McGregor 
McGregor B&C 

McGregor F-G-H 

McGregor J 
Downstairs in McGregor 

McGregor E 
McGregor J 

McGregor F-G-H 
Detroit Beer Co. 

McGregor M 
McGregor 
Tower Dorms F00d Court 

MoUika Basu from Metroblogging Detroit 
(www.detroit.metblogs.com) 

6:00 PM-9:00 PM Dinner 
Keynote Speaker: Geoffrey Sirc 
Professor of English, 

University of Minnesota 

Saturday, May 19, 2007 
8:00 AM-9:00 AM Townhall 2: The Future of 

9:00 AM-5:00 PM 
12:00 PM-2:00 PM 

6:00 PM-9:00 PM 

Computers and Writing 
Panels 
Lunch 
Keynote Speaker: Helen Liggett 
Professor of Urban Affairs, 
Cleveland State University 
Banquet 
Keynote Speaker Richard 
Doy le 

Sunday, May 20, 2007 
9:00 AM-I I:45 AM 
9:00 AM-12:00 PM 

12:00 PM 
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Panels 
Developing Metrics to Gauge 
the Impact of Digital Scholarship 
7C's Meeting 

Student BaUrom, 
Student Center 

McGregor M 

McG regor 
Tower Dorms Food Court 

Charles H. Wright Museum 
of African American Hi story 

McGregor 
McGregor M 

McGregor C 

General Conference Information 

Welcome to the 2007 Computers and Writing Conference 
Wayne State University welcomes you to the 23rd annual Computers and Writing 
Conference. This year 's theme, "Virtual Urbanism," asks us to consider the emerging 
relationships being generated among the city, technology, space, pedagogy, rhetoric, 
and writing. In the age of new media and networks, how do these areas inform, shape, 
transform, and rework our teaching and scholarship? How does our work in technol­
ogy and new media allow us to reimagine space, to rethink the role of writing instruc­
tion, and to reconstruct our sense of identity, at personal and disciplinary levels? 

In his essay "Virtual Urbanism" (whose title and focus our conference appropriates as 
its theme), Geoffrey Sirc defines the phrase "virtual urbanism" as "a different textual­
ity, one in which actual humans, with needs, fears, desires, memories, drift through 
the important spaces of thei r lives, encountering other humans similar engaged in 
the ongoing mystery of existence." Detroit offers itself as a space to engage with 
such thinking. If any conference site poses "a di fferent textuality," it might be this 
urban locale whose difficult history of early American settlement, the rise of the 
automobile industry, the economic collapse and eventual racial contl ict of tile 1960s, 
and the birthplace of techno music is comprised of a textual ity that samples, mixes, 
and remixes much of the complexity that the virtual promises. The virtual , of course, 
challenges representation . How the city's public image and di ffi cult past represent or 

si~nify a given idea or position .is always a point of How the ~.i!:~IJl .........• IL~ hI 
rejuvenate Its Image or economic standlllg, too, ~ 
is a contentious point. Popular press, nightly 
news, and even casual conversation represent the 
city in very fixed, and unfortunately, depressing, 
ways. That representation is problematic largely 
because of its limited perspective, but it is also 
indicative of the difficulty we face when we 
attempt to understand and work with "different 
textualities." Different textualities, as Sirc 
reminds us, prompt virtual spaces for meaning 
to circulate. Different textuali ties challenge understandings regarding representation. 

Most of us face contentious representations (from w ithin and from without our chosen 
discipline) when we hear responses to our work with technology. Those of us who 
teach with technology are often asked to "represent" our work in a very li teral way: 
prove that technology makes writing or teaching "better." And while our fi eld has 
generated valuable work in assessment, usabili ty, pedagogy, and other related areas 
published over the last twenty years, have we succeeded in representing our work, 
particularly when the demand is for someth ing better? Can we represen t networked 
affiliations, podcasts, web logs, wikis, social software, hypertext, television, film, 
and an ever-increas ing production of browser based applications as "better" writing? 
We cannot. Nor should we worry about representation . To say that is not to cri tique 
ourselves nor how others receive us and our work, but it is to critique the project of 
representation in general. If any urban environment suffers from representation, it is 
Detroit. Detroit is the site of "ruins," of racial contlict, of economic downturn. But 
such representations never entirely account for what the city is nor what it offers. 
Detroit struggles to represent itself; computers and writing, at times, does as well . 
Both work within and without the textuali ties their spaces create through encounters 
and engagements, through networks and through circulations. Detroit, in some ways, 
is allegorical for the conditions of contemporary, new media teaching and writing. As 
we receive each other 's work over this four day conference, we might follow Sirc's 
lead and not search out a "l iteral urbanism" for our work. Instead, we might consider 
the potentials of a virtual urbanism, one whose textuality is complex, imaginary, drift­
mg, and composi tional. 
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General Conference Information 

A Few (More) Words on Computers and Detroit: 
As we gather in the once-dubbed "Paris of the Midwest," we do well to remember that Detroit 
is more than a metaphor and exists beyond its virtual nonplace: it is a real geophysical place, 
rich wi th intersecting histories of both cultural excellence and despair. It's all too easy for us, 
as members of a discipline in the era of soc ial-epistemic rhetoric, to recognize socia-economic 
concems in Detroit (and other impoverished urban cities) and neglect not only its measurable, 
contemporary achievements, but also how ordinary people enjoy and thrive in the city every day 
(even outside of the universitylcultural center area). Ever since I was a freshman at Wayne State 
University, I have had the pleasure of exploring Detroit's gems and clandestine sites via student­
volunteer efforts and academic study, with a desire for social change and an intense curiosity to 
see what I might find. I found my professional roots in Detroi t and a personal desire to aid my 
students, Metro-Detroit community members, and scholars in find ing their connections to the city. 
While I encourage you to fully explore the exciting work of your colleagues throughout this week, 
don't miss out on the opportunity to enjoy and connect to Detroit. 

Jessica Rivait, Wayne State University, C& W Panels and Program Committee 

"Engl ish teachers shouldn 't know how to build computers. Dude, that just messes with the nature 
of things," one of my students was kind enough to tell me recently. I think of' him every ti me I 
read an article about how new media affect the way we write--how a new medium can change 
everything (or so we 'd like to th ink, or fear, or whatever). Sometimes it seems as though "mess­
ing with the nature of things" is my job-whether it's talking to my Tech Writing students about 
the rhetoric of AutoCAD or helping non-traditional adm inistrative assistant students create an 
online style guide via Wiki. I fi nd myself in a semi-unique position of being trapped between 
worlds- part time adj unct computer instructor, full-time graduate student and teaching assistant in 
English. I combine the two passionately where appropriate, while at other times I'm the first one 
to pull out paper and explain spreadsheeting the "old fashioned way" to a student who just isn't 
understanding IF functions or AutoSUM. I think I'm in good company here. Maybe the students 
aren ' t prepared for us, maybe they'll be fri ghtened that their Composition instructor is also 
well versed in Photoshop and Final Cut Pro. But we here-all of you here- whether you study 
rhet/comp, computers, philosophy or yes, even li terature- are part of one big virtual community 
(even an urbanity, if you will) that 's already pushing the limi ts of what "composition" can be. My 
students might be surprised to fi nd page design in first year composition, and my colleagues might 
claim that new media doesn't make writing "better," and Trekkie Monster might even say "The 
Internet is fo r Porn," but these are also all things that are here to stay. 

Jill Sajdyk, Wayne State Unviersity, C&W Graphic Design and Program Chair 

My mother-in-law has a top 10 list: Top ten reasons why young families shouldn 't live in Detroit. 
She presented me with this li st when my husband and I took her four grandchildren and moved 
them to Detroit so that I could attend Wayne State University. Interestingly enough, my husband 
presented me with a similar list when I to ld him I wanted to get a PhD focus ing on computers and 
composition: Top ten reasons why English Majors shouldn't play with computers. What these 
lists have in common is that they are based on cliched stereotypes and false assumptions. In 
truth, Detroit is a wonderfu l place to live, and it is especially exciting to live here at this time in 
Detroit's history, the age of what Detroit mayor Kwame Kilpatrick calls the Detroit Renaissance. 
Detroit is working hard to reclaim run down urban areas and to bring in new opportunities and 
new business. It is also an exciting time to be a part of the field of Computers and Composition. 
This is one of a growing number of fie lds that are focusing on the impact technology has on our 
students, our classrooms and pedagogy, and ourselves. I think I'm going to create my own top 
ten lis t: Top ten reasons why the 2007 Computers and Writing Conference is an exciting event of 
which to be a part. 

Mary Karcher, Wayne State University, C&W Panels and Program Committee 
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C& W Conference Sites: Past, Present, and FlItllre 

#24. 2008: Athens, Georgia #13. 1997: Honolulu, Hawai'i 
Chair: Christy Desmet Chair: Judi Kirkpatrick 

#23. 2007: Detroit, Michigan #12. 1996: Logan, Utah 
Chairs: Richard Marback, Chair: Christine Hult 
Jeff Rice #11. 1995: EI Paso, Texas 

#22. 2006: Lubbock, Texas Chair: Evelyn Posey 
Chair: Rich Rice #10. 1994: Columbia, Missouri 

#21. 200S: Palo Alto, California Chair: Eric Crump 
Chair: Corinne Arniez #9. 1993: Ann Arbor, Mich igan 

#20. 2004: Honolulu, Hawai'i Chair: Bill Condon 
Chairs: Judi Kirkpatrick, #8. 1992: Indianapolis, Indiana 
Darin Payne, John Zuern Chairs: Helen Schwartz, Linda 

#19. 2003 : West Lafayette, Hanson, Web Newbold 
Indiana #7. 1991: Biloxi, Mississippi 
Chair: David Blakesley Chair: Rae Sch ipke 

#18. 2002: Normal, Illinois #6. 1990: Austin, Texas 
Chair: Ron Fortune, Jim Chairs: Fred Kemp, John Slatin, 
Kalmbach Wayne Butler, Locke Carter 

#17. 2001 : Muncie, Indiana #S. 1989: Minneapolis, Minnesota 
Chairs: Linda Hanson, Chair: Geoff Sirc 
Rich Rice #4. 1986: Pittsburgh, Pennsylvania 

#16. 2000: Fort Worth, Texas Chair: Glynda Hull 
Chairs: Dene Gri gar, #3. 1985: Los Angeles, California 
John Barber, Hugh Bums Chair: Lisa Gerrard 

#IS. 1999: Rapid City, #2. 1984: Minneapolis, Minnesota 
South Dakota Chair: Donald Ross 

Chair: Michael Day #1. 1983: Minneapolis, Minnesota 
# 14. 1998: Gainesville, Florida 

Chair: Anthony Rue 

Interested in hosting C&W? 
After the conference, on Sunday at 12:00 PM in McGregor room C, the 7C's will meet to talk 
about future conferences. Please come and hear about how to host a conference. The application 
process is available through the official conference Web site, http://computersandwriting.org 

C&W in Kairos 
Kairos: A Jo urnal of Rhetoric, Technology, and Pedagogy plans on publishing a special issue 
featuring selected essays from the conference. For more information, contact Cheryl Ball at 
kairos@technorhetoric.net 
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General Conference Information 

General Area Information 

Checking Your Email and Using the Web 
Registered attendees receive a temporary login (called "access IO") and password which 
allow you to login to the wireless network on campus as well as any terminal in the library 
or in a classroom. You can use your login and password to access your email or the Web. 
Additionally, we have reserved Lab C in the Undergraduate Library for your use. 

Gym 
Conference attendees may use the campus gym- across from the Student Center - for $4 
per day. Show your name tag at the door in order to get the discount. 

Local Area Attractions 
Located near the Wayne State Campus and worth visiting in your free time: 

Detroit Institute of the Arts (DIA). 
Detroit H istorical Museum 
Detro it Science Center 
Charles Wright Museum of African American History 
The Detroit Public Library 
The Henry Ford (and Greenfield Village) 
The Detroit Zoo 

Sports 
From May 18-20: the Detroit Tigers are hosting the St. Louis Cardinals at Comerica Park. 
Comerica Park is a short cab ride away from campus and close to the downtown hotels. 
Please see http ://detroit.tigers.mlb .com for information regarding tickets and times. 

Food 
While lunches and dinners are included in 
your regis tration fee, there are several 
places within walking distance for 
sandwiches, drinks, Middle Eastern , dinner, 
and cafe food. Some places include: 
On Warren: 

Subway 
Potato Factory 
Epicurius 
Olympic Grill 

On Cass: 
Cass Cafe 
Ava lon 
Twingos 
Campus Coney Island 
Circa 

On Forest: 
American Masala 
Tubby's 

Cansfi eld: 
Traffic Jam 
Motor City Brewery 

On Campus: 
Starbuck's 
Einstein Bros. 
Pizzeria Venti 
La Pita 

Computers and Writing 2007 III to 

Thursday Evening 
Bedford St. Martin's Presents: 
Beer and Appetizers at the Detroit 
Beer Co. 
Join us fo r beer and eats at the Detroit Beer 
Col, a brewpub in downtown Detroit. The 
Detroit Beer Co. is one of three brew pubs 
owned by the same company. There will be 
complimentary appetizers and a cash bar. We 
recommend the Local 1529 IPA or the Schizo· 
weizen. 

Contact information: 
http://www.beercos.com 
1529 Broadway St, Detroit, 48226 
(313) 962-1529 

If you are driving, head south down Woodward 
(right from Warren and Woodward). 
Go I. 7 miles. 
Turn left at Witherell Street. 
Turn right at Broadway Street. 

There is an adjacent parking garage and there is 
street parking as well. 

Banquet at the Charles H. Wright Museum of 
African American History 
Saturday, May 19,2007 
6:00 PM .. 9:00 PM 

General Conference Information 

Join us for a banquet at the African American Museum featuring a keynote talk by Richard Doyle, 
Professor of English Penn State University. Awards will also be presented for various Computers 

and Writing honors. 

The Charles H. Wright Museum of African American History 
http://www.maah-detroit.org 
is located at 315 East Warren Avenue. Phone 313 494-5800 

From Woodward Avenue, cross Warren Avenue and the museum will be two blocks down 

on the left. 

.. .. 
~ 
\,/ 

.. KirbY --------1 

l 
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Awards 
During dinner, an awards ceremony will take place in order to honor the year's achievements in 
the fie ld. The following awards will be presented: 

John Lovas Memorial Academic Weblog Award 
presented by Kairos and Kairosnews 

For the past several years , many scholars have been making a sign ificant contribution to the 
knowledge in rhetoric and composition via their weblogs in much the same way that Kairos has 
worked to push forward scholarship. Academic bloggers are conversing about topics such as 
professional issues in the discipline, best teaching practices, electronic discourse, and cultural 
criticism of digi tal space. This year we will once again present the Best Academic Web log Award 
in recognit ion of the valuable contributions that bloggers have made to the discip line . 
Kairos: http://www.technorhetoric.netJ, Kairosnews: http://kairosnews.org 

Kairos Best Academic Webtext Award 
presented by Kairos 

Kairos: A Journal of Rhetoric, Technology, and Pedagogy will again recognize outstanding 
webtexts. According to Kairos Senior Co-Editors Douglas Eyman and James Inman, this year's 
Best Webtext Awards "once again showcase outstanding work that engages design and media as 
integral elements of scholarly argument. We hope to see your work nominated for this award in the 
coming years. " Information about the award, including nomination cri teria, past winners and links 
to this year 's winning webtexts may be found at http: //kairos.technorhetoric.netJawards 

Kairos Awards for Graduate StUdents/Adjuncts 
presented by Bedford/St. Martin 's Press and Kairos 

In Computers and Writing, TAs and Adjuncts do some of the most interesting work in the class­
room and in service to the field . Ten years ago Kairos was started mostly by graduate students 
and adjunct faculty, and so the journal once again seeks to honor those who change the field while 
becoming a part of it. But Adjuncts and TAs often don 't receive much recognition and/or reward 
from their home institutions for the work they do in our field, not to mentIOn the k1l1d of extra 
work they end up doing as the "computer person" in thei r given departments and programs. This 
award has been created to recognize this work. . 

Computers and Writing 2007 III 12 

Computers and Composition Awards 
presented by Computers and Composition 

General Conference Information 

Computers and Composition: An International Journal offers four awards each year: (I) the Hugh 
Bums Award for the best dissertation, (2) the Ellen Nold Award for the best article in Computers 
and Composition Studies, (3) the C&C Distinguished Book Award for the best book or large digi ­
tal project work, (4) the Charles Moran Award for Distinguished Contributions to the Field and (5) 
The Michelle Kendrick Outstanding Digital Production/Scholarship Award for digital productions, 
digital enviromnents, and/or digi tal media scholarshi p. 

See http ://computersandcomposi tion.osu.eduJawards.h tm for previous award winners and more 
infonnation. 

The Technology Innovator Award 
presented by Conference on College Composition and Communicat ion Committee on Computers 
in Composition and Communication 

This award is presented, as occasion demands, to a person who has served or serves as an exem­
plar for teachers working with computer technologies in his or her classes and who represents the 
highest ideals of scholarship, teaching, and service to the enti re profession . The recipient of this 
award is an outstanding leader in computer-based pedagogy who has made a continuing contribu­
tion to the application and use of computer technology in the field of composi tion studies (includ­
ing scholarly work in language, composition, rhetoric, and pedagogy). In the typical language 
of exemplar awards, the recipient might be referred to as a living legend, an outstand ing leader, 
or an electronic pioneer. The award is presented by a representative of the eccc Committee on 
Computers in Composition and Commun ication (7C 's). 
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Conference Schedule 

Thursday, May 17, 2007 

"Heard about Houston? Heard about Detroit? Heard about 
Pittsburgh, PA ?" - Talking Heads "Life During Wartime" 
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Graduate Research Network 
Room B&C, 9:00 AM - 4:00 PM 

Thursday, May 17, Schedule 

Computers and Writing 2007 is delighted to host the eighth annual Graduate Research Network, a 
forum for discussion of research projects and work in progress related to Computers and Writing. The 
C&W Graduate Research Network is an all-day pre-conference event, open to all registered confer­

ence participants at no charge. 

Roundtable discussions will group graduate students with similar interests and discussion leadersm, 
who wi ll facilitate discussion and offer suggestions for developing research projects and for finding 
suitable venues for publication. We encourage anyone interested or involved in graduate education 
and scholarship--students, pro fessors, mentors, and interested others--to participate in this important 
event. The GRN welcomes those pursuing work at any stage, from those just beginning to consider 
ideas to those whose projects are ready to pursue publication. 

As a special treat, Cheryl Ball (Utah State University) will be conducting a jobs/tenure-and-promo­
tion workshop during our afternoon session. The C& W Graduate Research Network is free to all 

registered conference participants. 

Mentor/Mentee Program 
For participants in the mentor/mentee program, meet up for breakfast! Joyce Walker will meet men­
tors/mentees in the downstairs lobby area in McGregor and pair up participants. 

Morning Workshops 
9: 00 AM -12:00 PM 
Technological Ecologies: Methods, Modes and Assessment (Room F-G-H) 
Dickie Selfe, Ohio State University, Kip Strasma, Illino is Central College, Beth Bnmk-Chavez, 
University of Texas EI Paso, Shawn Miller, Duke Un iversity, Jude Edminster, Bowling Green State 
University, Andrew Mara, North Dakota State University, Krist ine Blair, Bowling Green State Univer­
sity, Anthony Atkins, Virginia Tech, Colleen Reilly, University of North Carolina Wilmington, Shawn 
Apostel, Michigan Technological University, Kristi Apostel , Michigan Technological University, 
Michael Day, Northern Illinois University, Amy Kimme Hea, University of Arizona, Heidi McKee, 
Miami University, Will Hochman, SOllthem Connecticut State University, Jeanne Smith, Kent State 
University, Jay Sloan, Kent State University, H. Lewis Ulman, The Ohio State University, Scott Lloyd 
DeWitt, The Ohio State University 
Computerized writing environments (e.g., physi cal spaces, hardware, software, and networks) and 
the humans who use and support such technologies comprise complex ecologies of interaction. 
Those techno-ecologies are already critical to digital writing practices and processes. In academia 
and professional domain s, all "writing" projects are increasingly computer-mediated. Writers work 
and interact within computerized networks: word-processing texts, IMing and email ing, creating 
multimedia compositions, communic;ating via the Web, and disseminating files across file-sharing 
spaces on the Internet. As with any ecology, a human/computer system needs to be planned, fostered, 
designed, sustained, and assessed to create a vibrant culture of support at the individual, program­
matic, institutional, national , and even intemationallevel. Unfortunately at far too many institutions, 
it is difficult to sustain ecologies of digital writing. How then to best plan, foster, design, sustain, and 
assess the complex ecologies fram ing the study and practice of digi tal "writing" that we do (or hope 
to do) as teachers, scholars, learners, and writers? This workshop will provide contextual and situated 
but flexible modes and methods for theorizing and enacting the hard work of building and sustaining 
digital writing ecologies . 

Usable Usability in the Composition Classroom (Room J) 
Shaun Slattery, DePaul University; Susan Miller, North Carolina State University; Jason Swarts, 
North Carolina Slate University; Shelley Rodrigo, Mesa Commllnity College 
What are the qualiti es that make a text successful and how can we measure those qualities systemati­
cally? How can peer review be fortified wi th methods of evaluation that attend to a text's situated 
rhetorical work? In this half-day workshop, we will present usability testing as a viable answer and 
help workshop participants learn to implement these testing methods in their classrooms. 

Usability testing refers to methods and methodologies designed to measure the degree to which a 
text or other kind of product can be used in pursuit of specific goals. These methods can be usefully 
Incorporated into writing classrooms because they: 

1. Make peer review more systematic and the application of grading heuristics (e.g., those gauging 
rhetoncal effectIveness) more concrete 
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Thursday, May 17, Schedule 

2. Surface the role of the audience by asking students to observe the interaction between readers 
and texts. 

In addition to helping students evaluate texts with clearly-defined instrumental functions (e.g., 
instructions), usability testing is also usefully applied to other kinds of writing common to com­
position classrooms (e.g., persuasive pieces). Usability testing and traditional practices of writing 
evaluation share the assumption that texts are perlocutionary acts. The effect may be on the reader 
(e.g., to "move" the reader) or on the world, facilitated by a reader's use of ~ text (e.g., build a 
bookcase; make an informed decision). In still other words, people do things with texts. And if 
they are doing things with texts, it makes sense to ask how usable the texts are for those purposes. 
In this workshop, we will present usability testing as a complement to peer review that helps 
impart a kind of rhetorical awareness they might not otherwise achieve. Workshop participants 
wi ll learn about different types of usability tes ting and associated test methods. Together with the 
workshop organizers, participants will develop test plans and materials for evaluating a variety of 
texts. 

Box Lunch 
12:00 PM -12:30 PM Downstairs McGregor 

Afternoon Workshop s 
1 :00 PM - 4:00 PM 

Virtual Spaces & Electronic Comments: Options and Strategies for 
Incorporating Effective Electronic Feedback on Student Writing in First­
Year Composition Courses (Room E) 
Teryl Sands, Arizona State University, Michael Martin, University oj Wisconsin-Stollt 
This workshop will present new technologies available for giving electronic feedback on student 
writing, as well as giving guidance on effectively incorporating the lise of electronic comment 
technology into first-year composition courses. The audience for this presentation is writing 
teachers, both new and experienced, who are, or are contemplating, using electronic comment 
technology. We wi ll focus on two particular kinds of electronic feedback technologies: hand-writ­
ten electronic feedback using tablet technology and printed electronic comments using the Com­
mentslTrack Changes features in Microsoft Word. 

The workshop will draw from our current research using electronic comments and teaching expe­
riences in virtual spaces. We will describe our experience using electronic comment technology by 
giving examples of successes as well as fai lures with our own technology driven courses, and we 
wi ll include current theory and practice in the field. 

The audience will be provided with a handout on different commenting technologies available 
as well as describe the typical set-up to give students virtual feedback on their writing. We will 
give examples from own virtual courses focusing on fu nction and best practices for evaluation of 
student work online. The audience will participate in an online virtual commenting activity which 
will serve as a pedagogical model for their own writing classes. 
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Working with Digital Video (Room J) 
Scott Penn ington, Dean Rehberger, Michigan State UniverSity 
The fi eld of digital video seems to be in constant flux. With each passing year, new standards and 
methods emerge, often in multiple, competing fonnats, with each promising to be the best solution 
for the recording, storage, and delivery of video. The purpose of this workshop is to make sense 
of the flux by exploring sets of digital video best practices, equipment case studies, and delivery 

venues. 

This workshop is desi gned for both the beginner and seasoned professional, covering in simple 
and well-defined terms best practices for the recording, processing, analysis, and delivery of 
digital video. It wi ll also cover migration from analogue to digital formats as well as using video 
in the classroom and onli ne. The workshop is intended to assist writing faculty to implement 
several important aspects of digital video technology in the field, studio, classroom, and online. 
The workshop will cover a range of practices that include open-source and inexpensive solutions 
to higher-end applications,cameras and hardware, and will util ize a demonstration and discussion 

format. 

Getting Started With Open Source Software (Room F-G-H) 
Bradley Dilger, WIU; Matt Barton, SI. Cloud State University; David Blakesley, Purdue Univer­
sity; Troy Hicks, Michigan State Un iversity; Clancy Ratliff, East Carolina University; Charles 
Lowe, Grand Valley State University; Jeremy Tirrell, Purdue University 
Many of the daily computing needs educators and students now fi ll wi th expensive proprietary 
software can be addressed with open source appl ications. In thi s hands-on workshop, participants 
will get an introduction to open source software usable in everyday research and instruction­
most of which can be downloaded for free and installed on Windows or Mac OS desktops. Dem­
onstrations will include classroom applications and will be geared towards participants' interests. 

In the first pan of the workshop, the session chair and facilitators from Open Source Opens Think­
ing will help participants get started with the OpenOffice office suite. In the second half, we will 
introduce a variety of open source applications and provi de participants hands-on help with the 
application(s) of their choice. 

Dinner 
6:00 pm 
Bedford St. Martin's Presents : 
Beer and Appetizers at the Detroi t Beer Co. 
More information including directions on page 10. 
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"He looked a lot like Che Guevara, 
drove a diesel van 
Kept his gun in quiet seclusion, 
such a humble man 
The only survivor of the National People's Gang 
Panic in Detroit, I asked for an autograph 
He wanted to stay home, I wish someone would phone" 
- David Bowie "Panic in Detroit" 
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Room M: Townhall1 The Bleeding Edge: 8:00 AM-9:00 AM 0 ().. t (,i. (}; ~ VJ 
Moderators Michael Salvo, Purdue University, Co llin Brooke, Syracuse University, Rich Rice,:,"" ..-\- Ii .Jr ? 
Texas Tech University \5 \ ~ l -J ·1 

Session 1: 9:00AM-10:15AM 
1.1 Innovations in Asynchronous Communication (Room B) 
Moderator: Bradley Stabler, Wayne State Universitv 
Meredith Graupner, Bowling Green State University: Instant Messenger in the Composition 
Classroom: Extending Conversations of Computer Mediated Communication 
According to Jonathan Alexander, parents and educators tend to assume that young people in cy­
berspace act as either leaders or exploited victims. We are strongly encouraged by administrators 
and peers to use technology to enhance pedagogy, yet many of us have inhibi tions from pervasive 
myths that recognize the use, or lack of use, of computer mediated communication (CMC) in 
particular. This presentation examines three dominant myths that have circulated among educators 
with regards to CMC to explain how they have affected instant messenger (IM)-a commonly 
overlooked medium in the composition classroom. Specifically, these myths include: (I) e-mail , 
MOOs, 1M, and other forms of CMC are arbi trary tools; (2) CMC assists in erasing print literacy 
by emphasizing digital literacy; and (3) CMC erases power roles among users. By exploring 
these myths, I suggest that 1M plays a un ique role among other CMC for usi ng it in the classroom 
provides an opportunity for both instructors and students to become more aware of their li teracy 
practices, how those literacy practices are informed by the medium, and how audiences are ad­
dressed through that medium. I will offer possible pedagogical strategies for 1M in the classroom 
by discussing its use in writing conferences, electronic office hours, and in-class group work. 

Dirk Remley, Kent Stale University: Representing Activity in Asynchronous, Distance Com­
puter-Supported Collaborative Writing 
Much study of computer supported (or mediated) collaborative writing has focused on how 
certain electronic communication tools affect computer supported collaborative writing (CSCW), 
especially computer supported collaborative learn ing. Li ttle of this work has appl ied Activity 
Theory (AT) to this analysis. BracewelllWitte (2003) attempted to refine constructs considering 
psychological elements of collaborative writing in the workplace and who observed that various 
AT constructs developed by researchers have aimed to capture the interaction of cultural, histori­
cal, and social factors for particular human acts, in cluding that of producing and us ing written text 
(513). Research in AT in the field of human-computer interaction has focused on cogniti ve issues 
of individual users and system design (Ciases/Wehner, Collins, Zager). AT's descriptive abili ty 
can enable researchers to analyze a numberof cognitive processes and literacy-oriented skills in 
practice and how they affect each other. 

This paper considers the dynamics of AT relative to the use of asynchro nous communication tools 
to mediate distance collaborative writing and attempts to devel op a new representation of AT re­
lated to this kind of collaboration that contributes to the discussion of how literacies and cognition 
affect collaborative writing. It begins with a general overview of AT and considers some dynamics 
of AT theory discussed in various disciplines including HCI, organizational analysis, computer 
supported collaborative work and cognitive psych~logy relative to CSCW, fo llowed by a closer 
look at certain dynamics speci fic to distributed, asynchronous CSCw. Finally, a diagram that 
attempts to describe these various dynamics of distance, asynchronous CSCW is offered, followed 
by identification of places for further research . 

Ruijie Zhao, Bowling Green State Univers ity: Saves Love for Another Time: Changed Space 
and Time in Instant Messaging 
In this article, 1 argue that instant messaging, as an emerging computer technology, provides a 
platform in which time and space are constantly renegotiated. Drawing on my experiences of 
being a full-time doctoral student in the US and of being a mother, a daughter, and a friend out 
of my home country at the same time, I explore the attraction of this new technology. I use an 
auto-ethnographic approach to reveal how my multiple identities are renegotiated through instant 
messaging with my family members and friends. Though minute and mundane, the everyday 
accounts of how I have used instant messagi ng manifest the erosion of space and the nonl inear use 
of time enabled by instant messaging. The overwhelm ing use of pictures, cartoon characters, and 
anImated clips in instant messaging forms the message of love and compensation that I attempt to 

·make for family, which allows new chances for the management oflife while providing a space 
for renegotiating and refreshing connections with family and friends in the home country. 
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1.2 Two halves make a (w)hole, step through the hole and you're out: 
Re-imagining a room with a digital literacies curriculum, print-generation 
faculty, and no money (Room C) 
Moderator: Jule Walls, Wayne State University 
Sally Chandler, Dana Lauro, Charles Nelson, Mark Sutton, Kean University 
Kean University primarily serves first-generation, non-tradi tional students, many of whom .-re mi­
norities, second language leamers, and returning adults. Like many urban universi ties, Kean plays 
an important role in providing education that has been the traditional stepping-stone to middle 
class jobs. Like many urban universities, Kean has a high teaching load, depends on adjunct 
faculty for core instruction in its composition program, and provides limited support to faculty for 
research and professional development. Also, while some Kean students regularly cruise Myspace 
and download music, many do not have reliable computer access and most have li ttle experience 
using digital spaces for academic purposes. Like many urban teaching universities, Kean Univer­
sity faces di ffi cult real ities as it hustles to reinvent its composition program to reflect 21st century 
literacy practices. 

Our panel rests on the premise that while realities at urban institutions clearly embody material 
consequences, reality is also the product of interpretation. W(th this in mind, presenters re-inter­
pret constraints and obstacles surrounding the development of digital li teracy instruction in ways 
which re-cast the " impossible" as the practical. As indicated by the title, we take a riddle as our 
metaphor. The riddle goes like this : you are trapped in a room with on ly a mirror and a table. How 
do you get out? Answer: you look in the mirror, see what you saw, take the saw, cut the table in 
half, two halves make a (w)hole, step through the hole and you' re out. Presenters build on the 
three transformative (mis)interpretations in this riddle: seeing material circumstances in ways 
which re-define useable resources; us ing these resources in light of their re-conceptualized pos­
sibilit ies; and effecting conceptual solutions which allow for the re-constitution of maierial spaces. 

1.3 Zotero Poster Session: An Open- Source Research Tool for the 
Firefox Web Browser (Room F) 
Kari Kraus, George Mason University 

v. This poster will introduce Zotero (www.zotero.org), a production of the Center for History 
~ and New Media at George Mason Uni versity. Funded by the Institute of Museum and Library 
~ Services, the Andrew W. Mellon Foundation, and the Alfred P. Sloan Foundation, Zoiero is a 
C) free, easy-to-use research tool that lives right where you do your work: in the web browser itself. 
~ Zotero helps you gather and organize resources (whether bibliography or the full text of articles), 
~ ~ and then lets you an notate, organize, and share the results of your research. It includes the best 
~ parts of older reference manager software (like EndNote)-the ability to store full reference infor­
~ mati on in author, title, and publicat ion fie lds and io export that as formatted references- and the 
~ best parts of modern software such as del.ic io.us or iTunes, like the abili ty to sort, tag, and search 
~ in advanced ways. Using its unique ability to sense when you are viewing a book, article, or other 
~ resource on the web, Zotero will-{)n many major research sites- find and automatically save the 
~ full reference information for you in the correct fiel ds. 
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The 1.0 beta release of Zotero already provides advanced functionali ty for gathering , organizing, 
and scanning your research, as well as basic import/export capability and bibliographic fonnatting 
too ls. Automatic updates to the software in the winter of 2007 will provide many more citation 
styles, the ability for Zotero to recognize even more online resources, better support for importing 
and exporting entire collections, and integration wi th Microsoft Word and other word processors. 
Coming soon, Zotero users will be able to share their collections with other users, collaborate on 
research projects using Zotero, send their collections to other free web services (such as mapping 
or translation sites), and receive recommendations and feeds of new resources that might be of 
interest. In short, over the next year Zotero will expand from an already helpful browser extension 
into a full- fl edged tool for digital research and communications. 
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1.4 Popular Culture as Metaphor (Room 0) 
Moderator: Clayton Walker, ffllyne State University . .. . '. 
Stephanie Anderson, Bowling Green State Un/versify: Framed Language In DIgItal Llteracles. 
Connecting Relationships Between Student Writers and Diverse Texts . 
"Of all di sciplines," Cnarles Bazerman wri tes, "composItion IS best pOSitioned to begm to put 
together the large, important, and multidimensional story of writing. We are the only profeSSIon 
that makes writing its central concern." When Susan Miller encourages us to vIew texts as m~re 
than just texts, she engages in a sense of inquiry in student wri ting practices, especIally hlghhght­
ing the diverse experiences, realities, and li teracies in specific dis~~,rslve and hterate acts; m " 
fact, ordinary, everyday textual making represents student wnters shaped graphl~, utterances 
as "intellectual and expressive act[sl that intersect c!fculatmg dIscurSIve practices, cultural 
conjunctions, as well as unique mobile li teracies. These literacies include and employ technology 
which may range from using pen and paper to texting on a cell phone m order to compose but, 
more particularly, to communicate. It is to this end that thissession extends current dlscusslOns 
regarding technology applicat ion in composition courses With an eye towards connectmg student 
literac ies outside of the academy to research and learl1lng objectIves wlthlll. The sessIOn WIll also 
provide an example of a teaching uni t that supports a rationale for authentic learning through hip­
hop, gender, and technology connections - ones that students would relate to and be motivated by 
the balance of the use of web-sites, music videos, discussion boards, and blogs . 

Jill Mckay Chrobak, University of Miami: Fumbling Towards Technology: A Tech-Hater 

Teaches the Visual Rhetoric of Hip Hop 
Though many academics have fought vehemently against the increasing use of and subsequent 
reliance on technology in our composition classrooms, It has become obVIOUS that the fight IS fu­
tile. Encouraging our students to use, explore, and play with technology is leading to more robust, 
analytical, and engaging writing than ever before. The purpose of thIS paper IS to show how teach­
ing and working with seemingly simple programs (MSWord, Adobe Photoshop) .and research 
tools (Google, Yahoo, Wikipedia) can aid our students m becomlllg more dlscernmg consumers 
of mass culture as well as more critical and analyt ical viewers of visual rhetonc. Furthermore, 
this presentation will discuss how engaging with technology can help students more full y explore 
the visual rhetoric of Hip Hop culture through detai led representations of Hip Hop lyrics and 
rhetorical analysis of visual artifacts. Specifically, this presentation explores how an instructor 
who once hated and was extremely re luctant to engage in any sort of technologlcallllterface III 
the classroom was transformed by learning and play ing with a variety of programs in a graduate 
course on visual rhetoric. The tools and skills the instructor encountered in this course were then 
appropriated and honed for use to teach a unit on the visual rhetori c of Hip Hop culture. The resul t 
was using computers to create more innovative and interesting student work, work tbat students 
actually enjoyed and engaged with, leading tbem to produce more constructive and comprehen-. 
sive knowledge of Hip Hop culture through rhetorical analysis of the visual. More Importantly, It 
helped students and the instructor to become more aware of the embedded and loaded meanmg of 
all images while contributing to their computer li teracy. To be sure, this presentation will address 
how low to no-tech teachers can learn to work within and through their computer brases and skills 
to make meaning of the increasingly vi sual culture we live in. 

Melissa Tombro, University of Illinois, Urbana-Champaign: Technologies of Personal Perfor­
mance: Engaging Popular Personal Writing in the Rhetoric of the Classroom 
On a daily basis, we take in the li fe experiences and stories of others while giving our own back. 
The nature of advertising, literature and the technological world around us supports this kind 
of life-sharing. We rely on personal images and information to convey messages and relate to 
one another. This type of communication moves beyond the everyday into our classrooms and 
scholarship where we deal with a student populat ion engaging in personal rhetoric on popular 
sites such as Facebook and Myspace, and where we engage the personal to teach both rhetorical 
strategy and social content. My research investigates how Performance Studies belps us under­
stand the positionality of personal writing in Composition and Rhetoric and how it can be legiti­
mized. Current movements in Performance Studies draw on the creation of the sel f and larger 
social change concurrently, in which students create critical personal narratives in the classroom 
that can allow them to understand their cu ltural standing, political investments, and academic 
position in new and interactive ways. Concepts of performance all ow us rhetorically to critique 
writings about the self by implyi ng the inclusion of the reader (other), to draw on the performance 
involved in our students' daily writing outside of the classroom, and even to return to a moment 
when performance and writing were considered part of the same discipline. Using Performance 
Studies we can understand the critical investment implied in the use of personal rhetoric both in 
everyday usage and in our pedagogy and scholarship. 
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1,5 Economics, Code Writers, and Labor Politics (Room J) 
Moderator: Jessica Rivait, Wayne State University 
Stan Harrison, University 0/ Massachusells Dartmouth: Allegory at tbe Juncture of the Urban, 
Technology, and Space 
During the 1990s, capital took private control of the Internet. Privatization of the automated 
system of globally internetworked writing machines that we call " the Internet" caused "the Inter­
net" to depend upon the fully automated operations of fixed capital. The globally internetworked 
operations of fully automated fixed capital must be characterized as a " factory operation" and 
referred to as the "factory of the social" because privatized, internetworked operations have been 
calibrated to output a parti cular machinofactured commodity. Capital's globally deli mited "fac­
tory of the social" transforms internetworked writing, subjectivities, and rhetorics into allegorical 
writing, allegorical subjectivities, and allegorical rhetorics. Commodified wri ting, subjectivities, 
and rhetorics that issue from the "factory of the social" and that appear at the j uncture of the 
urban, teclmology, and space are like every other commodity in that they are "values," or reposi­
tor ies for interchangeable uni ts of abstract human labor power that workers, drawn by capital 
into the structured relations of capitalist exploitation, crystallize wi thin the materialized form 
of alienable use-values. Internetworked writing, subj ectivities, and rhetorics that issue from the 
"factory of the social" are always already allegories because they impart a provisional meaning 
that makes good enough sense all by itself and contain within themselves an "other" meaning __ 
namely, the story of the intimate albeit disarticulated relationship between intemetworked writing 
and the convers ion of labor power into value that gets repressed during direct production of the 
internetworked writing, subjectivities, and rhetorics. 

Michael Pennell, Univeristy 0/ Rhode Island: The Attention Economy and Local 
Digital Writ ing 
When Cynthia Selfe procl aimed the importance of paying attention to technology and literacy in 
the 21st century, she highl ighted the role of technological literacy in a shifting global economy. 
Recently, however, scholars have showcased the importance of paying for attentiDn- Richard 
Lanham, Michael Goldhaber, and Colin Lankshear and Mi chele Knobel, to name few, have 
depicted an economic situ'ation of information abundance and attention scarcity. This presenta­
tion illustrates an economy of attention and its implications for teachers still paying attention to 
techno logical literacy. Without pointing to its economic nature, many writ ing teachers in general, 
and computers and writing teachers in particular, struggle for students' attention in the abundant 
information environments with in which these "digital natives" exist (Barlow). By channeling such 
abundance through an economy of attention, this presentation explores how local digital writing 
can engage students in producing "stuff' in an age of "fluff' (Lanham). 

Annette Vee, University o/Wisconsin-Madison, Nathan McKenzie, Independent Technology 
Consultant, Code Writers Writing Back: The Open Source Community Evolves to Confront 
Corporate Legal Challenges 
The Open Source Software (OSS) commun ity is thriving. Through virtual communities like those 
surrounding SourceForge, developers share their projects, code and thoughts in order to improve 
community software and challenge themselves with difficult programming puzzles. As these vir­
tual communities write with and against each other to respond to outside forces, we can observe 
them in order to better understand how non-commercial communities communicate to survive. 
For instance, lawsuits such as those surrounding JMRl and SCO vs. IBM have inspired OSS com­
munities to band together in forums to defend their core philosophies from commercial interests. 
Slashdot has also noted the JMRI case, which concerns an OSS community hosted on Source­
Forge, and their attempts to defend themselves against patent litigation from a commercial interest 
who appears to have copied their source code and used it against the ternls of their open source 
license. In response to these legal attacks, these OSS communities, who have rarely registered 
fonnal copyrights, trademarks or patents, have been forced to adapt their wri ting strategies to 
defend their intellectual property. This presentation will collect and comment upon the qualitative 
aspects of the writ ing surrounding this case and other challenges to OSS, as found on sites such as 
SourceForge, Slashdot, Groklaw and Right to Create. We feel the study of the OSS community's 
response to corporate legal challenges is illustrative as an example of a linguistically, spati ally and 
nationally diverse community learning both to defend itsel f against entities with mission state­
ments, legal teams and lobbyists, and ultimately, to define its identity through writing. 
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Steve Benninghoff, Eastern Michigan University: Bridging Place, Writing Sp.ce: The Promise 
and C hallenges of Course Wilds 
Wikis, blogs, and other Web 2.0 applications have received plenty of media coverage, with 
Time Magazine going so rar as naming 'You' - the collective "all of us Web 2.0 users'-as the 
Person of the Year. The oddity of th is marketing gimmick-with a traditional content developer 
and distributor validating, in its own traditional way, the revolutionary Web 2.0 changes in what 
constitutes content, content development, and validation- neatly suggests the complex effects of 
integrating a wiki in a writing course. 

In my upper-level computers and wri ting and technical wri ting courses, studying "writing" 
becomes practicin g and studying the loci inside which a writing tool functions , and designing the 
"textual tool" to work inside that en vironment- the study of "place," situational, rhetorical, genre, 
and problem analysis are crucial. What seems relatively straightforward in earlier courses becomes 
a complex system. My students have made comments like, "It all seemed to make sense when 
we went over it all in ciass, but by the time I got back to it I couldn't recapture it aiL" The first 
impetus to my thinking about using a wiki in my classes was as a medium capturing and extendin g 
a sense of time and place of our class discussions and explanations--by having students take class 
notes, reading notes, and doing collaborat ive class act ivities in the wiki. This might allow the 
extension of our place and time in class, helping to maintain and develop conceptions over time. 
In it the end it did help with this goal to a degree, but not as far as hope would have had it. In this 
presentation I will share examples of ongoing work, collaborative work, and final course portfolios 
from three courses that employed a wiki. The examples of work will be framed by post-course 
surveys of the students which will help frame the complex positive effects and shortfalls of these 
first experiments with course wikis, and suggest better tact ics and fmm'ing for future use. 

Rick Branscomb, Salem SIale College:Wall s a nd Wikis: 1\vo Models of Virtual Collaboration 
In Lubbock last year, 1 waxed poetic about the new generation of students, the 'millennials,' and 
what their impact on writing instruction would be. The general theme of my talk was how our 
new students want to collaborate, want to work together, have an insatiable need to be connected. 
Even though I attempted to get beyond the popular cliches (if you want to fi x your computer, ask 
a 12-year-old), I sti ll think the notion of the "Net Generation" needs to be unpacked, challenged, 
and refined more. 

Though primarily a writing teacher, 1 teach a course in the History of the English Language 
as well as the odd literature course, and my experiences with collaboration in them have been 
unrewarding at best. Many of them hate wikis, refuse to participate in onl ine discussions and 
Iistservs, sullenly attend online chats and never contribute. I attribute this in part to the nature of 
these students: upper level English majors and graduate MATlEnglish students. Their teachers hate 
wikis, refuse to participate in on line discussions and listservs, and so on. I hypothesize that there 
is a filtering process by which only non-collaborators survive to upper-level and graduate status. 
Institutionally, we continue to reward the "Lone Rangers" with good grades. But another part of 
my thesis is that much of what the li terature calls "collaboration" could be more profitably called 
"addition." Writing on each other's Facebook "walls," commenting on blogs, posting a YouTube 
video, providing peer-responses to each other's papers: these are incremental and discrete addi­
tions, leaving the previous "texf' untouched. 

How can we best use students' skills and predilections? The educational establishment is disservic­
ing its students who want to live in a flat world. We are developing virtual tools for enabling true 
tnteracl!Vltyand collaboration. I think first ofWikis, but I'm becoming excited about GoogleDocs 
and the ,"evltable new directions in text production it wi ll engender. 

Julie ~hish~lm, California State University. Marilime: The Meaningful Wild: How to Grow an 
Eflecl1ve Vtr tuaI Community of Practice 

Wikis offer a collaborative space like no other. But can undergraduates govern themselves in a 
pub he, campus-owned community of practice? Some consider it dangerous to endorse a fTee 
semi-formal network, where anyone can publish, ed it, destroy or deface information. I will ' 
show~ase a year-long project at a small California State University campus, arguing that Andreas 
Neus s themes of accountability, conceptual integrity, quality of information, trust, and collective 
memory must be explored before building a successful campus-based wiki. 
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1.7 Questioning the University-UReal World" Divide (Room H) 
Moderator: Jeff Pruchnic, Wayne State University 
Aaron Barlow, New York City College ofTechllology--CUNY: Citizen Journalism: Web Com­
muni ties, Physical Communities 
Aaron Barlow 's book, The Rise of the Blogosphere. provides a history of the forces in American 
journalism since Colonial times that have led to the rise of blogs and of citizen journalism. In 
this presentation, he will speak on the future of citizen journalism and on its possible impact in 
the writing classroom. The rise of citizen journalism on the Internet over the past fi ve years has 
led to two manifestat ions: ci tizen journalism as a function of community (focusing on issues) 
and ci tizen journalism using the web for focus on a locality. Both use the same basic approach to 
journalism. The two types of citizen journalism share a desire for accuracy, fact-c hecking, and 
manifest the pat ience required for using the web as a serious research tool and not simply as an 
avenue for presentation. Citizen journalism is distinct from blogging. It endeavors to be more than 
commentary and aspires to the standards of professional journal ism, though without commer-
cial constra ints. It is rarely an individual enterprise, centered instead on a like-minded group of 
people, either on the web or in a physical community. Few citizen journalists want to be profes­
sionals or to work wi th them. The citizen journalist as amateur insures an independence that their 
professiona l counterparts cannot match. Venues for the high-quality presentation of their writings 
are increasing, making them even less dependent on the professionals. Ci tizen journalism is also 
attracting journalism students who have not yet made the jump into the profess ional world. 

Mike Garcia, University of New Hampshire: Digital Neighborhoods, Suburbs, or P rojects? On 
the Isolationism of Technology Outcomes 
In The Death and Life of American Cities, Jane Jacobs argues that, when urban design facilitates 
community interaction and goal-setting, successful neighborhoods develop through the activities 
of their inhabitants. By contrast, overdetermined "neighborhoods" - such as housing projects 
explicitly designed to be safe and manageable while housing hundreds of people - - often end up 
being the most dysfunctional by stifling natural in teraction and growth in order to meet a need for 
contro l. Exam ining online "communities" designed for use in academic situations, we see a simi­
lar pattern at work. Blog and wiki proj ects in the classroom are often characterized by their arti­
ficiality and temporality: they rarely look or function like blogs or wikis, and they are sustained 
by the extrinsic motivation of the course. Thedesign of these virtual spaces is often to blame for 
their failure. Some are housing projects, overly compartmentalized, haphazardly maintained and 
involuntarily inhabited. Others are suburbs, intentionally distanced from cultural centers. And 
most online spaces in academia are gated communities (password-protected sites in Blackboard 
and WebCT), designed explicitly to block interaction with the outside world. My presentation will 
outline the needs for assessment that drive overdetermination in online community design. I' ll 
discuss " intermediation": the tendency of many teachers to carve out onl ine spaces somewhere in 
the no-man's-land between academic writing and the discourse of the Web. Intermediate zones at­
tempt to give students a taste of the "real world" while controlling that world enough to preserve 
traditional measurable criteria for assessment. In the end, they fail to meet either of these needs 
well. I will illustrate my points with an example from my own Creative Nonfiction blog project. 

Joseph J. Williams, University of Arkansas at Little Rock: T he Bait and Not t he Hook:. The 
Phenomenology of Visibility 
Our notion of publicness has been signifi cantly influenced by the Habermasian tradition that tends 
to emphasize publicness as a concept largely embodied in the idea of "the public" and needs 
considered "private." While this understanding is useful in seeing publicness as participation in 
community activity, it has left other possible ways of understanding what we mean by "public" 
untouched. One possibi lity is the idea of publicness as "visibility." In a recent review of the 
film Borat: Cultural Learnings of Americafor Make Benefit Glorious Nation of Kazakhstan, 
NewslVeek s David Ansen notes that "In our age of ' Survivor' and celebrity culture, getting filmed 
is the bait, not the hook." He suggests a shift in our perception of what it means to be visible and 
whether such a thing has become radically desirable. This shift in publicness as visibility has 
coincided with significant changes in digital and networked technologies. Being "seen" has been 
a result of technological changes. Philosophers as far back as Marx suggest the influence of the 
technological on the conceptual, so changes in a concept like visibility are hardly unexpected. 
What is novel are the ways our fe lt sense of visibility is changing in relation to shifts in technol­
ogy. But what exactly does this experience entai l, and how do we perceive it and understand it as 
visibility as being seen)? This paper will take a phenomenological perspective in exploring the 
feeling of being visible as it relates to writing. This exploration will reflect the larger project: a 
phenomenological analysis of the shifts in our Western idea of publicness in response to massive 
changes in digital and networked technologies. 
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1.8 Physical/Digital Rhetorics (Room M) 
Moderator: Brian Ladd, SUNY Potsdom 
Andrea Beaudin, Southern CIT State University; Andrew Piscitelle, Southern CT State University 
and Annie Fisher Magnet School: Taking it to the Streets: Changing Perceptions of Rhetoric One 
Byte at a Time 
We are at a crucial poin t in which technorehtoric, while becoming mainstream, still has a bit of that 
bad boy rock and roll veneer. How do we maintain the edgy nature of our field while deve loping and 
maintaining critical acceptance? We argue that in order for the field of composition to remain vibrant, we 
must retain our activist stance; much like the evolving nature of our techno logies, we must remain open 
and actively test and create new techno-pedagogical writing methodologies in the classroom. We have 
to consciously foster that urban, gritty sense of questioning. This project argues for a slightly twisted 
pedagogy, in which revision needs to be actively and transparently part of the teaching process. Moreover, 
this process must be extended beyond our students to our colleagues and the entire university community. 
More than just spouting pretty theory, we will advocate why and how technorhetoricians must critically 
question the traditiona l non-techno methods of composition assessment. 

Marcel O'Gonnan, University of Waterloo: Detroit l>igital Delusions: Notes on Tourists in the 
Apocalypse 
Detroit, Michigan~burned out, abandoned, and in rapid decay~is the post-industrial city par excellence. 
But of course we all know this because Detroit, America's urban apocalypse, has played host to a multi ­
tude of tragedy tourists . These post-urban colonizers, from the out-of-state graffi ti artists looking for fre sh 
walls, to the suburban DJ's hosting dance parties' in empty automotive plants, are eager to capitalize on 
the city 's empty spaces and sublime ruins. Then there's the Detro it digerati: bloggers and Flickr feeders 
who gather the city's remains piece by piece and post them as digital curiosities for a global audience. 
Detroit, like a VHS library, is a devolving archi ve begging urgently for a remix. But blogging and sam­
pling- even the sampling of that genre known as Detroit Techno-don't save a city. 

In this presentation, Detroit Techno will play backbeat to a sampling of texts and images . from America 's 
urban apocalypse. What I hope to demonstrate is nothing less than the constraints of cyberculture, or more 
precisely, of digital rhetoric. J will argue that the unwill ingness of digital culture to "ground itself," to 
embrace the finitude of the body, to choose place over space, leads us headlong into an unproductive eso­
tericism . I will conclude by examining an urban ecology movement that acknowledges this disembodied ~ 
carnival. but grounds it in the materiality of li ved space. ~ 
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Session 2: 10:30 AM-11 :45 AM 

2.1 Marginalized Groups Online (Room B) 
Moderator: Dirk Remley, Kent State University 
Serkan Gorkemli, Standford University: Access to Media and the Emergence and Propaga tion 
of Lesbian and Gay Identities 
Current scholarly discussions of the Internet and cybercultures do not adequately address pos­
sible specific connections between the pre-Internet ways of accessing knowledge about queer 
individuals and communities and the current Internet-mediated access to such knowledge. In 
order to comprehend how the Internet has revolutionized queer populations' access to knowledge 
and community, it is necessary to establish connections between pre- and post-internet queer 
experiences in relation to tradi tional and new media. The recent globalization of the commercial 
Internet also necessitates attention to cultural differences in international queer populations' ways 
of accessing queer knowledge and experience. This paper proposes to address these two concerns, 
pre vs. post internet accesses and cultural differences thereof, by focusing specifically upon the 
significant changes the digital media brought to queer access to knowledge and community in 
the case of the formati on of lesb ian and gay identities in Turkey. Specifically, it will draw on my 
interviews with the Turkish lesbian and gay students about their perceptions of the role of various 
media in their changing access to information and other queer individuals. 

Robyn Tasaka, Michigan State University: Performing Exoticism: Asian Americans Writing 
Online 
Compared to other people of color in the United States, Asian Americans are networked to a 
high degree. Asian Americans are a significant presence online- some blogging services (Xanga. 
com) are perceived as being heavily populated by them. In casual ly surfing the net, however, I 
often see qui te negative self-representations of "Asian ness," leading me to wonder what kinds 
of self-representations Asian Americans are publishing online. In this presentation I focus on the 
ways students represent themselves on fi ve Hawai' i club websites. Most claim that their club has 
a dual purpose- to provide support and to spread Hawai 'i culture. I argue that the rhetoric of 
tourism, students ' desire to address a mainland audience, and the difficulty of defying stereotypes 
online contribute to these webs ites' use of exoticized stereotypes. The example of Hawai'i clubs 
may help explain the preponderance of stereotypes in other online self-representations in blogs, 
profiles, personal websites, and screen names. 

William Ri tke Jones, Western New Mexico Un iversity: Are T hey Really Nuts or Do I Just Think 
They're Nuts?: Using Cyberspace to Effect Perspective Transform atio n in Diverse Online 
Collaborative Groups 
This presentation will illustrate how onl ine collaborative work groups offer outstanding op­
portuni ties for perspective transformation and the fostering of democratic habits of mind: " respect 
for others, self-respect, willingness to accept responsibility for the common good, willingness 
to welcome diversity and to approach others with openness" (Mezirow, 2000, p. 14) through 
critical reflection on our "frames of reference" results in more emotionally intelligent people who 
welcome perspectives outside of those held by the dominant culture. Students learn to creatively 
complete projects and solve problems. Although cyberspace poses unique challenges to the social 
cohesion of collaborators, which the presentation will discuss, it offers distance and the opportuni­
ty to adopt other identities to critically reflect on communications with others. I will discuss strate­
gies educators can use to promote critical reflection in their students in cyberspace by reviewing 
literature surrounding online group dynamics and showing how perspective transformation could 
have been fos tered in two diverse groups where the participants became combative or withdrawn 
because of conflict engendered by their different genders, cultures or races. 
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2.2 Ethos (Room C) 
Moderator: Nicole Wilson, Wayne State University 
Caroline Brooks, East Carolina University: Visual Semiotics and the U.S. Military: The Archi­
tecturally Coercive Topographies of Online Spaces 
For centuries, architecture and public spaces have served as visual reflections of cul tural ideolo­
gies and poli tics. Through the application of visual means of persuasion, governments have 
manipulated the Eucl idean spaces of buildings in order to create and maintain a specific ethos 
reflective of government ideals, principles, and values. This visual persuasion is now applicable 
to virtual gaming spaces, where young kids play America's Army video game. By exposing 
young kids to these online spaces (sponsored by the U.S. Department of Defense), potential 
recruits become acclimated to the social hierarchy and discourse practices of the mili tary. They 
develop a comfort level with online, structured environments which are reinforced and recreated 
in the non-virtual world of the military. According to historian John Archer, "buildings not only 
accommodate certain functional requirements, they also serve as means of communication," and 
it is through a visual semiotic analysis of America's Army that I would like to identify the visual 
elements of persuasion employed within the online, virtual spaces of the U.S. Mili tary. 

Kevin Brooks, North Dakota Stale University: Electronic Monuments for a Global Metropolis: 
Remembering Forgotten Ideals and Conflicts 
Gregory Ulmer has extended his ground breaking work on e-pedagogy and electracy practices 
from the introspective mystory to the socially conscious, problem-solving pedagogies and 
practices of MEmorials, described most fully in Electronic Monuments (2005). Ulmer challenges 
students and teachers of the humani ties to put our knowledge and practices to work as egents in 
local and global conflicts and problems, ut il izing the techniques of the electra te apparatus not 
to "promote what already exists but to produce a new kind of tourist destinat ion (destiny}," and 
that destiny should experiment "with the internet as a prosthesis of the (poli tical) unconscious by 
mapping the features that fall within and outside the lines of the group subj ect" (4, 18): This pre­
sentation will provide a tour of two electronic monuments, wi th the goal of starting a conversation 
on the methods, materials, form , and efficacy of such Electronic Monuments. The fi rst tour will 
be .a MEmorial for western civilization- "a good idea" that seems to be going awry in the Middle 
East- produced by a member of the National Guard and is constructed of textual fragments from 
Gandhi , Proust, and Native American activist Glenn Morris, the student's own questions and 
commentary, and video clips from YouTube. The second MEmorial will gather still and moving 
images, and textual and aural commentary, to present an electronic monument for the crisis in 
the Darfur region of the Southern Sudan and the Lost Boys from that region who currently live 
throughout the United States. 

Kevin Eric Depew, Old Dominion University: Remediating Ms. Johnson: T he Composition of 
Instructional E thos for Distance Learning 
Our culture has developed several archetypical English teachers, from the rebellious Louanne 
Johnson (portrayed in Dangerous Minds) to the fictional John Keating (of Dead Poet's Society), 
who inform both students ' expectations when they enter the classroom, as well as the standard 
some instructors believe they should live up to. While some instructors understandably see these 
expectations as unreasonable, they sti ll must confront the rhetorical tension that these archetypes 
generate: to appeal to one's audience, instructors should imitate these archetypes, but this practice 
might sacrifice the instructor's intentions of making logical appeals based upon knowledge of 
writing strategies, expertise as a writer and sound pedagogy. This tension illustrates a juxtaposi­
tion between Althussar who argues that individuals are interpellated by their society (e.g., the 
pressure from the audience to be a Michelle Pfeiffer-esque instructor) and Artistotle who postu­
lates that indi viduals have the capacity to persuade by the best available means (e.g., persuading 
students and administrators that one is good instructors). As a rhetorical practice, being an instruc­
tor is a negotiation between others' interpellation and an instructor's persuasive capabilities. 

These problems can be exasperated when instructors take their courses online, especially when the 
instructor is new to online teaching. In distance learning, where their institutional bodies get trans­
formed into digital symbols, instructors tend to either work within writ ing applications' default 
parameters, letting the technology define their identities, or they wi ll take control of the various 
interfaces to deliberately compose their desired instructional ethos. Using two case studies, I 
will analyze distance learning instructors' strategies for remediating their face-to-face interaction 
and composing their identi ties, and how their students respond to these performative composi­
tions. With this analysis I will explain how the participant instructors negotiated their students' 
expectations against their own pedagogical intensions. I will conclude with suggested strategies 
for composing one's ethos in distance learning environments. 
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2.3 MySpace (Room J) 
Moderator: Ji ll Sajdyk, Wayne State University 
Krist in Arola, Washington State University: From Pocahotass to 8ezhgiizhig: Redefining Native 
American Identity Through MySpace 
In 2000, the editors of Race in Cyberspace stated that "mce matters in cyberspace precisely because all 
of us who spend time online are al ready shaped by the ways in which race matters oilline, and we can't 
help but bring our own knowledge, experiences, and values with us when we log on" (5). At the time, in. 
dividual web presence primari ly consisted of message boards, listservs, and self·sponsored home pages. 
Today, in the era of Web 2.0 where user.generated content rules the web and social networking sites 
have become ubiquitous, race in cyberspace deserves continued examination. Specifically. 1 propose that 
social networking sites such as MySpace offer a unique medium UlTough which to examine mixed·blood 
Native American identity. In this presentation, I exam ine the MySpace profiles of six mixed·blood Na· 
tiveAmericans-some of whom identi fy as Native through words, images and sounds recognizable as 
"authentic" qualities ofIndian-ness and others who don't recognizably identify as Native. I discuss how 
these profiles not only suggest the possibilities and perils of representing racial ident ity in ani inc spaces, 
but al so how these profiles suggest the ways twenty-something Natives are redefining what constitutes 
Indian·ness in the twenty-fi rst century. I conclude by offering possibilities for us ing social networking 
sites in writing classrooms as a means of interrogating racial definitions. 

Stephanie Vie, The Uni versity of Arizona: Nowhere to Go but Online: MySpacc and Faccbook as 
Spaces for You th Identity 
Web 2.0 highlights the social or participatory nature of social software. Social networking sites, 
therefore, are computer· mediated environments that rely on software to allow individuals to build 
profiles, seek out connections, and establish nodal re lationships between selected users. These virtual 
digital places occupy neither space nor time where people actively convene to commune with others 
and allow individual users the chance to bond through shared in terests, group affiliations, or mutual 
social relationships. Many of the spaces where adolescents have traditionally gathered to socialize are 
enforcing stric ter ru les for young adults , discouraging thei r presence and their identity foonation. Thus, 
college students are turning to online spaces like MySpace and Facebook to create personal connections. 
I argue that social network ing sites have the potential to fundamentally change the writing classroom in 
two important ways. First, these virtual sites allow students to "play with" their virtual identities in ways 
that academic essays, so often valorized in rhetoric and composition, do not. The immense popularity of 
online social networking sites coupled with the sheer amount of writing produced by students in them 
illustrates their potential to broaden our definitions of student writing. Secondly, the presence of online 
social networking sites is always lurking- or beckoning- right around the comer, paradoxically inviting 
b~th the danger of surveillance and the potential for community. Social networking sites can enhance . 
community-building in writ ing classrooms by creating new spaces where instructors and students can 
correspond, but can also serve to emphasize the boundaries between classroom members and reinforce 
hierarchies of power through surveillance. In this presentation, I will theorize the shift from offline 
spaces to social networking sites, show how social networking si tes operate as spaces for young adults 
to practice " identity play," and describe possibil ities for how social networking sites can influence the 
college writing classroom. 

Jonathan Alexander, University a/Cincinnati, Jackie Rhodes, California State San Bernardino, Tech~ 
noIogies or the Selr: Toward a Post-Cyborgian Methodology of Unders tandinglWriting the Human 
Our presentation wi ll combine multi·media presentations, scholarly analysis, performance art, and 
spoken word performance to explore an interweaving of self·ethnography and analysis of research how 
communications technologies extend, complicate, trouble, and enhance our understanding of what it 
means to be human. Haraway 's cyborgian approach set up some initially useful oppositions (e.g., human 
vs. post. human) and a powerful sense of our evolution as a species (from an Enlightenment humanism 
to a distributed cyborgianism). While we believe that such work may have inaugurated our understand· 
ing of the post·human, we have increasingly wondered if they capture the current complexity of how in· 
div iduals and groups actually use technologies, particularly the communications technologies that seem 
ubiquitous on our campuses. Many of our students use a variety of communications technologies~the 
Web, Instant Messaging, Podcasting, iPods, cellphones, texting, the creation of sound and video files , 
Facebooking, Myspacing, blogging- on a dai ly basis. We wonder how many of them use these com· 
munications ven ues to reflect consciously on what it means to be human, on how our sense of humanity, 
individually and collectively, is potentially enhanced, extended, delimited, estranged, and changed. 

We have collected surveys asking students to describe (through logs) their da ily use of these technolo· 
gies. We examine students' reflections----<:ither studied or random or haphazard or implied-about how 
digital communications technologies help them figure the "human" as an object of inquiry, part icularly 
as an object of inqui ry vis-it-vis technology. Our presentation concludes with some initial considerations 
about what this approach to technology and changing understandings of the "human" might mean for the 
teaching of writing, and for talking with students about an expanded (and expanding) understanding of 
I iteracy, communication, and media consciousness. 
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Florence Elizabeth Bacabac, Bowling Green State University: From Cyberspace to Print: Inter­

sect ing Practices and Academic Writing 
As part of stadent initiation to the academic di scourse communi ty, composition teachers must 
provide opportunities for stadents to read, write, and absorb rhetorical moves of academic writing 
(Bartholomae 278). The promise of computer-mediated communication (CMC) to facilitate stu­
dent exchange during invention has been considered an enabling practice in a safe environment; 
with clear objectives, students are believed to freely engage in more fruitful discussions online 
versus face· to· face. The process of invention now becomes a social act no longer reminiscent of 
the Platonic/so litary view (LeFevre 23, 125). The fi eld acknowledges using online communication 
during invention to lin k learners collaboratively, helping them develop their communication skills 
using academic language. This is seen as a space where ideas are formed, meanings negotiated, 
questions asked, and language forms produced uninhibi tedly. Mikhail Bakhtin's theory of interac· 
tion affirms the benefits of CMC: each person is shaped through constant interaction that leads 
to higher learning. More stadies are needed to address transferring online invention strategies 
to student academic writing. As new onli ne platforms emerge, educators do not know enough 
about how these modali ties affect the quality of stadent essays. This paper addresses the tTansfer 
of varied collaborative online invention strategies - namely chat and discussion boards - into 
stadent academic writing. Specifical ly, descriptions of invention strategies using synchronous and 
asynchronous modalities from freshman composi tion classes and multiple source synthesis essays 

are provided. 

James Brown, Univers ity afTexas at Austin: Wikipedia: Modeling a Middle Way for Rhetoric 
This presentation will explore the type of writing and collaborat ion that happens on Wikipedia in 
terms of rhetorics of production and consumption. Wiki pedia grew out of open source software 
modes of production - modes that offer interest ing possibilities for teach ing and research. The 
production model of this virtaal-textaal communi ty - rad ical collaboration via wiki software - has 
made Wikipedia a target for criticism. The open model that Wikipedia relies upon certainly has its 
problems; however these problems offer scholars new ways to th ink about arguments, writing, and 
textual production. Specifically, Wikipedia gives us a way into an ongoing debate: should rhetoric 
be primarily a productive art, one which teaches stadents how to create effecti ve arguments; or 
should rhetoric focus on ways of reading and interpreting arguments? These two choi ces bleed 
into one another. One should know the terrain before entering in to a discussion, and the act of 
reading can be considered an act of production. How do we bridge th is gap? Here, both Wikipedia 
and computers and writing scholarship have someth ing sign ificant to offer. Like many of the texts 
we study, Wikipedia sits in between production and consumption . As teachers and researchers, we 
can navigate and critique the mill ions of articles produced by Wikipedians whi le also creating and 
editing articles. Wiki pedia gives us a unique rhetorical place for the simultaneous production and 
consumption of arguments in a public forum. However, before entering this place andlor bringing 
our stadents along, we should note its ethical and epistemological underpinn ings - underpin· 
nings that find their roots in the open source and free software movements. These movements 
offer us new ways to think about rhetorics of production and con sumption . Wikis, and Wikipedi a 
in particular, cannot be fully understood without careful considerations of the hacker 's mode of 
production. 

James Purdy, Bloomsburg Un iversity Df Pennsylvania: When the Tenets or Composition Go 
Public: A Study of Writing in Wikipedia 

Scholarship in computers and composition has yet to offer in·depth stady of the wri ting and 
researching practices of Wikipedia. Wikipedia can be a valuable composi tion space-{)ne of 
a host of online technologies that aliow for public knowledge making- but it is sometimes 
misunderstood or dismissed. Through a study of the observable changes made to three articles 
in Wikipedia, I explore the notions of composing, authorship, and research in Wikipedia. This 
resource supports coliaboration, authority, and revision whi le also extending our understanding of 
public knowledge produc tion. Wikipedia exemplifies inany of the tenets of composition that the 
field purports to value. This can be a source of anxiety. Wikipedia allows for revision based on 
idea development rather than stylistic correctness, research seen as production rather than mere 
critique, textual production involving collaborative participation rather than isolationi st thinking, 
and writers gaining experience adapting to different writing sitaations rather than being trained 
to create a limited range of textaal products. When these practices are enacted in a public and 
widely consulted online space, our reaction is sometimes negative. As computers and composi· 
tion scholars, we can address this reaction by reframing discussions to understand this resource as 
more than merely an encyclopedia and accepting that new media technologies do not conform to 
more famil iar print-based genres. 
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-----------------------------------------~CP--.------------------------------------------
2.6 Web Sensible Selves: Individual and Institutional Identities in Digital 

Writing Spaces (Room H) 2.5 Adults Only: An Interdisciplinary Approach to Digital Literacies for 
Non-Traditional Students (Room D) 
Moderator: James Ray Watkins, Smarlthinking.com 
Lisa Maruca, Caro line Maun, Wayne State University 
Stuart Seiber, in Multiliteraeies Jar a Digital Age, calls for a humamties-based approach to teach­
ing computer literacy that goes beyond mere instrumentalism. It may seem obvious to those who 
regularly teach computers and writing that this is done in English Departments. In this paper, how­
ever, we will complicate this disciplinary approach. We will address Seiber 's argument that digital 
writing should be taught in a manner that links functional skill with critical, as well as rhetorical, 
literacies. We will describe a team-taught course, "Theory and Practice of Intemet Writing," that 
attempts to construct an interdisciplinary linkage of these terms while engaging an all too often 
neglected portion of the student body: the urban adult. 

We teach within an open admissions degree program designed for working adults. Although 
conceived as an outreach program that helps fulfill Wayne State University 's urban mission, the 
Department of Interdisciplinary Studies presents a demanding, writing-intensive curriculum. This 
means we teach digital writing to leamers who present specific pedagogical challenges: not only 
do they come from a variety of ethnic and educational backgrounds "and with many levels of pre­
paredness, but they struggle to overcome the material obstacles associated with life in most major 
cit ies. To meet our student's pedagogical and logistical needs, we conceived of an eight credit 
hour course (officially two co-requisite courses) that is delivered both through a campus laptop lab 
with meetings one evening a week and in an online leaming environment. We bridge functional, 
critical and rhetorical li teracies by orient ing the practical matters of wri ting for the Internet within 
the context ofa thorough grounding in the theoretical and cultural imp lications of digital life. 
Our paper will describe the literature on adult leaming and how that structured the development 
of our course. Special considerations include planning for access issues, antic ipating a variety of 
responses to technology in older adults, choosing shareware or freeware authoring tools as is pos­
sible, developing workshop practices that include team projects (such as constructing community. 

Douglas Walls, Staci Perryman-C lark, Michigan State University, "We Be Textin ' !!!" African 
American Vernacular English, Digital Language, and Digital Appropriations: A Common 
Language for the Classroom'! 
For this presentation, our aim will be to identi fY the ways compos ition instructors can begin to 
understand the intersect ions of language use and rhetorical purpose between writing in digital 
spaces (Digital Language) sllch as messenger systems and social networking sites, and written 
representations of Afri can American Vemacular English (AAVE). Specifically, we will show how 
these intersections may be useful in the composition classroom. Although some scholars have 
acknowledged the appropriateness of using both systems of writing, currently digital language 
andAAVE are rarely represented as altemative methods for writing in composition classes. In the 
traditional composition classroom, both forms of writ ing are typically restricted to informal genres 
and are not deemed suitably for classroom discourse. We believe that there may be value in a dis­
cussion of how digital language and AAVE languages are rhetorically and structurally similar and 
could be used as safe and familiar languages for diverse student populations to begin to explore 
academic discourse. We believe that the use of such languages in classroom contexts may encour­
age students to assess the validity of altemati ve rhetorical traditions, in addition to generating an 
area of inquiry that will be of tremendous common interest to diverse student populations who 
may otherwise have little linguistically in common. 
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Moderator: Clayton Walker, Wayne State University 
Darren Cambridge, CeO/ge Mason University: 
Deep-Web Sensible Selves: Writing the Responsive Learning Organization 

Byron Hawk, CeO/ge Mason University: 
Identifying Web 2.0: Institutional Iden tities and the Gro~nds of Research . 
Clancy Ratliff, East Carolina University: Peer-to-Peer ReView, Metadata, and Distant Read­
ing: Introducing MediaCommons, a New Scholarly Network 

Both within and beyond the wri ting classroom, leamers are writing reflectively in digital spaces 
more visibly than ever before. The shape of these spaces, and their relationships to the commum­
ties and institutions with which they intersect, impacts the ways leamers' identities are formed 
over time. Through analyzing the design of current and forthcoming course management and elec ­
tronic portfolio systems and comparing them with general purpose social software tools, this panel 
will explore how the identities of reflective kamers are composed. In order to judge the degree to 
which this process supports our goals as leachers of writing, we need to decide what sorts oflden­
tity malter to us. Therefore, we will also explore different models of the self ImpliCit III the deSign 
and rhetoric of educational programs in which these lools are sItuated and thelf Implications for 
relationships among individuals, institutions, and communities. 

MediaCommons is a project of the Inst itute for the Future of the Book. A scholarly network­
cum-academic press, MediaCommons will take advantage of the affordances of web technology 
to create what has been termed a peer-to-peer review process. This process will be transparent, 
onymous, and publicly accessible online. Like the CCC Online archives, MediaCommons will 
use metadata including traffic, Technolll ti tracking, and Google An alytics data in order to assess 
the circulation of scholarly discourse about new media. We encourage scholars to use images, 
audio, and video in their projects; reviewers may also post their comments in the form of podcasts 
or videos if they like. This presentation will serve as a user 's guide to MediaCommons, a brief 
review of existing MediaCommons initiatives such as In Media Res, and an opportunity for the 
audience to ask questions and offer valued feedback about the project. 
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2.7 Video (Room F) 
Moderator: Michael Martin, University of Wisconsin-Stout 

Allegra Pitera, University of Detroit Mercy: Synasthesia: "Mixing" of Urban and Critical 
Space 

As an educator and Director of Digi tal Media Studies at the University of Detroit Mercy, School 
of Architecture, my pedagogical and personal interests lie in how to use the OJ's concept of 
'mixing' to weave together space, design, technology and critical discourse on the urban. One of 
the concepts I try to reinforce is that 'space' includes the psychological as well as the physical. In 
addition, I teach digital media students that 'design ' is the intentional approach to choreograph the 
expenentlal and that technology is a tool for exploring these ideas. Accepting this, I challenge the 
students to consider then how does the user/viewer experience and process the interaction between 
digital media and the everyday? 

Paul Miller, AKA OJ Spooky, wrote a manifesto called "Rhythm Science." One of the concepts he 
addresses IS that technology has become a paradigm for individual identity as well as an interface 
of the everyday. Us ing this text as the framework for teaching the UDM digital media course 
Intro to Digital Media, students created short abstract videos that address the concept of 'mix'ing' 
theIr e veryday expenences and perceptions in a visual fra mework which is rooted, synaesthetical­
Iy, with audIO tracks from OJ Spooky 's work- ultimately weaving OJ Spooky 's audio, which in 
a sense, are woven artifacts of historical and auto-biographical reference -with the students' own 
interpretation of urban life, space and cultural critique. The result is a selection of wonderfully 
enticing short art Videos that showcase critical thought on urban li fe, space, sound and the visual 
while using design as the tool for the woven structural basis. ' 

Yowei Kang, University of Texas at El Paso: Examining the Effectiveness of Feedbacks on Cor­
recting L2 Learners' Errors in SLA in an O nline Digital Game CALL En vironment 
Second language acquisition (SLA) research attempts to investigate principles or anizing learn­
ers' interlanguages during the acquisition process ofa second language. Rapid developments in 
computer and network technologies have prompted SLA scholars to explore the effectiveness 
offeedback on correcting L2 learners ' errors in a digital context. My experiment will use a 
between-subject factorial design to examine the hypothesized relationships between independent 
(i .e., teaching materials presented in an online digital game or traditional face-to-face teaching 
methods) and dependent variab les (i.e., performance in language tasks and Consciousness Rais­
ing). The moderating variable will be L2 leamers' level of SLA. A total of 160 participants from 
Taiwan will be assigned randomly to each experiment condition and exposed to the same teaching 
materials presented in either an online digital game or a traditional face-to-face teaching method. 
1 expect that Taiwanese L2 learners exposed to feedback in an online digital game condition will 
perform better in language tasks than those in a traditional face-to-face environment. Although 
existing literature on the impacts of L2 learners ' proficiency level only presents mixed results, [ 
expect that advanced L2 learners will probably respond 'more favorab ly to the effectiveness of 
corrective feedback and new technology. However, interaction effects of the two independent 
variables are yet to be explored. 

Computers and Writing 2007 III 32 

2.8 Design Patterns (Room E) 
Moderator: Ruijie Zhao, Bowling Green University 
Brian Ladd, SUNY Potsdam : The Timeless Way of Arguing 

Friday, May 18, Session 2 Schedule 

A generation ago Christopher Alexander looked at the multitude of designs seen in houses around 
the world, houses made of mud, straw, concrete, wood, glass, and steel, and he saw past the dif­
ferences to their abstract similarities. His idea of a "pattern language" for architectural design was 
profound; the application of pattern languages to other fields of design show just how profound. 
Gamma, Helm, Johnson, and Vlissides applied Christopher's approach to computer programming, 
establishing a pattern language for program architecture at a higher level than individual data 
structures. Good programmers have studied and extended the Gang of Four's pattern language 
for more than a decade. As an experienced programmer, programming teacher, and avid reader 
of Alexander 's books, imagine my surprise when I found that the idea of an architectural pattern 
language predated the Gang of Four and even Alexander by a couple of millennia. 

Argument structure has had patterns so long that many have Classical Greek or Roman names. 
They address low-level structure: modus tollens, reductioad absurdum; they address higher-level 
structure: exordium, narratio, prospositio, refutatio, peroration. These patterns appear in rulebooks 
of argument from Classical times to the present. This presentation will examine the differences 
and similarities between programming design patterns and argument design patterns. The two 
goals are to show how traditional logic design patterns can be represented in the modern pattern 
language notation and to provide access to patterns across the divide of programmer/rhetorician . 
How far can the analogy between argument templates and program design patterns be pushed 
before it breaks? 

Huatong Sun, Grand Valley StaTe University: Linking Design to Rhetoric: Developing a Peda­
gogy of Production for Writing New Media 
New media pedagogy in composition studies is infl uenced by research from semiotics (e.g., 
Kress), communication and film studies (e.g. , Manovich), and li teracy studies (e.g., New London 
Group), thus the reading and writ ing of new media texts in writing classrooms tends to focus on 
the analysis of new media texts and on their structure and grammar without si tuat ing those texts 
in the broader context of production and consumption or exploring the detai ls of craft ing new 
media artifacts. As Wysocki points out, more efforts of teaching the producti on of new media 
texts are needed in writing classrooms to help students better understand emerging digital wri ting 
practices (2004) . This presentation discusses a pedagogy of production for writing new media 
by linking design to rhetoric . I first compare rhe tori c and design by reviewing a view of rhetoric 
as the art of design (Kaufer & Butler, 1996) and a vis ion of design as problem-solving to change 
"existing situations into preferred ones" (Simon, 1969) then introduce the pedagogy of production 
that brings the production of new media texts to the center stage of writing classrooms with a 
deliberate desi gn process to seek better rhetorical solutions. I present ways of helping students 
understand multimedia writing in their everyday life by working on craftin g new media texts 
through the design process and provide examples from my teaching experiences to discuss how to 
link production and analysis and how to tie usability and aesthetics during the composing process 
of new media texts. This new media pedagogy of production emphasizes productive knowledge 
rooted in a technological, social and cultural rhetoric and offers an integrative perspective of 
multimedia writing and design informed by composition studies, technical communication, and 
graphic design. 

Judith Szerdahelyi, WeSTern Kentucky University: The Visual Turn in Virtual Pedagogics: 
Imagining the Two-Way Interactive 
The integration of audio and video technology into distance education cOllfses is now becoming 
the new educational standard. As previous studies indicated, instructor-produced videos enhance 
students' learning experience in a variety of ways: They give the course a human face, bring "real­
ity" to the course, provide access to students with different learning styles, help create a relation­
ship between student and teacher, improve retention of course material, keep leamers motivated 
and entertained, etc. Despi te all these benefits, video lectures have the potential to tum students 
into "passive receptacles" and the education process into what Paulo Freire calls mechan ical 
learning in his banking model of education. How can we make sure that cutting-edge technology 
is used in combination with the latest developments of sound pedagogical theory? This presenta­
tion will explore ways to make video technology interacti ve and realign pedagogical theory and 
practice. More specifically. the presentation will include a discussion of the integration of two­
way video email , video chat, video conferencing, etc. into online teaching. It will also mention 
survey results of students' atti tudes and opinions abollt using video in a variety of educational 
genres in distance education. 
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2.9 Abandoning Technologies, Swapping Mediums (Room M) 
Moderator: Royanne Smith, Wayne State University 
Tracy Clark, Purdue University: The Latest, Greatest Outgrown and Outdated Things: Ana­
lyzing the Effects of Adopted and Abandoned Technologies on Writing Programs 
The cyclical practice of creating, adopting, evangelizing, and then abandoning technologies in 
favor of "the cutti ng edge" in computer-mediated writing instruction has exacerbated an increas­
ingly awkward gap in the use of technology from institution to institution and among instructors. 
This practice has repeated itself wi th regularity, though not necessarily with consistency, and is 
often cited by instructors and administrators who have reduced their use of, or even abandoned, 
these technologies. Often described as "late adopters," these professionals stubbornly cling to 
outdated technologies for two reasons: the "old" program is what they're most comfonable with; 
andlor they are tired of learning and implementing new technologies. Sometimes, those who 
evangelize cenain technologies within their writing programs leave their insti tutions ~ more often 
than not fai ling to provide documentation faci litating technologies' continued use. Meanwhile, 
students ~ often sensing their instructors' lack of complete faith in course technologies ~ complain 
that learning isn't enhanced as technology developers and implementers had promised. I will 
examine technical and pedagogical features of several popular programs used during the past 10 
years and assess the motivations that instructors and administrators have in adopting and later 
abandoning them. I wi ll advance my argument that only through focused, well-reasoned, and con­
sistent implementation ~ directed by clearly-articulated standards, meaningful use, and sustained 
infrastructure/mentoring ~ can even the most versatile, user-friend ly technologies successfully 
meet their objectives. I will incorporate case studies of representat ive wri ting programs that use 
three currently-popular approaches: blogs, wi kis, and Drupa l. These developments hold potential 
for breaking the "hype and toss" cycle because they incorporate and model "real world" writing 
practices while addressing academ ic audiences' needs. 

Michelle Sidler, Auburn University: From Print to Virtual to P rint: Anthologizing the Com­
puters and Composition Community 
In March 2007, BedfordiSt. Martin 's will publish an anthology of previous published works about 
computers and composition entitled Computers in the Composition Classroom. This anthology 
is the first of its kind to represent the computers and composition communi ty specifically. In 
this presentation, one of the anthology co-editors will reflect on the experience of collecting and 
sorting existing scholarship in the field. First, the presentation will overview major trends and 
changes in computers and composition scholarship fro m the mi d-1980s to the present. These 
trends include: pedagogical innovations such as online collaboration; poli tical concerns, access 
and identity; and technological innovations from word processing to multimedia software. The 
presenter will argue that throughout these changes, several themes have stayed the same including 
a commitment to cri tical literacy and computer access for all students. Second, the presentation 
will explore some of the intellectual property and production challenges involved in publishing 
a collection in print that includes publ ished multimedia works. Often, pri nt publications include 
images of onl ine documents such as webpages which are temporary and become unavailable after 
a period of time, complicating the ability to reprint them. Moreover, multimedia texts such as 
those in online journals are impossible to adequately publish in print, forcing difficult decisions 
about inclus ion and representation. The presenter will overview choices made about inclusion and 
representation and explain the rat ionale behind those decisions. 

David Fisher, Un iversity of Arkansas at Liltle Rock: Space, Time, and Transfer in Vir tual Case 
Environments (VC Es) 
The design of many Internet-based wri ting courses continues to be informed by traditional not ions 
of classroom instruction, in which course/content management systems (CMSs) like WebCT and 
Blackboard are used to simulate brick and monar classrooms, thereby reproducing a c1assroom­
like production and consumption of texts . In this presentation I argue that the way in which an 
educational CMS is configured and deployed can provide students with the sense that they are 
immersed in a different space, one characterized by social activity other than school-going, and 
therefore a set of motives for circulating texts unlike the epistemic and sorting-and-ranking mo­
tives that Dias et al. (1999, p. 44) argue characterize academic writing an d make transfer of genre 
knowledge difficult or, indeed impossible. Using Virtual Case Environments (VCEs), Omega 
Molecular (technical communication) and Lot49 Communications (first-year composition, mar­
ket ing communication) as exemplars, I show how we have constructed "transfer-enabling" virtual 
spaces, ones our data suggest help students to learn how to read and discuss (i.e., develop a meta­
language about) the social motives at play in rhetorical situations as they practice (re)producing 
and creating new genres wi thin a virtual case. [ concentrate specifically on how affordances 
provided by these VCEs enable representations of space and time that our data suggest facilitate 
the development of "transfer-enabling" genre knowledge. 
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12:00 PM-2:00 PM 
Lunch, Tower Dorms Food Court 
Speakers Randy Wilcox from Detroit Funk (www.detroitfunkc.com). Lowell Boileau from Detroit 
Yes! (www.detroi tyes.com), and Mollika Basu from Metroblogging Detroit (www.detroit.met­
blogs.com) will talk about Detroit blogging. 

Session 3: 2:15 PM-3:30 PM 

3.1 Roundtable: Getting Published Online: Journal Editors' Roundtable 
and Author Feedback (Room J) 
Moderator: Bradley Stabler, Wayne State University 
Kristine Blair, Bowling Green State Un iversity, Bradley Dilger, WIU, Byron Hawk, Encultllratioll, 
Darren Cambridge, Encuiluration, Cheryl Ball, Kairos 
In this roundtable, editors from several online journals including Kairos, Enculturation, CompFo­
rum, C&C Online, and Across the Disciplines will briefly give an overview of what each journal 
offers the field(s) of interest to computers and writ ing schoJars and tips on preparing their digital 
scholarship for consideration in these journals. After the overview (to last approximately 20-25 
minutes), the editors will move to break-out tables (or circles of chairs) where prospective authors 
will get the chance to talk one on one wi th editors for feedback on proposed or in-progress digital 
scholarship as well as ask general questions about publi shing online. 
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3.2 Ethics and Technology (Room B) 
Moderator: Michael McGinnis, Wayne State University 
Nancy Allen, Eastern Michigan University: What Would Plato Do? 
How do we respond to the potential that the Internet offers for our students to create tools that 
enhance our work but can also be misappropriated to questionable ends? We certainly don' t stop 
using computers, but what responsibility do we bear for the skills' results? How do we raise 
students' concerns with the contextual ramifications of even a basic business or technical report? 
This question echoes all the way back to Plato, who raised similar questions about writing as a tool 
that wasn't always connected to a subject answerable for its results. Are these questions beyond 
the borders of our classes? I want to raise them for debate. What do we best teach students about 
computer use outside the manipulation of the tool itself? Computer use allows actions to happen so 
quickly and easily that we forget to consider the social implications these actions might have. 

Lanette Cadle, Missouri State University: Come On Over to Our House: Setting Up a Program­
Wide Writing Community 
Part of the process of creating a writing program site is defining the ethics of the site- the para­
digm of the program itself needs to be reflected in the site functionality. For me, Barclay Barrios 's 
"Grading the writing program website: Assessing some assessments" and the companion web piece 
for Computers and Composition Online were a starting point for planning. Barrios's narrative of a 
website designed to be student-centered didn't address the pedagogical assumptions of large-scale 
educational CMS software such as Blackboard, Sharepoint, or WebCT vs. open source CMS 
software such as Drupal or MoodIe. Can the "lock-down" approach of Blackboard work for a site 
that needs to be open to so many? This presentation follows the decision-making process involved 
in setting up a university writing program site that ai ms to build a community for students and 
instructors to share their work. Along the way, different content management sys tems, both open 
source and proprietary, are compared, and the cternal struggle between ethics and pragmatism is 
discussed. 

Kyle Jensen, Illinois State University : In "Secure" R hetoric and the Art of Phishing: Analyzing 
Digital Forgery Past Forensics 
Although the phenomenon of"ph ishing" has become one of the most pressing issues in current cy­
ber-security, conversations exploring its nuances have been surprisingly narrow. Taking a common 
approach to most studies in forge ry, "phishing" analysts tend to focus on testing and disseminating 
detection methods based predominantly on forensic evidence-certificates, URLs, and browser 
pop-ups. In this presentation I argue for an alternate approach that analyzes the rhetoric (both 
visual and linguistic) of "phishing" emails and websites. In an effort to theorize why rhetoric has 
not played a more prominent role in conversations about forgery, I argue that the cultural percep­
tion of forgery- forgery is an illegitimate practice that must be forensically investigated, exposed 
and culturally marginali zed- constrains our perceptions of it as a phenomenon where forgers 
convey a complex rhetorical repertoire. Moving past this constraint requires we acknowledge three 
crucial components that illustrate the complexity of forgery as a rhetorical act: forgeries construct 
antecedent histories, forgeries respond to cultural desires, and forgeries are not just duplicate cop­
ies . With these components serving as a guide, I will explore an example of one "phishing" attack 
(a forgery of Pay Pal's website) to illustrate how history, desire and pseudo-duplication figure in its 
ability to convince the user to divulge their identification infonnation. I focus on how the rhetoric 
of upgrading in phishing emails (using Bolter and Grusin 's Remediation) appeals to users because 
those emails enable them to reassert agency over their disembodied identi ties (using Hayles' How 
We Became Posthuman). 

Michael Martin, Univeristy of Wisconsin-Stout, Teryl Sands, Arizona State University, Moving 
from Engagement to Learning: PC Tablet Technology in Freshman Composition 
This combined presentation discusses a collaborative research project conducted simultaneously 
at two di fferent state universit ies while using the same methodologies and practices. The focus of 
this research was, and is, to determine if the use of tablet technology increases student engage­
ment and learning in First-Year Composition courses. In particular, the researchers are looking to 
see if hand written electronic comments on students' electronic papers have any impact on student 
attitude towards the instructor. While previous scholarship has demonstrated a connection between 
technology and engagement, does the use of electronic commenting affect student learning? 
Do preliminary results illustrate an increased understanding of the course content/objectives by 
students? Researching on two campuses takes into account issues of both space and technology 
and also considers issues of location and background on student learning. The study, which uses 
both quantitative and qualitative methods, will be described while focusing on both similarities and 
differences in the data in each course and at each institution. 

Computers and Writing 2007 III 36 

Friday, May 18, Session 3 Schedule 

3.3 Hybrid Courses and Technology (Room 0) 
Moderator: Jill Sajdyk, Wayne State University . 
David McMurrey, Austin Community College: Breezing the Classroom: Transparent Mergmg 

of Onsite-and Online-Classroom Spaces 
Software appl ications like Breeze and Webex enable us to broadcast and record classroom. 
activities so that online-only students can participate live or play back class-sessIOn recordmgs. 
These applications represent a major advance in how we can enable on-si te and online students to 
participate equally. These applications, which go by the genenc name of meetmg software, enable 
(I) demonstration of complex procedures, (2) group-editing and group-evaluatIOn of eXlstmg . 
documents, and (3) group-composition of documents. This presentation will play back recordmgs 
of selected classroom/online interactions of presentations, group-editing, group-evaluation, and 
group-composition events. Discussion will include costs of purchasing these applications and 
difficulties in learning and using them, both for students and for instructors. 

Jill Sajdyk, Wayne Slate University : Hybrid Pedagogy in Composition and Beyond 
Although in practice since about 1997, hybrid classes--those meeting both online and off--
have only recently become fai rly common in overpopulated urban schools. These courses ask . 
instructors of all disciplines to teach not only with new media, but to transform the space of theIr 
classroom with new media logic if they are to be successful. Writing also becomes central to these 
classes--no matter what their subject. This presentation focuses on a comparison between new 
media philosophy, research , and pedagogy in Composition, Computer Science, Social Science, 
and Mathematics departments to exam ine how researchers in various fi elds are rediscovering our 
own research in new media as they begin to teach in hybrid environments. I believe that there 
is space for research on teaching writing in new media envrionments amongst the disciplines in 

hybrid classrooms. 

Terra Williams, Arizona Stale University: Hyhrid Courses: The Middle Ground Between 
Traditional and Online Teaching and Learning 
As both an online instructor and traditional classroom teacher, I was excited about teaching my 
first hybrid first-year writing courses in fall 2006. J viewed hybrid courses as the ideal learning 
situation: face-to-face meetings for classroom activi ties and discussions that can't be duplicated 
in an online environment, and lively activities and discussions designed specifically for distance 
learning. I found, however, that my hybrid course teaching experience and my expectations 
diverged. I expected the same type of community that my other classes have. In traditional 
classes, my students see each other and work together two and three times a week and thus, 
establish strong working relationships and even friendships. By midterm, many of my traditional 
course students know each other's names. In online classes, my students work together online 
exclusively and as a result , tend to make more of an effort to get to build community in a faceless 
space. By midterm in my on line courses, students may not know each other 's faces, but they are 
familiar with each other's screen names and online personas. My hybrid students, however, never 
established strong face-to-face connections with each other--perhaps because they only saw each 
other once a week. Neither did they estab lish the close-knit community that J see in my online 
classes--perhaps for the same reason: they saw each bther once a week. I also expected retention 
rates similar to my traditional classes, having read the University of Central Florida data on stu­
dent retention in hybrid courses, which suggests that hybrid course retention is equal to traditional 
course retention, and higher than fully online course retention. In my presentation, I will discuss 
my experience adjusting to hybrid teaching, communi ty building strategies for these courses, 
retention rates, and using hybrids for first year students, drawing upon both my own experience 
and current scholarship. 

37 III Computers and Writing 2007 



Friday, May 18, Session 3 Schedule 

3.4 Blogologies (Room F) 
Moderator: Nicole Wilson, Wayne State University 
Collin Brooke, Syracuse University, Krista Kennedy, University of Minnesota. Derek Mueller 
Syracuse University, Donna Strickland, University of Missouri , Jeff Ward, University of Min-' 
nesota 
Jane Yellowlees Douglas once observed that there were more theories about hypertext than 
hypertexts themselves. Weblogs, on the other hand, may be suffering from the opposite problem. 
For the last couple of years, academic inquiry into blogs has increased sharply, and yet, most of 
the research has been qualitative andlor empirical, implicitly asserting that the activities, purposes, 
andlor values assocIated WIth bloggmg persIst across a broad range of distinctive contexts. 

The purpose of this panel is not, however, to invalidate the research currently taking place, but 
rather to complement It WIth careful theoretical consideration of the range of writing practices that 
are currently gathered under the heading of weblogs. Each of the panelists is an active, experi­
enced academIC blogger;. mdlvldually and collectively, we will contend that it is no more appropri­
ate to speak of bloggmg III general than illS to speak of writing in general. If weblog research is to 
progress beyond the anecdotal, our qualitative studies must be tempered with explicit theorizino 
about the writing being studied. Each of the panelists wi ll therefore focus upon a specific th i nk~r 
or concept whose work can help lead us to more nuanced conceptualizations of weblogs. 

Speaker # I will argue that the later work of Roland Barthes, specifically his autobiography and 
Camera LUCIda, mIght be read as a form of proto-blogging, and that the concepts developed there 
(the puncrum, e.g.) prove instructive as we adapt web logs to pedagogical contexts. Deleuze & 
Guattari 's essay "Introduction: Rhizome" has inspired a generation of hypertext theorists with its 
notions concerning rhizomatic strucrures and nomadism. 

Speaker #2 will suggest that a critical re-reading of this text is instructive for research concerning 
SOCial Imkmg practIces among bloggers . Robert Brooke 's well-known work on underlife in the 
writing classroom presents two dist inctive characterizations of peripheral activity: contained and 
disruptive. 

Drawing on this research, Speaker #3 will argue for correspondences between web logs a third 
alternative- productive underli fe. Such a framing of web logs complicates common stances on 
economies of attention in writing instruction. 

Speaker #4 will draw from Brian Massumi 's Parables of the Virtual to argue that blogging offers 
affective relationships to literacy that run counter to or exceed traditional academic literacies 
and that thus potentially disrupt managerial tendencies that tend to compartmentalize writing in 
time and space. Affective shifts, according to Massumi, lead to movement and change rather than 
normalization and assim ilation. 

Walter Benjamin's Dos Passagen-Werk is a pastiche of quotations, and fragments of commentary 
that attempt to bind together literature, art, philosophy, politics, economics and technology as a 
sort of "primal history." Speaker #5 feels that Benjamin's unfinished view of the arcades illumi­
nates the problem of describing wri ting practices among bloggers who move effortlessly between 
subjects and contexts. 
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3.5 Sound (Room M) 
Moderator: Kevin Brooks, North Dakota State University 
Daniel Anderson, University of North Carolina: New Media 101: Simple Assignments for 

Composing with Music and Images 
This presentation discusses entry-level new media projects with the aim of helping instructors 
make the transit ion from print to digital activities in their classrooms. Starting with the premise 
that new media li teracies can be developed without high-end technologies or steep learning 
curves, the presentation will demonstrate how creating playlists enables students to· compose with 
music, identifying and arranging songs, glossing selections with prose, and hyperlinking lyrics 
and samples to create an audio essay of sorts using nothing but a word processor or text editor. 
The presentation will then discuss creating photo collages using freely available image editors. 
Learning a few editing moves, such as cropping, resizing, and masking, enables students to 
compose visually, layering images over one another and expressing ideas through juxtaposition, 
arrangement, patterns, repetitions and other visual strategies. The presentation will be approxi­
mately sixty-five percent instructive, wi th the remainder devoted to conceptual concerns such as 
intellectual property, composition theories, institutions, and cultures. 

Mary Minock, Madonna University: Bringing it all Back Home: Teaching Poetry with New 

Media 
This presentation is based on a Winter 2007 course in poetry. I will be teaching a 400-level online 
course where all written materials will be accompanied by visual and audio media. All poems will 
be accompanied by MP3 sound performances: a set of purchased DVDs and CD-ROMs along 
with internet sites will provide visual materials and several iMovie files of my own composition 
will be compressed and put on Blackboard. Most importantly, each student will be required to 
make a "movie" with a poem as soundtrack, and with accompanying slides or film clips, using 
Movie Maker, iPhoto, or another similar program. These student movies will be the focus of my 
presentation. The movie assignment wi ll be supplemented with other assignments that will help 
me to analyze and share students' experiences creating new media. I will ask students to chronicle 
their composition method, including strategies, technical problems, most useful si tes for images, 
etc. I also will ask students to analyze their product in writing, indicating why they chose the 
images they did. Finally, I will ask students to recite the poem they have filmed when we meet 
together in person during the last week of the semester. I hope to present clips of student work, 
possibly with their attendance. I will be particularly interested in student response to the unusual 
assignment, as most are working commuters and non-traditional students. I plan to monitor 
technical problems, as I have already gotten a commitment from an excellent computer Help Desk 
on campus. However much the course represents a departure from our usual online li terature 
offerings, it actually enlivens a tradition. If my title contains a Dylan allusion, it also refers to 
"bringing it all back home" to Homer, since poetry is the most natural genre in which to reinstate 
the importance of hearing the spoken word after centuries of re liance on wri tten text. Besides, to 
enjoy poetry one must al so see it, see the images unfolding in the mind's eye. New media seems 
the perfect space for teaching poetry 

Alex Reid, SUNY-Cortland: Attention Rhetoric: iTones University and the End of the Seques­

tered Semester 
There is a growing demand for a new generation of knowledge workers who combine traditional 
knowledge and faci lity with technology with an ability in design, style, and reaching a diverse, 
global audience. Beyond the workplace, there has been an explosion of content creation by every­
day Internet users. According to YouTube, 65,000 new videos are uploaded to their site every day. 
In the academy, this explosion of media is reflected in Apple's development of iTunes University, 
a web service that uses Apple's successful iTunes application and iTunes Music Store to distribute 
media liles for higher education. While this explosion might suggest a potential tipping point 
toward the decline of writing and rhetoric, this is not necessarily the case. A wide range of writ­
ing practices can be involved in video and audio production from scripting to commun ications 
between members of a production team. More importantly, as Friedman, Pink, and Anderson each 
suggest, the rhetorical ability to design engaging and usable media remains a premium skill. This 
realization has led Jon Udell to contend that screencasting should be the "new freshman comp." 

My presentation investigates these conditions by comparing two approaches wi thin rhetoric 
and presenting them within the context of my own experience teaching new media composition 
and using iTunes University. The first approach, reflected in Gregory Ulmer's work, draws on 
postmodern theory to disrupt conventional thinking about composition that has been grounded in 
pnnt. The second approach, reflected in Richard Lanham's Economics of Allention, is a more clas­
SIcally rhetoncal one that focuses on the importance of style in grabbing an audience's attention in 
the ever-growmg deluge of available information. 

39 \\\ Computers and Writing 2007 



Friday, May 18, Session 3 Schedule 

3.6 Google Docs and Spreadsheets: Revision Pedagogy in 
a Virtual Space (Room I) 
Moderator: Jim Kalmbach, Illinois Slate University 
Philip Bernick, Nicholas Behm, Arizona Slate University 
Revision is an ineffab le process that confounds writers of all levels of experience. Writers may 
know that they revise and they may know what they revise; however, writers may not discern their 
own processes of revision, nor may they deternline what place revision has within the writing 
process. This could be an effect of the ways writers have been taught to revise in composition 
classrooms. Too often, wri ters are taught to see revising as the last step in a linear model of com­
posing in which writers make their writing comply with teacher-based rules. 

Technology 's role in this process has typically been limited to using spell and grammar check­
ers, using electron ic thesauri to locate alternatives for choices al ready made, searching for and 
replacing existing syntactic and lexical choices, or using statistics to calculate readability (all 
are of questionable value). Although adept at making their writing conform to rigid rules, some 
writers may lack effective strategies for conceptual revision; they may be unable to see revis ion as 
analysis, as invent ion, as a way of constructing meaning and developi ng ideas. 

Composition teachers bear a responsibili ty to help writers learn effective revision strategies. 
Heuristics can help authors develop strategies to cri tically review their writing. However, in 
the conversations surrounding composition studies, revision has been undertheori zed as of late, 
especially for thinking about how technology affects writers ' processes of revision and how 
technology might help authors see wri ting as an iterat ive process. 

One tool that can help students find ways to revise to improve the quali ty of their work is Google 
Docs & Spreadsheets (formerly Writely), which we' ve incorporated into our pedagogy. Google 
Docs & Spreadsheets is a free , habitable word-processing program that enables writers to write in 
a virtual space in which they may construct new texts, import and revise existing texts, collaborate 
with peers and publish their writing on paper or to websites, blogs, or other electronic environ­
ments. Simultaneously working on the same document, wri ters can experience how writing is a 
social process and how knowledge is socially constructed by collaborating with peers in a virtual 
dialogue from remote locations. 

Moreover, one reason that revision is so difficult to teach and to learn is because a document's 
transformation is usually not recorded. Writers only see the process in terms of the tangible prod­
uct. However, Google Docs & Spreadsheets records all revisions and allows writers to refer back 
to and to juxtapose these revisions . Within this virtual space, they can experience how revision is 
recursive and epistemic by examining how revisions generate knowledge and instigate a myriad 
of different ways to conceptualize writing. 

In this panel presentation we will introduce participants to th is collaborative writing tool, show 
how we're using it in the classroom, and present some preliminary results. 
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Session 4: 3:45 PM-5:00 PM 

4.1 Social Networking and Writing I: Developments in Social Networking 
(Room J) 
Moderator: Michelle Sidler, Auburn University 
Randall Woodland, University oj Michigan Dearborn: When MySpace is OurSpace: Social 
Networklng in/as the Classroom 
The cluster of Internet services commonly called "social networks" (including not only MySpace 
and FaceBook, but also wikis and blogs) offers a challenge to writing teachers: how do we help 
students to develop effective practices of reading and writing in these new arenas? How do writers 
develop ethos not only with words, but also wi th images, video, and animation? How do explicitl y 
art iculated layers of "Friend"-ship affect a sense of audience? What is the place of socially-con­
structed "truthiness" in academic research and writing? 
This paper proposes a pedagogical approach to such issues in which studen ts use social networks 
as a means of exploring social networks. 

Jason Gnat!, Auburn University, Manlome,y: Not a Bob Dylan Song: Folksonomies and Aca­
dem ic Research 
Social networking websites allow users to collaboratively build an information network according 
to shared interests and common language. A key element of these information networks is tagging, 
or allowing indi viduals to assign keywords to collected resources such as website addresses in 
order to facilitate faster retrieval. Such systems of tags, sometimes referred to as "folksonomies," 
differ from subject taxonomies traditionally used in libraries which are more prescriptive and 
based on hierarchies. Websites such as Library Thing allow users to create personalized online 
librari es for books and other information resources usi ng tags as a method of retrieval. This pre­
sentation will show how folksonomies and tagging in the realm of libraries will impact not only 
social researchin g on the web, but also academic researching and wri ting. 

Jason Kneip, Auburn University, MOn/game,y: Emerging Threats : Social Networking in Public 
Spaces 
Politicians and parents are concerned about the information minors may reveal through online 
profiles created for social networking websites. The media has created an attitude of ignorance 
and fear in its portrayal of socia l networking websites such as My Space. Legislators are reacting 
by broadly targeting all social networking websites with acts like the Deleting Online Predators 
Act (DOPA). DOPA wou ld require all schools and libraries which receive federa l funds to rest rict 
access to these digital tools and online commun ities.This presentation will argue that social net­
working websites offer vast educational benefi ts and are not threatening the safety of minors. 

Note: This panel is designed to begin a discussion of social networking and writing inst ruction 
which will be continued in the panel , "Social Networking and Writing II: Experiments in Social 
Networking." 
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4.2 Research Methods for Investigating Virtual Ecologies through the 
Distribution, and Circulation of Digital Texts (Room C) 
Moderator: Kristin Arola, Washington State University 
Jim Ridolfo, Jake McCarthy, Douglas Eyman, Michigan State University 
The presentations in this panel each offer a view of research methods aimed at developing a bet· 
ter understanding of the distribution, circulation, appropriation and use of online texts. The firs t 
presentat ion uses data-mining as a method for examining appropriation and distribution of digital 
texts; the second presentation uses a contextualized online survey method to explore the perceived 
trustworthiness of onli ne distribution sites; and the final presentation demonstrates an data visu· 
alizat ion and network tracing tool designed to aniculate post-production processes of digital text 
circulat ion and use. Each of these presentations examines movement through virtual spaces/digital 
ecologies, but each does so using a different method that is appropriate to the study of digital texts. 

Data-Mining For Rhetoric of Distribution: Google News & Press Releases 
This presentation will look at strategies for understanding distribution in the digi tal classroom. 
Using data mining as a human ities research technique, the fi rst speaker examines how students can 
look at the context between documents in live circulation, drawing on ideas fro m what Beverly 
Sauer (2006) calls " living documents" - documents that "how individual writers literally "write 
in" new interpretations" (179). Drawing on specific examples, this speaker will examine spec ifi­
cally how documen ts are "rewritten" across a range of delivery systems (news aggregates, blogs, 
press releases) as part of a larger distribution processes. 

Perceptions of Reader/Writer Hierarchy Subversion in Online Spaces 
Drawing upon the work of Juergen Habermas and Andrea Lunsford, the second speaker will argue 
that collaborative experiential communication is more democratic than transmission-oriented 
modes of communication and that perceptions of the power relat ionship between readers and writ­
ers have, historically, been flu id. These observations sparked a survey-driven pilot study exploring 
public perceptions of the abili ty and appropriateness of reader/writer hierarchy subversion in 
online spaces. Using a methodology developed by Brian Coffey and Stephen Woolworth, anony­
mous online comments made in response to a personal statement posted on a blog and several 
online discussion forums were evaluated. The results of the survey suggest a significant number 
of respondents hold concerns that equalizing the relationships between readers and writer could 
compromise the accuracy and rat ionality of online communications. These preliminary findings 
suggest that if successful rational-critical debate is to occur in online spaces, moderators should be 
aware of the publ ic perceptions of the trustworthiness of such spaces and strategies for assuaging 
those concerns need to be developed. 

Ecologies and Economies of Digital Circulation 
The third presentation argues for the investment of resources and research acti vity in the develop­
ment of digital methods; new new methods are needed because current research methods are 
grounded in print-based literacies, and thus do not take into account the affordances and con­
straints of digital texts (in terms of both analysis and production). This presentation demonstrates 
a web-based tool that applies digital analytics to digital work: an e-ponfolio based system for 
tracing the circulation of digital texts. This presenter also art iculates a theoretical framework of 
digi tal ecologies (the locations of digital circulation) and digital economies (the motivating forces 
of networked digital circulation). 
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Laura McGrath, Kennesaw Slate University: Online Writing Faculty: Preparation, Develop­

ment, and Support 
As English and Rhetoric departments across the country increase their online course offerings, we 
should ask: who is teaching online writing courses? Are there any standard paths, required train­
ing programs, or established forms of support in place for online writing instructors? What factors 
motivate or compel college or university writing instructors to teach online? Is training and devel­
opment primari ly self-in itiated, or are programs in place? What professional or institutional issues 
do online writing instmctors face? I conducted a national survey and local interviews in order to 
seek answers to these questions. Drawing on this primary research as well as extant li terature, I 
will provide a clearer picture of faculty needs and issues while making recommendations regard­
ing how those who teach writ ing onli ne can be better served by their home institutions . I will also 
include concrete examples of one department's approach to addressing eLearning policy-making 
and faculty development and support. I hope that the information presented will lead to improved, 
strategic approaches to (a) preparing writing faculty for eLearning and (b) offering support for 
online writing faculty and their students. I have first hand experience with top-down pressure to 
increase online course offerings. As enrollment grows, space becomes an issue at urban and met­
ropolitan institutions without room for new bui ldings or classrooms. Planning ahead for eLearning 
means smart(er) growth. 

Ray Watkins, Colorado Technical University Online: A Rust Belt Education: Online Writing 
Instruction and the Contraction of Disciplinary Space 
The last decade has witnessed a remarkable explosion in new spaces for writing instmction. 
According to a recent report, more than 3 million students are currently involved in some form of 
online learning. Many of these spaces for learning represent the first full-fledged virtual spaces for 
education. Remarkably, these new spaces appear to be developing in a kind of parallel educational 
universe. 

In a traditional institution, teachers worked in a disciplinary space organized around an academ ic 
specialization, with all of its attendant professional discourses and developmental opportunities. 
Through the often-contentious processes of tenure, these discipl inary spaces offered job security 
and protected academic freedom of speech. Teachers have creative control over most course 
content and learning proceeds at the relatively leisurely pace of the quarter or semester system. I 
would like to argue that within the emerging system of online wri ting educat ion lies the seeds of a 
quite different, radically contracted disciplinary space, one that has its roots in the post-industrial, 
rust belt economies that have emerged over the last twenty years. In th is post-di sciplinary, virtual 
space, educators take on a generalist professional identi ty-on line faculty or instructor- rather 
than an academic specialty. Opportunities for professional di scourse are few, and most profes­
sional development is in-house rather than through conferences. Most facul ty are adjuncts and are 
offered no employment security or protected speech. Arguably, this emergent di sciplinary space 
has not yet matured. Still , it seems clearly oriented towards the consumption of education rather 
than the production of knowledge. I will argue that these two discipl inary spaces have to begin 
to explore ways of bridging the gap between their disparate spaces of learni ng and teaching and 
professional identity. 

Staci Schultz, University of Michigan: More than Just " Play": Alternative Literacies and 
Identities in Online Social Networks 
In this presentation, J will explore the identiti es, social practices, and mult i-modalli teracies 
emerging in online social networks. I will focus on the diary blogs posted by young adults on 
Xanga.com, particularly those that come out of the "pro-anorexic" community. Scholars like 
James Gee (2003) and Constance Steinkuehler (2006) argue that video games are rich spaces for 
social interaction that require complex cognitive skills and cultura l knowledge but that are often 
dismissed or vilified by teachers. J argue that social networks like Xanga.com require similar lev­
els of skills and interaction, where identity, social practices, and multi-modalliteracies converge 
to create learning spaces perhaps more meani ngful to students than any 'real world' space. And 
while pro-ana sites are dangerous ' learn ing environments' where 'lessons' like how to starve and 
purge are exchanged, their threat to the etiology and treatment of eating disorders illustrates the 
rhetorical power of Internet spaces. Indeed, they illustrate why teachers, scholars, the media, and 
even the medical community ignore online spaces and technology at their own peril. 
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4,4 Re-Zoning Virtual Academic Spaces: Expanding Our Curricular Real 
Estate (Room F) 
Moderator: Jessica Rivait, Wayne State University 
Even as the academy experiences increasing pressure to shed its traditional ivory tower image and 
build bridges with communiry constituents for public legitimacy and relevance, the over-reliance 
on tradi tional academic tools and texts limits the potential of academic virtual learning spaces to 
engage students. This panel will investigate how our students ' use ofblogs, video games, social 
networking sofrware, email, and other personal digital communication all suggest the need for 
educators to "pay more attention" to the digital spaces and practices previously considered outside 
the realm of the academy. 

Course Management Tools and Other Gated Communities: Opening Digital Rhetorical 
Spaces to Students 
Dr. Kristine L. Blai r, Bowling Green State University 
While course management tools may create a sense of security and convenience for faculty new 
to technology-i nfused teaching, their suburban, homogeneous geography (Payne 2005) can lead to 
equally suburban pedagogy, reinscribing teacher authority and limiting digital literacy acquisition 
and application among our students. Lest we become like the gated communities of our real-time 
suburban spaces, this presentation stresses the need to help teachers successfully utilize a wider 
range of digital tools and practices to also help students "see the relevance of digital rhetoric to 
thei r own lives once they leave the digital rhetoric classroom" (digirhet.org, 2006, 247). 

Sub( Urban) Sprawl: MySpace as Big C ity Adventure on the Web 
Jen Almjeld, Bowling Green State University 
With mill ions logging on daily to social nerworking si tes, it seems the only thing more widespread 
than this literacy practice itself is fear of it. The inability to regulate such spaces makes many 
educators in particular nervous, but this flu idity is exactly what attracts users. Unlike the lifeless 
academic prose described in Sire 's "Virtual Urbanism", MySpace allows students to experience 
" the real inner moments of their lives" (1 2) and to compose a new community. Like other urban 
areas, MySpace is a bustling metropolis fi lled with frightening and fantastic images and opportu­
nities. It seems our students crave these authentic writ ings and exchanges and thus educators must 
recognize their impact. 

Lost in San Andreas: Exploring Space in Video Games 
James Sch irmer, Bowling Green State University 
In "Virtual Urbanism," Geoffrey Sire writes of how pedagogical applications have "taken a back­
seat" (16) to various technologies. Among those listed are video games, constructed spaces which 
often offer the freedom to move about as desired. As part of this "postwired reality" (Sire 16), 
video games surely have something to say about how to mediate through what Johndan Johnson­
Eilola dubs the datacloud, "a shi ft ing and only slightly contingently structured space" (4). Thus, 
an exploration of video games will illumi nate how to better engage students where they are and 
where they want to be in the spaces they occupy. 

In Private: Exploring Agency in an Online Composition Class 
Sergey Rybas, BO IViing Green State University 
This project discusses the public and private interact ions berween an instructor and two students 
in an online composition class. Drawing from Blair and Hoy (2006) who claim that "an equal 
amount of teaching and learning is taking place in private as opposed to public space" (44), I 
argue that private communication is a space where students' agency is most evident. I call for an 
analysis of the agency that is inherent in the space of private online communication and argue that 
an understanding of it helps build a critical technological literacy - an ult imate goal of teaching 
and learning with computers. 
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Kathleen Ashman, Florida State University at Lafayelle: Student Identities in the Online Writ­
ing Course Aquarium: Schools of Fish Swimming Gracefully or Prowling Sharks in the 

'Vater 
Juxtaposing Mikhail Bakllt in's definition ofheteroglossia wi th Julia Kristeva's definition of 
intertextuality, it is possib le to analyze and research student di alogues for these voices that go 
against the accepted norm, interject the critical ideas. How do these dissenting critiques affect 
the ecosystem of the online community? What happens when the confl icting voices become 
more powerful, more vocal in the intertext of an onl ine writing community? My presentation 
will focus on examples of student dialogues from freshm an online wri ting courses, will analyze 
these segments of discourse looking for evidence of conflict among the many voices from varied 
ethnic, social or economic student backgrounds and will discuss the impact of these on the onli ne 
community's knowledge-making process. 

Scot Barnett, University of Wisconsin-Madison: On Composing Oneself: Bio Mapping and the 
Lim its of Locative Media 
Increasing availability of technologies such as GPS have spurred interest in locative media. For 
artists, locative media offer opportunities for re-composing space within the logics of movement. 
In the case of Christian Nold's project Bio Mapping, technologies of surveillance are made visible 
and transparent and appropriated and re-mediated by tlsers. Nold's project adapts relatively basic 
biometric tools, such as the lie detector 's Galvanic Skin Response (G SR) sensors, and combines 
them with a GPS device to measure parti cipants' emotional responses during a one-hour walk in 
London. After, the rwo data sources are uploaded into mapping software that offers participants 
a color-coded representation of their ph ysiological responses along thei r route. Locative media 
suggest interesting possibili ties for re-imagining urban space as compositional, as co-produced at 
the level of the street through series of bodi ly and affective encounters. As Judi th Butler recently 
notes, giving an account of oneself suggests both an inability to natrate oneself precisely and 
an ethical obligation to provide an account nonetheless . By recognizing the lim its of narrative 
and representation, and being willing to risk oneself in the presence of an other, we open spaces 
of relation and rhetorical engagement constitutive of what she calls an ethics of exposure that 
may be producti vely extended to locative media projects where the li mits of representation, and 
participants ' capacities to risk themselves through exposure, offer possibil ities for thinking anew 
relations to space and each other. 

Beth Church, Bowling Green State University: Cyborg in the City: Reclaiming the Individual 
Through Rhetoric 
I believe that by considering rhetoric and wri ting as a response to virtual urbanism, we can help 
students navigate and stake their individual claims in cyberspace. Students then can envision a fu­
ture where they find that the synergistic relationship between rhetorical communication and tech­
nology has the potential to transform classroom s into places where these rwo can enhance each 
other. I discern a call to action for teachers of writing to enable students to recognize thei r ro les 
as cyborgs with a critical understanding of technology. New pedagogical requirements should 
demand that we begin building new li teracy practices for students. To further strengthen the 
humanistic quali ties of the writing class, we shou ld fos ter the teaching of ethos and what Wayne 
Booth advocates as "listening rhetoric." This pedagogy helps us deconstruct the binary so students 
need not fear that the cyborg in the city is an isolated, soli tary role, but one of activism, dynamism 
and social engagement. The result is that rhetorical communication can humanize technology, and 
technology can enrich rhetoric and writing. Our humanity is not lost in the process of updating our 
tcchnologies and li teracies, but instead it is empowered when we learn to do more - and do more 
for others - through our tlse of technology and writing. 

Robbin Zeff, George Washington Univers ity: The Folklore of College Writing Instruction or 
Hol\' Folk Beliefs About Writing Thrive in the Age of the Internet 
"Students today can't wri te." "Instant messaging is destroyi ng grammar." "The Internet is to 
blame for the increase in plagi ari sm." Complaining about student writing has a long and well­
documented history. Today, that tradition of complaint is partnered with indictments against 
technology 'S impact on writing. The resilience and pervasiveness of such charges on college 
campuses and in the popular press-even with evidence that points otherwise-moves these accu­
sations from fact to the realm of folk belief. This presentation will exami ne the folklore of college 
writing as an autoethnographic exploration into beliefs about student writing ability, appl ication, 
and abuse. Specific topics to be examined include: the complexity of the charge that students don't 
know how to write; the accusations of the demise of the written language; and the plagiarism 
perplexities facing today 's cut and paste and peer-to-peer generation of students. 
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4.6 Aligning Rhetorical Purposes and Accessible Web Design: A CSS 
Solution (Room H) 
Moderator: Bradley Dilger, Western Illinois University 
Shaun Slattery, DePaul University, Jason Swarts, North Carolina State University, Chad O'Neil, 
North Carolina State University, Stacy Shultz 
For the design of virtual spaces, access is a central concern. However, we sometimes make websites ac­
cessible at the expense of our rhetorical intentions. Likewise, making websites rhetorically effect ive can 
also mean making them grossly inaccessible. The problem, we propose, is the inadequacy of HTML as a 
vehicle for rhetorical expression. 

One problem of using the siructural language of HTML to design online spaces is that designers often 
break those structures to achieve a rhetorical purpose, for example, the use of tables to layout websites. 
The way that screen readers then interpret and feed structural cues to a user tacitly assumes that the exist­
ing structure is rhetorically significant, although perhaps not as the designer intended. As a consequence 
of relying on programs like Dreamweaver and FrontPage, which radically democratize the web design 
process, we can quickly design ourselves into an inaccessible hole. In order to achieve our rhetorical 
aims (that which we enact through the GUI interface) we end up using code structures (that which is 
submerged beneath the interface) that put our sites at odds wilh accessibi lity direct ives. 

A solution to this "incompatible goals" problem is to look at the ways web sites structure their content. 
By examining information objects (as in structured writing) and the ways that web programs want to 
tag those as structural HTML objects, we begin to see ways to bring rhetorical and structural goals into 
alignment. For example, by paying more attention to cascading style sheets (eSS), we can infuse the code 
structure with rhetorical purpose, allowing us to more artfully synchronize our rhetorical purposes with 
responsible web design practices. For instance, instead of defining the structural elements of a website 
using only existing HTML tags (rows, cells , headers, etc.) we can opt for more semantically meaningful 
tags that might be specific to a particular document or genre of documents (e .g., in troduction, pull quote, 
reference). Thus rhetorically-effective web design no longer starts and concludes wi th mastery of the 
GUI interface, but rather it begins at the code level , by understanding the micro-rhetorical structure of 
information objects in the documents we wish to produce. 

This panel shall examine the frequent incompatibility of structure and rhetorical goals and present one 
solution by examining ways to use CSS to bring those goals into alignment. Speaker 1 will discuss the 
problem of making rhetorically effective web design accessible and the importance of considering the 
micro-rhetorical structure of a document in the case ofCSS. Speaker 2 will discuss how interfaces of 
popular HTML editors separate rhetorical functions from underlying structural/code level concems and 
will suggest that this functional separation is part of the accessibility problem. Speaker 3 will discuss a 
more access-minded implementation of CSS which might be better used to achieve rhetorical goals. At­
tendees wi ll be given a CD ROM with examples and templates illustrat ing principles of this talk that may 
be used as models and may guide their own HTML and CSS development. 
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4.7 The Final Cut: The Impact of Video Editing Software on Video Pro­
duction in the Composition Classroom (Room E) 
Moderator: Jill Sajdyk, Wayne State University ~ 
Scott Dewitt, Ohio State University, Erin Smith, Michigan Technological University @ 
Composition scholars and teachers who have been experimenting with digital video in compos i- ~ 
tion classrooms have discussed the importance of helping students become not only consumers "> [;; of new media, but producers as well (Anderson, Ross, Selfe et ai, Taylor). For the most part, ~ 
this discussion has expanded our understanding of the significance of sound, image and motion ~ 
to contemporary literacy practice and how these new media might facilitate the goals of the ~ 
composition classroom. As compositionists have begun this work, editing tools have, understand- '0 

~ ably, been evaluated in teTITIS of th eir ease of use, as well as their affordability. Teachers are often ~ 
under considerable (often self-imposed) pressure to keep technical instruction at a minimum so ~ 
as not to distract from the "real" work of the class. And rarely do composition programs have ~ 
budget lines that allow them to justify spending money on software that, in many administrators' ~ 
minds, already exists at no additional cost to their programs. While simpler tools such as iMovie 'C 

can provide students and teachers with all that is necessary to create video compositions, at the ~ 
same time, the opportunities for learning wi thin the composing process are limited by the software ;; 
to which students and teachers have access. iMovie, for example, with its rudimentary clip bin, ;::; 
single video track, and limited audio tracks, does not extend the same editing experiences or ~ 
possibilities for exploration found in more sophisticated appl ications with steeper learning curves. ~ 
Without these expanded possibilities, students and teachers are often unable to see beyond basic ;;; 
production practices and texts. Others rapidly hit the technological ceiling of an application and 2 
flnd their creativity and invention arrested. ~ 

The presenters will examine how composing/editing in iMovie differs from that which can occur 
in Apple's Final Cut and Macromedia Flash, arguing that these more sophisticated (and difficult) 
interfaces and the processes that they enable (and require) may encourage a higher level of critical 
thinking within the composing process-a level more akin to what we look for at the post-sec­
ondary level. We hope to structure our session so that we can give our papers and offer ample 
time for a discussion of the practical and technical dimensions of incorporating less immediately 

accessible software. 

~ 
~ 
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4.8 If 'You' Build It, Will They Come? Maybe. Maybe Not. (Room I) 
Moderator: Jeff Pruchnic, Wayne State University 
Morgan Gresham, Teddi Fishman, Clemson University , Roxanne Kirkwood, Marshall University, 
Deb Morton, Southwest Texas State University 
We have commanded command lines, we have MOOed, we have GUled. We blog. We 1M. We 
wiki. We myspace. We consider ourselves technologically astute, having taught wi th technology 
since the beginnings of graduate school, which for these speakers occurred at dawn of the Internet 
age. We consistently herald technology. We've been Rogers 's "innovators" and "early adopters," 
and when we are not cutt ing ourselves on technology'S edge, we are often icing our most recent 
wounds. We deeply desire engaged students--engaged as we know they truly can be because of, 
with, through, in spi te of technology. 

And, yet, there is so much we simply do not get. For instance, when we "build it," why do they 
not always come? In this session, we address the old problems of connecting and engaging 
students and of acknowledging that, battle scars aside, it is nearly impossible to simultaneously 
maintain institutional and disciplinary expertise while being "cool" for long ( if at all). 

Ours is not thei rs. Their technologies are not ours. Our writing is not theirs. Our university is not 
theirs. Their urbanism is not ours. In part, these disconnects are problems of definition; in part, 
they are consequences of postmodernism--enelaves that emerge, valuing writing, technology, and 
education differently. These disconnects also stem from what Kaufer and Carley call "communi­
cating at a distance," where space, time, or even situated knowledge mediate communication. 

In our panel, we explore evolving writing spaces, increasing demarcations between our writing 
spaces and those "cool new" ones of our students, and the widening distances that contribute 
to di sconnects among students and faculty. We explore what the AP Poll calls "1M gaps," the 
IMII M-nots. Each speakcr prob lematizes "urbanism," "technology," "university," and "writing" 
fro m within a specific wri ting space experience, contextualizing them in terms of postmodernity 
and distance. 
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Lisa Dush, University of Massachusetts Amherst: Kevin Lynch and the Imagability of Cities: 
H ow Locative Media Contribute to City Form 
In his 1960 book The Image of the City, the urban planner and theorist Kevin Lynch named 
"imagability" as key to the aesthetic pleasure and social vibrancy of urban centers; cities with 
high imagability evoke a well-formed image in residents' minds, concrete enough for city dwell­
ers to orient themsel ves by and flexible enough to engage their imaginations. While Lynch's book 
has proved a classic, it was clearly a product of an age when a city's environment was squarely 
physical: for Lynch it was components of earth and matter alone - paths, edges, districts, nodes, 
and landmarks - that contributed to the imagability of a city. This paper reexamines Lynch's 
ideas nearly half a century later, with particular focus on how digi tal texts laid onto cities through 
locative and pervasive media projects might contribute to a city 's imagability. I explore this 
question in two ways. First, [ consider several urban locative media projects, such as Oakland's 
The Organic City, Toronto and San Antonio 's Murmur, and the Yellow Arrow's Secret New York, 
examining the ways that these projects can be said to have added to, and in certain cases detracted 
from , the imagability of their respecti ve cities. Second, I describe a small pilot study conducted 
in a writing workshop at an urban university, in wh ich graduate students of archi tecture and urban 
planning developed multimedia stories as contributions to a campus-wide locative media project. 
The paper describes some of the ways that these students, trained to be future designers of cities, 
selected their locations and composed the content of their multimedia texts. I focus on the ques­
tion of how these composers saw digital texts as contributing to the overall eiTect and imagabil ity 
of the particular urban space of their campus, and the compos itional decisions that they made in 
various attempts to design this hybrid physical/virtual space in coherent and imaginative ways. 

Angela Haas, Michigan State University: Power and Place: Considering a Visual C ultural 
R hetorics Pedagogy 
As Sturken and Cartwright (2001) note, "a single image can serve a multitude of purposes, ap­
pear in a range of settings, and mean different things to different people," and now that we fi nd 
ourselves at the "in between" of different cultures (Hall, 1997), it is imperative that as teachers of 
visual rhetoric we examine the interplay of power and place. The relationship between privilege, 
responsibility, history and culture gives context to our visual inquiry and thus should be consid­
ered when developing our curricula. Despite Hill and Helmers' (2004) call for our visual inquiry 
to move from "visual culture studies" to "visual rhetoric studies," thi s presentation promotes the 
study of visual cultural rhetorics, where power and place are recognized and interrogated. To dem­
onstrate this curricular shift, this presentation wi ll offer a visual cu ltural analysis of visuals related 
to Ottawa Chief Pontiac 's "Siege of Fort Detroit" and visual cultural pedagogical suggestions an d 
example projects. 

Quinn Wamick, Iowa State University: Finding the Sweet Spot: New Directions in Electronic 
Portfolio Development 
Student portfolios have long been used in compos ition courses, and during the past decade, 
electronic portfolios have emerged as tools for both formative and summati ve assessment. In Fall 
2004, the Faculty Senate at Iowa State University approved ISUComm. One component of th is 
program is the move toward an electronic portfolio system in all first-year composit ion courses. 
By Fall 2008, all sections of ISU's foundation communication courses will include an electronic 
portfolio component. The uni versity has yet to settle on a unified system that will be used in all 
sections of the foundation courses. Hence, one of ISUComm's immediate goals is to determine 
the most effective way to expand the portfolio assignment into more sections as quickly as pos­
sible. Recognizing the technological challenges that accompany any new ini tiat ive of this sort, 
ISUComm administrators are testing various methods of incorporating eportfolios into ISU's 
multi modal composition curriculum. 

This presentation will be of interest to instructors who are struggling to find the "sweet spot" be­
tween developmental and showcase portfolios, between out-of-the-box and do-i t-yourself techno 1-
ogy, and between mass standardization and individual control. Specifically, this presentation will 
revIew several technological approaches to eportfolio development, including database-driven 
portfoho systems, proprietary software packages, and hand-coded websites. This presentation will 
!Delude both quantitative and qual itative feedback from students who participated in the pilot proj­
ect, as well as insights gathered from several instructors who have experi mented -- and continue 
to experIment -- WIth new approaches to portfolio development in their courses. 
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Dinner with Keynote Speaker Geoffrey Sirc 
6:00 PM-9:00 PM Student Ballroom, Student Center 
For over the past two decades Geoffrey Sire has been one of the most prominent and insightfu l 
scholars of the intersections of composition and technology. Geoff is the author of Composition 
as a Happening and co-author of Wri ting New Media in addi tion to penning numerous influential 
articles on not only computers and writing but also such topics as visual art, hip-hop, and cri tical 
and cultural theory. His 2004 article "Virtual Urbanism" was a major inspiration for this year's 
Computers & Writing conference theme. A professor in the English Department at the University 
of Minnesota, Geoffhas won numerous awards for both his scholarship and his teaching. 

Serial Composition 
The Minima list aesthetic of the late 20th Century was a response to an over-determined scene. It 
stripped composition down to simpler shapes and basic materials, mining the industrial and the 
commonplace for compelling formal experiments. Shape became a key sculptural value, and the 
simple syntax of seriali ty helped achieve it. I'd like to re-examine minimalism, revisi t its composi­
tional tenets and see how they rhyme historically with those of Writing Instruction, because I think 
our contemporary materials, and the shaping technologies we have available to form them, make a 
basic grammar an effective one to use for crafling interesting and useful texts out of our everyday. 
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Saturday, May 19, 2007 

Speramus meliora; resurget cineribus; We hope for better 
things; it will arise f rom the ashes. 

Father Gabriel Richard 

Detroit City Motto 
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Room M. Townhall 2: The Future of Computers and Writing 
8:00 AM-9:00 AM 
Wayne State students speak informally about their experiences teaching in a program with a New 

Media initiative over a variety of courses including first year composition. 

Session 5: 9:00 AM-10:15 AM 
5.1 Audience (Room C) 
Moderator: Mary Karchcr, Wayne State University 
Heather Elliott , University a/Toledo: Please Read and Review: Investigating the Dynamics of 
Audience in Online Fan Fiction Publication 
The expansion of audience is a primary reason why composition instmctors have begun to incorpo­
rate Internet technology into their classrooms, Scholars like Wayne C. Booth and Peter Elbow have 
long stressed the importance of considering audience, espec ially for beginning writers. One site where 
the important effect of an online audience is very evident is in the electronic publication of fan fiction, 
a fi eld which is particularly interesting because all of the writing is completely self-sponsored and 
mostly amateur. 

This paper examines audience/wri ter interactions on the Web site Fanfiction.ne t and concludes that 
the audience plays in to the authors' eagemess to write in three ways. First, there is a preexisting 
contract of sympathy between the audience and the author, making it less of a ri sk for writers to pub­
lish. Second, the sctup of the Web site makes it possible for writers to receive immediate validation 
of their authorial voice in the form of reader reviews. Finally, this immediate power of the audience 
intensifies the authors ' desire to be "liked" and influences them to al ter their writing. While we cannot 
exactly reproduce the fan fiction experience in our classrooms, the dynamics of audience which come 
into play in electronically published fan fiction can inform our understanding of the pressures and 
advantages of audience for our students and imply some steps we should attempt to take when work­
ing wi th beginning writers' consciousness of audience. 

Mary Karcher, Wayne State University: Snakes on a Plane: Lessons 10 be Learned from an 
Online Ssssssensation 
In a post made to his blog on August 21 , 2005, the Hollywood screenwriter Josh Friedman commented 
that he had quit work on a movie when the production company wanted the change the name orthe movie 
from Snakes on a Plane to the more generic Pacific Flight]2 ]. This innocent blog post sparked an online 
phenomenon that took the film industry by storm. Members of the online community.took up Friedman's 
cause and reached out to Newline, the production company, by posting blogs, podacasts, poster, parody 
short films, even snippets of script all showing what they envisioned the movie should include. In the end, 
the phenomenon was so overwhelming that they persuaded the production company not only to change 
the name ofthe fil m back to Snakes on a Plane, but to add an additional 5 days worth of shooting to 
include all the extra scenes that the fans demanded. What makes this event so fascinating and exciting 
from a pedagogical standpoint is that in a way never seen before, people used the Internet and its fleet 
of Web 2.0 tools to produce a flood of rhetorically charged texts that effectively reverse the traditional 
author/audience roles usually played by movie companies and movie goers. In my paper I look at this 
online phenomenon, examine both the way the new online tools were used rhetorically and in what ways 
they challenge the traditional author/audience rel ationship, and through this afTer some pedagogical sug­
gestions in how to increase our students' rhetorical effectiveness in their digi tal documents. 

Erin Karper, Niagara University: Theorizing Audience Awareness in \Veb-Dased Self-Presentation 
How do people 's ideas about audience evolve and change as they write on the Web? (Lunsford and Ede, 
J 984; Park, J 986; Roth, 1987) 
• How does a desire for identification (Burke, 1969) mediate how people consider audience and shape 
thei r self-portrayals on the Web? 
• How do we teach students how to critically consider audience and make appropriate choices for writing 
on the Web in personal or professional situations? 
• How does the co-opting of "nat ive" Web genres such as blogs, home pages, on line portfolios, and wikis 
into educational settings change , ideas about audience and audience appropriateness in the minds of 
students? 

This presentation argues against a simplified view of audience awareness among Web users, such as the 
idea that people who engage in Web-based self-presentation simply do not understand or are not aware 
of audience when they write, and thus do not realize the problems that may occur in certain types of self­
presentation. Alternate theories for why and how people view audience on the Web are presented, includ­
ing: how people build assumptions about audience based on faulty data about how the Web works; how 
trust fi ltering tools which allow for access control lead people to believe that they do invoke a specific 
audience; and how ideas about audience may be shift ing due to technological and social changes where 
"digi tal natives draw on the experience and advice of online communities to shape their interests and 
boundaries" (Woods, 2006) and thus shape their self-presentations by allowing the a'idience to contribute 
and to create their self-presentations. 
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5.2 Rendering the American Black Journal for the Classroom (Room 0) 
Moderator: Jule Wallis, Wayne State University 
Dean Rehberger. Scott Pennington, Michigan State University 
For thirty-seven years, Detroit Public Televi sion'$ American Black Journal, (fannerly Colored 
People s Time), has provided an unequalled record of American experience. DPTV: in collabora­
tion with MATRIX at Michigan State Uni versity, has worked to preserve and proVide access to 
this corpus of historic te levision programming to the general public, scholars, and students. For 
public access, the proj ect is in the process of digitizing hundreds of hours of programmmg, buIld­
ing a digital archive, and a web site. This paper wi ll explore the development of the onlme project, 
with a particular focus on the development of educatIOnal matenals dedicated toward helplllg 
instructors to use the streaming materials in the writing classroom. 

One of the first news programs dedicated to the black experience in America, the show has con-· 
tinued to document over thirty years of Detroit history from African-American perspectives. It is 
a national treasure, one of the most extensive video records ofloeal African -American history and 
culture in a city with the third largest black population in the nation. The most remarkable feature 
of the collection is its breadth, covering labor unrest in the automobile industry, to the local and 
national urban civil disturbances of 1967, to the' emergence of outspoken Afri can-American politi ­
calleaders, to the explosion of Motown music. In short, this is one of the best sources for docu­
menting the rich and turbulent history of Detroit and provides wri ting instructors and students 
with a wealth of materials to understand better the urban experience in America. 
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5.3 Virtual Space I Real People: Using Digital Environments to Connect 
First-Year-Composition Classrooms and Foster New 
Rhetorical Encounters (Room E) 
Moderator: Mike Garcia, University of New Hampshire 
Marc C. Santos, Ryan P. Weber, Nathaniel A. Rivers, Purdue University 
James Porter writes "the computer per se is not the revolutionary technology. Rather the revolu­
tion is the networked computer and the social/rhetorical contexts it creates and the way its use 
impacts publishing practices. All that is revolutionary" (385). 

Though Porter argues against technologica l instrumentalism, many attempts to incorporate new 
virtual writ ing spaces into the composition classroom have failed to account for the unique social 
dynamics that such environments make possible. We designed an electronic environment that 
fo sters previously impossible inter-classroom interactions as students rewrite the relationships 
between vi rtual and physical classroom space. 

Students from four sections of firs t-year composition adopted ro tating roles in a Drupal forum to 
discuss shared readings addressing the physical and virtual University. After students established 
online relat ionships, the project culminated in an inter-classroom process of extensive peer-evalu­
at ion and feedback . Virtual writing environments put students in direct conversation with real, 
responsive audiences, creating new social and rhetorical contexts. 

Speaker I will delve further into the specifics of our common syllabus, di scussing shared read­
ings, timelines, and assignment sheets. Furthermore, he will give a demonstrat ion of the Drupal 
environment designed to connect physically separate classes. Fi nally, speaker one will outline our 
goals for the project, including our projections for how it would benefi t student invention, rhetori­
cal composi tion, and ethical interaction. 

Speaker 2 will ground the pedagogical impetus for our project wi thin recent scholarship on 
digital communities, including as Cynthia Selfe's work on the humanization of computers, Mark 
C. Tay lor 's work on emergence and complexity theory, and Andy Clark's statement that "minds 
like ours were made for mergers." He wi ll also elaborate the importance of Howard Rheingold 's 
reputation systems to sustaining a digital community. 

Speaker 3 will review both our results and discuss the pedagogical and theoretical implications 
of these results. This involves examination of student participation and interactions including 
response patterns, reactions to role adoption, and group formations. The speaker will explore the 
development of reputation systems as they can be tracked th rough this un ique rhetorical space. 
Samples of student work and responses to the project will also be provided. Comparing projec­
tions to outcomes, the speaker will address unexpected developments (both posi tive and negative), 
and discuss futu re implementations of the project. 
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5.4 It's Just a Game: Activities for Middle, Secondary, and 
College Classrooms (Room H) 
Moderator: Laura Esti ll , Wayne State University 
Samantha Blackmon, PW'due, Pixels, Princesses, and PMS: Writing Womanhood in Video 

Games 
In th is presentation I will interrogate how gamers interpret sex in games like Sliper Princess 
Peach, long standing game series like Tomb Raider and Dead or Alive, and advertIsements for 
games like Hitman: Blood Money. In these games, and many others, sex, race, and nahonahty blur 
in such a way that possible c.Iaims of sexism and racism merge. The ways that women get written 
in and through video game spaces allows us to read these texts (video games) through the lens of 
Gloria An zaldua's notion of mestiza consciousness (Borderlands/La Fmntera: The New Mestiza). 

For this paper I work not only with my'in terpretations of video games and video game advertise­
ments but also with texts and interviews ofgamers from di ffering educational, racial, and ethnic 
backgrounds in cirder to interrogate how these gamers read and wri te sex and sexual ized characters 

in video games 

Andrea Murphy, Old Dominion University: Gho.!t in the Shell: Urban and Virtual Spaces as 

Beyond Secondary Orality and Mu!timodality 
Ghost in the Shelf presents a futuristic world that is virtually and literally urban. In this Japanese 
manga movie, humans have interiorized technology to various degrees. The fil m ra ises questions 
about what it means to be human, how communication and conscious are intertwined, and how 
an urban-virtual environment teaming with technological interfaces challenges our categories of 
natural and artificial intelligence. At first glance, Gunther Kress' theory of multi mod ality wou ld 
seem to be an ideal tool for comprehending the multiple forms of communication in Ghost in 
the Shell. Kress' idea of different affordances for different modes of communication creates the 
enchanting prospect of one overarching semiotic theory to explain meaning-making in technol­
ogy-rich modes. In articulating his theory, Kress introduces a limi tation that must be recti fied: he 
asserts that there is a fundamental difference between communication using images (space-based) 
and communication using language (time-based). Although Kress mitigates this sharp distinction 
by claiming that multimodal discourses are now blurring the li nes between space-based and time­
based modes, his failure to fully art iculate the significance of time-based modes of communicat ion 
(e.g., speech and music) means that his theory is ioadequate to answer the questions raised by 
Ghost in the Shell. 

By using Walter Ong's theories of orali ty and literacy to refine Kress's theory of multimodali ty, 
we are able to discuss how Ghost in the Shell provides an example of consciousness changi ng as 
the result of the literal interiorization of technology. In the tradition of science fi ction, Ghost in lhe 
Shell demands that we think through the ways in wh ich technology reshapes humani ty. The com­
plex virtual and urban environments represented in Ghost in the Shell offer a testing ground for 
thinking through theories of multi modality, orali ty and li teracy, and, in a broader sense, theories 
of human consciousness and communication. By bringing together Kress' and Oog's work to read 
Ghost in the Shell, we can better ex pl ain the effects of interiorizing information technologies on 
consciousness than by using either theory alone. 
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5.5 Net Results: Designing and Evaluating Digital and Sociallnfrastruc­
tures for Composing (Room J) 
Moderator: Kim Lacey, Wayne State University 
Danielle Nicole DeVoss, Bill Hart-Davidson, Stacey Pigg, Doug Walls, Michigan State Univers ity 
Do our institutional and curricular investments in networks-in the social and technical infrastruc­
tures of digital composing (DeVoss, Cushman, & Grabill , 2004}-produce positive results (e.g., 
more engaged classes, better writing, more technological able students)? This is clearly a deep, 
multifaceted question, but one we must address if we want to sustain the rich networks and digi tal 
environments those of us in computers and writing have worked so hard to justify, to develop, and 
to build (Hawisher, LeBlanc, Moran & Selfe, 1995). 

This panel reports on a study designed to help address this complex question via a hybrid writ ing 
project, and through the curriculum and assessment developed as part of the project. Our study 
combines an empirical focus on the form ation of social networks in a hybrid writing class, which 
meets both F2F and online, with measures of writing quality geared specifically toward digital 
composing practices. 

The research questions that guide our study include: I) How does the formation of social ties com­
pare in online and F2F class sessions? 2) Do social network variables such as strength/density of 
social ties correlate with wri ting quality for individuals? For groups of students? In this three-part 
panel, we will discuss the design of hybrid writing courses, the assessment of digital composi­
tions, and ways in which infrastructure shapes possibilities. 

Designing Student Experiences in a Digital Com posing Curriculum [n our fi rst session, we 
will discuss the origins of our hybrid course project. We will compare traditional methods for 
measuring social networks and our adaptations of these to suit the needs of assessing writing in 
our particular hybrid writ ing course. We wi ll share a heuristic that focuses on designing learning 
experiences by focusing on key interactions: between students and other students, the teacher 
and students, and between people and the texts and tools that fac ilitate learning. The intent of 
this initial discussion is to make the sometimes impl icit connections between social networks and 
learning outcomes in a digital composing classroom explicit. 

Assessing Digital Compositions in/and Social Networks [n our second session, we will explore 
the ways in which writing can be observed as a social act through a social networking lens in a 
hybrid class. [n this session, we will share our assessment method, which combines social network 
and writing quality measures. Using student work collected for our study, we will ask attendees 
to try out our research instruments to examine an archived class session and : I) trace interactions 
among students, instructor, and class resources, 2) represent the social network formations , and 
3) assess the digi tal composing outcomes. Our aim is to highlight the way pedagogical goals 
made explicit in the firs t session may be visible in the interacti on patterns and digital composing 
pract ices of class participants. 

Investments in Digital Composing I nfrastructures In the fina l session, we will return to the 
overriding question that motivates this project-whether or not our institutional and curricular 
investments in networks produce positive results-to discuss how we, as a community, might 
produce meaningful answers to this question for ourselves, for our insti tutions, and for public 
stakeholders. Today, we have complex and well-developed rationales for digital writing curricula 
(e.g. SeIber, 2003), but very litt le data that shows what happens after we commit resources to en­
acting these curricula. We conclude with a discussion of alternatives for programmatic assessment 
of digital composing meant to seriously address the need to educate for multiliteracies and for 
writing instruction that takes best advantage of the infraSlTuctures of composing. 
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5.6 Playing a New Game: Digital Pedagogies, Politics, and Performance 
in Classroom and Institutional Spaces (Room M) 
Moderator: Clayton Walker, Wayne State University 
Kristen Moore, Marilyn Russell, Bryan Peters, Phill Alexander, Miami University 
For the last 15 years, while many college composition programs across the country integrated 
digital technologies into their curriculum, particularly through the teaching of some or all courses 
in hard-wired classrooms, Miami University continued to teach wri ting in traditional, non-com­
puterized classrooms. But last year, Miami University 's College Composition program networked 
into the 21 st-Century, becoming the first program on campus to integrate wireless, laptop comput­
ing into the curriculum. In new high-tech, teaching spaces complete wi th document cameras, 
plasma screens, smart boards, and high-speed connectivity instructors and students (who brought 
laptops to class) produced and analyzed digital , multimodal texts such as audio essays, web sites, 
videos, virtual worlds, and computer games. In what, at times, did indeed feel like playing, in­
structors and students remixed the tradi tional curriculum and goals of the program. But with play 
comes politics, and with politics comes individual and institut ional expectations for performance 
and questions of what constitutes effective writing instruction (see more recently Hart-Davidson 
et aI. , 2005). In the four presentations that follow, instructors who co-founded the Digital Writing 
Collaborative at Miami Universi ty examine the tensions, benefits, and challenges of playing a new 
game in individual, institutional, and technological spaces. 

Playing Along: A High School Teacher Joins In (and Then Some!) 
Marilyn Russell 
As Dickie Selfe (2004) noted in his work on sustainability, it is essential to the success of digital 
writing initiatives that enough support be provided for instructors, especially part-time instructors 
who often teach significant numbers of sections in college writing programs. As a high school 
teacher by day and a college writing instructor by night, [ bring a unique perspective to the discus­
sion: how to provide support and encouragement to part-t ime instructors who are often stretched 
to the limit and who also are often unable to attend technopedagogical workshops, training 
sessions, help forums, etc. Despite the difficulties of my dual teaching duties, I volunteered and 
dived into the Digital Writing Collaborative, eagerly trying out new programs and technologies 
. From radio commercials to photo essays and from using audacity, garageband and more, my 
students and I learned a great deal. Although at ti mes we were overwhelmed (and frustrated) we 
persevered together. [n this presentation, I wi ll provide suggestions to part-time instructors and 
those who support them for ways to ensure that everyone has the opportun ity to play ·along. 

Breaking the Ru les: Wikis, Collabor ative Authoring, a nd Subversive Writing 
Bryan Peters 
I have been trying for years to integrate subversi ve thinking and writing into the composition 
classroom. The curricula I have designed have gone through many permutations-- from basic 
social process theory to more progressive (and aggressive) zine creation--but it was not unti l I 
discovered wikis that I realized I had only jus t begun to understand the possibilities of subversive 
writing. With wikis and collaborative authoring, students can take thei r zine writing to an entirely 
new level. Wl,ere the writingldiscourse communi ty is often li mited by the physical place of 
classroom, wikis and similar digital media (and the use of multi modal and mu ltigenre essays) 
allow for a nearly limitless scope for sharing/disseminating subvers ive writ ing. With wikis and 
collaborative authoring, students begin to realize that they have the power to challenge personal 
and institutional boundaries. 

Composing a Virtual Identity: City of Heroes and Writ ing a Character to Life 
Phill Alexander 

As an avid gamer and game researcher, the Digital Writing Collaborative has provided tile mate­
rial and .curricular space for me to incorporate gaming into the classroom. Bui lding from the work 
of BeavIs (200 I, 2005), Gee (2004, 2005) and Prensky (2006) who have researched the viability 
of VIdeo games as a traininglteaching tool and from my own person-based research study of 
players m the MMORPG City of Heroes, I have developed a curriculum-based on gaming for the 
first-year wntmg classroom. The texts and spaces for learning and interaction in the classroom 
occur largely in the virtual, networked world of City of Heroes. In this presentat ion, I analyze 
and reflect upon the teaching and learning that occurred in this MMORPG, particularly centered 
around wntmg and the composition ofa virtual identity. I also reftectupon my (re)positioning as 
a teacher and scholar as I advocate for gaming texts as important works for creation and analysis 
III first-year writing courses . 
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5.7 Roundtable: Digital Writing Research(ers): Institutional Review 
Boards: Mapping the Issues for Organizational Position Statements 
(Room F) 
Moderator: Hilary Ward, Wayne State University 
Will Banks, East Carolina University, Michelle Eble, East Carolina University, Gail Hawisher 
University ofl/linois Urbana-Champaign, Heidi McKee, Miami University, James Porter, ' 
MIch Igan Slate University, Clancy Ratliff, East Carolina University , Cynthia Selfe, Ohio Slate 
University, Pam Takayoshi, Kent State University, Laura Gurak, University of Minnesota 
DIgItal technologIes have changed research practices and processes. Digital Writing researchers 
are workmg m new spaces (e .g. , SecondLife, MMORPGs), wi th new technologies (e.g., Video 
Screen Captures, Wikis), and with globally-dispersed participants. At the same time that digital 
technologies have expanded, researchers affilia ted with U.S.-based institutions are also encounter­
mg mcreased oversight of research practices, especially from federally-mandated Institutional Re­
vIew Boards (IRBs). The Federal Regulations guiding research with human subjects (45CFR46) 
not only have a biomedical bias (Anderson, 1996; Anderson, 1998; McKee, 2003; Mountford & 
Hansberger, 2002; Powell & Takayoshi, 2003), they also do not address research with and on digi­
tal technologIes m suffiCIent or sensitive ways (B anks & Eb\e, in press; Buchanan, 2004; Gurak & 
Kastman, 1999; McKee & Porter, in press). 

Often Digital Writ ing researchers seeking to pursue Internet-based research or research with 
digital technologies have to negotiate with IRBs that have little understanding of the spaces and 
technologies m question and/or that seek to apply face-to-face protocols wholesale upon digital 
research. In th,s roundtable, partic ipants will very briefl y share summative statements of their 
experiences with the IRB process--both as researchers and as IRB board members. They will 
then seek in extensive discussion with attendees to (I) develop more in-depth perspectives of the 
Issues presenters and attendees have encountered and (2) devel op a list of recommendations to 
take forward to the CCCCCommittee for Computers in Composition and Communication (where, 
wIth further d,scussIOn, It IS hoped a draft organizat ional position statement might be developed 
for furthering on to CCCC). 
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5.8 Special Delivery: The Production and Distribution of Multimodal Pub.. S 
lic Rhetoric (Room I) ~ 
Moderator: Richard Marback, Wayne State University ~ 
Jim Ridolfo, Michigan State University, Anthony Michel, Avila University, David Sheridan , ~ 
Michigan State University, ~ 
In keeping with the conference theme of "virtual urbanism," this panel explores the relevance ~ 
that new media technologies have for various kinds of community and political ac ti vism. We C 

are especially interested in the kinds of cultural work that multi modal rhetoric can perform and ~ 
~'O the kinds of publ ic deliberation that it can enable. Popular constructions of cultural locations .::: 

such as "urban" and "inner city" and of associated groups (e.g., " inner city youth") are shaped in "-
part by the visual and multi modal rhetorical practices of TV, film , and print media. Increasingly, ~ 
marginalized groups are using emergent technologies of media production to engage in what Dick :::: 
Hebdige calls "semiotic guerilla warfare"--rhetorical practices that subvert those of the dominant % 
culture. We argue that a fully-reali zed deployment of mu,1timodal publ ic rhetoric calls for a new C ~ 
understanding of the relationship between rhetoric and technologies of production, reproduction, . ~ 
and distribution . The presentations included in this panel explore this relation ship from several ~ 
perspectives. 

Frame & Counterframc: YouTube & Rhetorical Circulation 
Trimbur (2000) and others call attention to the problems of teaching strategies of delivery in the 
classroom. Thi s presentation will look at You Tube as a pedagogical resource for addressing some 
of these problems. Drawing on classroom exercises from his fi rst year writ ing course, Speaker # I 
will attempt to distinguish a practical di fference between three rhetorical considerations--delivery, 
distribution, and circulation--using a range of You Tube videos as case examples. 

New Media Technologies, Community G roups and Social Movements 
Speaker #2 explores tIie rhetorical decisions that the Kansas-based political group "True Blue 
Women" made as they sought to expand. Drawing on the concepts of "rhetorical veloci ty" intro­
duced by Speaker tt l, this presentation focuses specifically on how--in response to unexpected 
reception of their Web-based discussions--"True Blue Women" decided to redefi ne itself from 
a community support group to a progressive social movement organi zation. Ultimately, this 
presenter uses this analysis of "True Blue Women" to argue for greater attention, among rhetorica l 
educators, to the indeterminate and unexpected effects of new media rhetorics. 

Where Do We Draw the Line?: A 'Framework for Deciding Wh ich Technologies We Should 

Study and Teach 
The first two speakers of this panel ra ise important questions about the way the fiel d understands 
the relationship between technology and rhetoric. They argue that technologies which have his­
torically been omitted from important sites of rhetorical education (e.g., firs t-year wri ting) should 
be integrated into our understanding of what it means to engage in rhetorical practices. But are 
there limits to what composition and rhetoric can claim as its domain? We might teach students 
how to make web pages and digital slide presentations, but what about teaching them to produce 
computer games? Virtual reality environments? Or even manufactured objects? Where do we 
draw the line? Drawing on cultural theorists such as Tagg (1993) and Slater (1999), this presenta­
tion will offer a framework for answering such questions. 
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5.9 Materiality, Research, Argument, and Production: Writing With Video 
from Four Angles (Room B) 
Moderator: Jeff Pruchnic, Wayne Slale University 
Hannah Bellwoar, Janine Solberg, Martha Webber, Maria Lovett, University oj lIIinois Urbana­
Champaign 
This panel will argue that teaching wri ting with video, an advanced composition course that asks 
students to produce video and writing together as academic and rhetorical representation, compels 
us to address in pedagogy how composing in/with digital video forces consideration not only of 
new modeslgenres and their affordances, but also the existing practicesltexts they supplement or 
replace. Speaker I will explore teaching writing with video materially, situating video and written 
composition within semiotic-material ne tworks. Speaker 2 will discuss the pedagogy ofcompos­
ing research with video and focus particularly on the issues of representation involved with using 
video to write research. Speaker 3 w ill focus on the visual argument assignment of the COllrse, 
exami ning the shi ft in genre from the research paper to video production . Speaker 4 will cons ider 
the value of multi-media productions in reinventing academic work, looking particularly at some 
of the ways students use writing and discussion in the course to think about the dimensions of 
video such as sound, image, and movement in an academic context. By exploring these di fferent 
angles, our presentation seeks to use our own research, pedagogy, and video production, as well as 
samples of student work, to claim that these shifts in academic wri ting and rhetorical representa­
tion of the writing wi th video course are necessary for composition in digi tal video. 

i omputers and Writing 2007 III 60 

Saturday, May 19, Session 6 Schedule 

Session 6: 10:30 AM·11 :45 AM 
6.1. Mediating Literacy: Plugging Latour into Computers 
and Writing (Room B) 
Moderator: Gail Hawisher, University oj [fIinois Urbana Champaign 
Derek Van lttersum, Universify oj Illinois at Urbana· Champaign, Jody Shipka, University oJ 
Maryland, Baltimore County, Patrick Berry, University aJIIlinois at Urballa-Champaigll 
In her wide-ranging study, Literacy ill American Lives (2001), Deborah Brandt uses the term 
"sponsors of literacy" to describe the multipl e ways literacy is regulated by social, political , 
and economic forces. In 2004, Cynthia Selfe and Gai l Hawisher extended Brandt's research on 
sponsorship by focusing on computer-mediated practices and the complex circumstances sur­
rounding the acqui sition and tTansformation of digitall iteracies. Like Brand t, Selfe and Hawisher, 
we recognize the importance of tracing the intricate networks through which literacy is dispersed, 
and find particularly helpful Bruno Latour's sugges tion that researchers trace the "entanglements" 
of humans and non humans that shape literate practice. In this presentation, we suggest ways that 
Latour proves useful to computers and writing by helping us to "ex tend the list and modi(y the 
shapes and figures of those assembled as participants [in act ion] and to design a way to make 
them act as a durable whole" (Reassembling the Social 72) . Moreover, Latour's work offers 
an approach to move beyond a consideration of the obvious or vis ible technological actors in a 
particular setting (i.e. , the individual or group working w ith the latest hardware and software in 
a particular place and at a specific point in time). His work invites us to attend as well as to the 
distributed and historical aspec ts of that interaction- and to do so without flattening and reducing 
literate activity to a set of pre-packaged formul at ions. 

Computing innovation: writing technologies in development and d iffusion 
Following Latour's (2005) argument that technologies in the making offer valuable sites of 
inquiry into the ways controversies become solidified and black-boxed, Speaker I 's presenta-
tion uses ador·network theory (ANT) to trace the literacy con trovers ies embedded in the 1960s 
personal computer project of Douglas Engelbart. Several implications for new medi a research can 
be drawn from Engelbart's efforts, particularly about the res istance innovative writing technol o­
gies can encounter. Although Engelbart's case tends to show the immense difficulty in overcoming 
resistance, I brieAy discuss some current examples of note-taking software that bear some connec­
tion to his earlier innovations in writing software. 

Who matters: (re)figuring accounts of literacy 
Speakers 2 & 3 explore how Latour's efforts to redistTibute the local and localize the global o ffer 
new potentials for researching, theorizing, and representing accounts of literate activity (i .e ., 
literacy narratives and composing process studies). Latour 's work insists that we consider how 
material processes, cultural narratives, histories, spaces, technological artifacts, " plug-ins" or 
" individualizers" shape interactions with, and attitudes toward, the production and reception of 
texts. In this way, we argue that Latour provides a means of challenging two of the binaries that 
frequently inform discussions 0]' literate practice: debates about personal vs. social/academic wri t­
ing, and the uptake of "old" vs. "new" media. 
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6.2 Information Management (Room C) 
Moderator: Jule Wallis, Wayne State University 
Don Cunningham, University 0/ Wisconsin-Stout: Cross-Disciplinary Team Approach to Tech­
nology Transfer 
Professional technical communicators are often viewed in service-providing or support roles. To 
achieve increased recognition, status, and legitimacy, technical communicators must change this 
general organizational perception by shifting focus from documenting products to managing infor­
mation. Professionals must look beyond the tradi tional boundaries of the field to offer multidisci­
plinary value-added contri butions. A business case example shows how a cross-disciplinary team 
of Japanese software designers and U.S. technical communicators improved technology transfer 
between the company's headquarters in Japan and their U.S. subsidiary. Information management 
and structured authoring techniques significantly reduced costs, while improving information 
accuracy and quality. 

Janice Walker, Georgia Southern University: Teaching Information Literacy: 
Just in Time 
The LILAC Group (Learning Information Literacy across the Curriculum) is a project joining 
faculty and librarians to foster information literacy skills for the twenty-first century. The LILAC 
Group defines essential information literacy skills as the ability to recognize 
I. when information is needed, 
2. what kind of inform ation is needed, 
3. where 10 go to locate that information, 
4. how to evaluate what we find, 
5. how to integrate the information we discover with our own ideas and with those 

of others, 
6. and, fi nally, how to adequately cite information, ideas, words, pictures, and 

other borrowings. 

We believe that using a just-in-time learning model can help integrate the teaching (and learning) 
of these essential skills into the reading-and-writing model in a way that is more useful, more 
readily transferable, and more appropriate for the information age than current, more tradition­
ally-based models of instruction, moving from "a supplier-driven system that works efficiently 
for the teacher to a consumer-driven system that works effectively for students" ("Jus t- in-Time 
Education"). Many of the components to inaugurate ajust- in-time learning process are already in 
place at many universities, in writing labs, library Web sites, online courses, tutorials, handouts. 
However, we believe that there is much more that can be done, by providing students (and other 
researchers) with instruction at the point of need. That is, by using components such as text or 
voice messaging, blogs, pop-ups, podcasting, etc ., in a layered structure, we can provide what one 
member of the LILAC Group so aptly terms " in your face" access to learning information literacy. 

Suzanne Webb, Michigan State Univers ity: Folksonomies: It's Time to Reach for an Informa­
tion Cloud, Not a Card Catalog 
A new phenomenon is happening on the web; the social bookmarking phenomenon. Thi s paper 
will define social bookmarking (and several other pertinent terms) as it currently exists, and then 
argue that social bookmarking - the public categorizing the web - is a social phenomenon in 
which users can collect information for research projects in a fraction of the time of traditional 
methods, and the co llected informatio n will be more pertinent and precise than that produced 
by searches in the past. Plus, social bookmarking not only increases avai lable resources and the 
re liability of those resources, but due to its nature, social bookmarking could also establish new 
communities within the web, communities of people who share similar interests, who could even 

become cohorts in future research projects. 
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Rob Dornsife, Creighton University: Placing Art in the Digital Composition Classroom 
Most within earshot oflhis presentation will recognize the at least optional absence of the stan­
dard linear "few pages of wri tten text" in the digi tal classroom. What has replaced such artifacts 
varies, so widely that we may be left to call what our students produce "art." We have tried 
"text"- we have tried all sorts of things-each with its own strengths. I suggest that we are all al­
ways already art teachers; only by coming to terms with what this means can we to come to terms 
with who we are as teachers, what we are teaching, and to whom we are teaching it. I will do this 
by beginning to focus at what for many is an end point: the evaluation of the art. This paper will 
argue that until what we are evaluating is allowed to be accepted as--to be--art, we are hamstrung 
by a set of expectations (vocabularies) that range from the merely ineffective to the irrelevant 
and absurd. As art teachers, we should instead find ourselves with the sort of license we need and 
deserve in the name of responding to our art students. 

Russell Wiebe, Felician College: "The Laws of Cool" in the Classroom 
In The Laws o/Cool, Alan Liu asks, "What is the future of literature and literary study when all 
culture is increasingly the culture of information and when even literary scholars subordinate 
literature to an apparent clone of information: cul tural context. And a related question: what is 
the future in general of the humanities and arts when the fonner seems destined only for what 
information industries call ' content ' and the latter for 'multimedia entertainment?'" 

As one who argues that the "multi" becomes ever more unitary as the computer enhances the 
erasure of the divide between "classic texts"--(i.e. , texts before the post-structural decomposition 
of the boundary of the textual and "the real")--and what had before seemed "un-textual " (fil ms, 
music, photographs and so on), I engage Liu's question as a question for teachers of writing. My 
essay wonders: what remains of the composition classroom, and the composition acts it promotes, 
in the age of "knowledge work? [s it simply the site of "preparation for a job" or can it, should it, 
be something more? 

Bob Whipple, Creighton University: This is Not Your Father's Writing Process 
In this film , composed of interviews with writers, screen captures of my own composing (includ­
ing that of this film) , and anchorings in the theories of Yancey, Kress and Manovich and the 
analyses of Sorapure and Walker, I posit that we stand, not on the edge, but in the middle of a new 
writing process, one in which so-ca ll ed "digital immigrants" and "digital nati ves" inhabit "first 
rhetorics" and "second rhetorics," (comparable to firs t and second languages in ESL pedagogy), 
negotiating new kinds of sequences (analogous, but not akin, to the hoary "prewrite, wri te, 
rewrite") in which writing can be justified, managed, and presented. 
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6.4 Building OASIS: A Cross Disciplinary Online Learning Space 
(Room E) 
Moderator: Jessica Rivait, Wayne State University 
Morgan Gresham, USF St. Petersburg. Laura Gray, Clemson University 
Drawing together resources from professional communication, composition theory, educational 
psychology, biology and chemistry, the Class of ' 41 Studio for Student Communication, and 
fu nded by a National Science Foundation grant, students and faculty at Clemson are building an 
onli ne learning space for at-risk science, particularly chemistry, students. When completed, Online 
Academic Success in Sciences (OASIS) wi ll be a three-week long, math, reading, and study skills 
intensive online course to prepare srudents to be successful in introductory chemistry courses. In 
this presentation, Speaker One will briefly provide the history and goa ls of the project and narrate 
the story of two teams ' interpretation of the project. Then, Speaker Two explains the development 
of tutorials and practice exercises for the math skills portion of the course, using software such as 
Fl ash MX, Macromedia Breeze and Fireworks to develop the tutorials. 

The course material for OASIS is derived from a published math skills book that we, with our 
Chemi stry colleague, are translating for the digital environment. Our challenge comes in develop­
ing pedagogically sound material that is appropriate for the needs of the students while success­
fully teaching them the math skills that they need to be successful in a college-level science class. 
Incoming students to a college environment face many challenges and they must learn to adapt 
and overcome those challenges. This developing course will serve both as an introduction into 
college classes and as an entrance into the college environment, for most students will not have 
taken a college-level course prior to this summer course. The students will be those students who 
may need additional help in understanding basic course material. They may need to understand 
basic study skill s and basic good practices of a college student. This course will not only serve to 
teach the students the math skills that they need but the study habits and reading comprehension 
they need to become a successful student at Clemson. 

The overarching question of the OASIS project is what practices help a student learn in a digital 
environment. Further, we question how can we translate those good practices to an online learn­
ing environment complete with course material , practice problems and tutorials that are visually 
stimulating for science and math based curricula? Our presentation coveys our response to the 
conference questions: 
• How has the university become or not become a virtual space of learning? 
• What kll1ds of virtual pedagogies can we imagine for our future work in the profession? 
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6.5 Using Digital Technologies to See and Hear Students' Literacies 

(Room J) 
Moderator: Serkan Gorkemli, Stanford University 
Jenn Fishman, University afTennessee, Stacey Pigg, Michigan State University, Bump Halbntter, 
Michigan State University, Jul ie Lindquist, Michigan State University, Serkan Gorkemli, Stanford 

Univers ity 
This panel initiates a dialogue between researchers from two ongoing projects that use digi tal 
tools to learn about the literate development of firs t-year wri ting students in various institutional 
and community locations . While the studies differ significantly in design and approach and are at 
different stages of completion, both raise questions about the kinds of literacy research enabl ed 
and the forms of knowledge afforded by digital technologies. Specificall y, the panel ists ' dialogue 
will address the following questions: How can researchers use digital resources in combination 
with different methodologies and methods to gain fuller pictures of students ' literate development 
and literate histories? What are the most pressing challenges (ethical, procedural, methodological) 
of conducting student-based research with digi tal resources? What are the most important gains to 
be made, and what losses do researchers incur, if any, by digitizing different aspects of research? 

Reinventing the University- O nline 
During the 2005-6 academic year, we collaborated oll the Embodied Literacies Project, a study 
of first-year writing that enables us to ask, echoing David Bartholomae, how do students in the 
twenty-first centul)' invent--or reinvent--the university on screen, online, out loud, and on the 
(printed out) page? In this presentation, we share research observations and fi ndings based on our 
analysis of student surveys, essays, blog postings, an d 1M writing. Our five- part presentat ion will 
treat the following: 

1) how our methods and methodologies allowed us to examine closely the language students 
produced in online spaces; 
2) how online spaces, especially classroom blngs, formed an important and unexpected part of 
how our students wrote the university; 
3) how students created and understood publi c audiences for online writing, and how they 
employed authorizing and positioning rhetorical moves while creat ing common knowledge wi thin 
online spaces; 
4) how students' academic writing helped them create, cl arify, and question di fferent kinds of 
knowledge and identities; and 
5) how ethics of digitized research were at work throughout the developmen t, implementation, 
and analysis of our project. 

The LiteracyCorps Project: Researching and Documenting Literate Lives of Michigan 
Stud ents 
In this presentation, we will introduce the Li teracyCorps project as: 

• A two-part methodological model to document the digitally literate lives of college students . 
The project is inspired by both the popular and powerful StoryCorps project and the li teracy meth­
odology of Deborah Brandt, as captured in her recent award-winn ing book, Literacy in American 
Lives. We will collect personal literacy narratives from fi rst-year college students to help us iden­
tify, critique, and improve literacy instruction practices that promise access and socio-economic 
mobility for working-class students in Michigan. 

• A documentary project designed for distribution to various si tes of literacy instruction. We plan 
to capture our oral history data in both video and audio, for use not only as data, hut as material 
for documentary productions. The resul ting archive will provide a rich context for the documen­
tary and additional research, and a base archive to which other projects can add content, enabling 
longitudinal study of the literate lives of students. 
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6.6 Closing the Loop in Cyberspace: Online Learning Environments as 
Sites for Assessing Learning and Teaching (Room F) 
Moderator: Jeff Pruchnic, Wayne State University 
Fred Kemp, Texas Tech University, Ron Baltasor, University of Georgia, Christy Desmet, Uni­
veristy of Georgia, Mike Palmquist, Colorado State University, Bill Condon, Washington State 
UniverSity 
The three universities represented on this panel have constructed online learning environments 
that, in different ways, lead the way to more effective online teaching and learning experiences. 
One important aspect of these database-driven environments is that they collect and provide 
extensive raw data for assessing their own effectiveness, as well as the effectiveness of the teach­
ing and learning that occurs within them. This panel will examine the different ways in which this 
kind of feedback occurs in ICON, Emma, and Wri ting@CSU, report on ways that closing the loop 
already supports students, teachers, and administators, and project ways that such systems could 
more powerfully operate to improve wri ting instruction in online learning environments. The 
session chair has invited the speakers to construct a special issue of the journal Assessing Writing 
out ofthis panel. We hope to engage the audience in this session in a discussion of what issues it 
would like to see addressed in that special issue. The following is a part of this panel: 

Wri ting Assessmen t with Emma at the University of Georgia 
Chri sty Desmet, Ron Balthazor 
Since the 2004-2005 Academic Year, the University of Georgia First-year Composition Program 
has been using electronic Portfolios throughout its First-year Composition Program. All students 
construct their capstone ePorts in <emma>, and many, although not all , teachers, use the <emma> 
writing environment throughout the semester to archive student work, facili tate peer review, 
respond to and grade papers, and to engage students generally, through XML technology, with the 
process of critiquing their own and others ' writing in an intell igent way. To date, we have amassed 
a relatively large database of student essays that contains both structured and unstructured data. 
Here are the statistics fo r December 18, 2006, just at the end of Fall semester: 

Files uploaded in the last 7 days : 451 
Files uploaded in the last 30 days: 58661 
Files uploaded: 442935 

[n this paper, we will discuss three ongoing research projects that make use ofthe growing 
<emma> database: the error study, the citation study conducted with the University Libraries, and 
the Revision study that is being conducted as part of the National Coalition of Elect TOnic Portfolio 
Research. In the paper, we concentrate less on the specific results from these studies than on the 
cycle of pedagogy, assessment, and research. [n part icular, we will discuss: 
I. how the application's capabilities influence research quest ions; 
2. how research questions influence the application's development; 
3. how pedagogy influences research; 
4. how research results influence pedagogy; 
5. and fi nally, the important role played in all of the above by student and teacher buy-in. 

Ourgoal in this analysis, as in the research process generally, is to get beyond the question-beg­
ging state where research and pedagogy exist in a hermetically sealed feedback system. In other 
words, how do we get beyond the situation in which research on pedagogy mirrors our own 
pract ices back to ourselves as research data? How do we intervene productive ly in the cycle to get 
useful information for program assessment and development? 
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Marshall Kitchens, Joe Paszek, Meghan Tonjes, Cynthia Gauthier, University of Detroit Mercy 
What are the challenges and benefits of asking students to engage with urban environments 
through digital media? What role do design and theory play for these students who are composing 
with New Media? This panel presentation I round table offers student and instructor perspectives 
on digital media studies in Detroit. For their course projects in an upper level design lab, students 
were asked to investigate some aspect of or perspective toward Detroit and to create a digital 
representation based on that inquiry. The course buil t on student interests and experiences with 
various software such as Dreamweaver, Prem ier, Final Cut, Photoshop, and PowerPoint, as well 
as practices such as digital video, digital photography, digital audio, and web design. Projects 
ranged from a hypertextual exploration of the People Mover in Downtown Detroi t to a digital 
audio interview of a recent immigrant from Bosnia to Detroit to a short documentary film on a 
defunct local punk club. This presentation will outline the goals and methods of the course from 
the instructor's perspective and the responses to those goals and methods from the perspectives of 
several students. We will showcase student projects, discuss the challenges that students faced in 
completing those projects, and theorize the benefi ts that they percei ve in constructing counter-rep­
resentations of the urban setting with new media. Presenters, all affi liated with the University of 
Detroit Mercy, include the instructor (Marshall Kitchens) and three students (Joe Paszek, Meghan 
Tonjes, and Cynthia Gauthier). Other students may also be avai lable to answer questions . 
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6.8 Technology: Is it a User-Friendly Place for First-Year Composition 
Instructors? (Room H) 
Moderator: Claudia Ross, Wayne State University 
Anne Becker, Catherine Haar, Robert Lamphear, Oakland University 
With the rapid advancement of technology and the Internet over the past few years, many first­
year composition instructors have shifted their pedagogy toward a more digital/non-alphabetical 
focus in order to reach students who have grown up with computers, the myspace.com generation. 
In assessing learning outcomes, faculty must address whether these lypes of writing assignments 
actually increase student composition skills ~ prewriting, drafting, revision, and so forth ~ or 
mainly serve as motivation for thei r students. 

Results from two surveys given to Oakland University rhetoric faculty and first-year composition 
students, along with comments made in focus groups, demonstrate that many instructors are strug­
gling wi th how to best incorporate digitalin on-alphabetic assignments into the writing classroom, 
and do not feel particularly competent using technology. Since many are part- time instructors, 
often they don 't have ready access to the latest equipment, particularly state of the art software 
programs. In addition, visual assignments often involve evaluating design elements, which can 
be problematic for programs that do not offer technical writing majors, because most first-year 
instructors typically have li ttle if any training in graphic design. Students, on the other hand, are 
very comfortable using the new technology, eager to do visually-based assignments, because they 
are not only more familiar with them, but also find them more enjoyable to complete. 

Even though many composition programs, and most firs t-year textbooks, now include digitall 
non-alphabetic assignments, there is little composition research directed toward what learning 
outcomes result from specific technology-based pedagogical approaches. This type of research 
would help instructors reformat traditional writing assignments to incorporate high-tech elements 
that fo ster writing expertise. 
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Photographic Occasions and Improbable Alliances in Urban Life . . 
Helen Liggett is Professor of Urban Studies at Cleveland State Ul1Iverslty. Her scholarly Interests 
are in making connections between urban theory and discursive practices on the one hand and vi­
sual culture and urban images on the other. She is a photographer working largely in the tradi tion 
of classic street photography, but also interested in photographic installations. 

Session 7: 2:1 5 PM-3:30 PM 

7.1 Roundtable: Crafting a Position Statement in a Culture of Fear: Impli­
cations of FERPA in the Networked Classroom (Room J) 
Moderator: Royanne Smith, Wayne State University 
Russ Hunt, Saint Thomas University. Charles Lowe, Grand Valley State University, Gina Maranto, 
University of Miami, Martine Courant Rife, Lansing Community Col/ege 
In recent years, the Family Educational Rights and Protection Act (FERPA) has been extend-
ing its reach into the academy. In discussions on TechRhet, Composition and Rhetoric faculty 
at some institutions have complained that they are now finding that their work with students in 
networked spaces is being challenged by FERPA offi cers on campus; these administrators want to 
limit the posting of student writing to university-owned and -maintai ned spaces. Multi media and 
multi-modal compositions in online environments blur the boundaries between public and private, 
and may cut across traditional notions of protecting student privacy. How can we challenge and 
prepare our students for composing in such environments when we give into fear factor interpreta­
tions of FERPA? How can we weigh the concerns of protecting privacy as espoused by FERPA 
against freedom of speech and our freedom to teach digi tal multil iteracies? 

This Round Table discussion is meant to lay groundwork for a community-wide discussion of 
how we can achieve our pedagogical goals in the face of such FERPA interpretat ions, wi th the aim 
of producing a position statement which will ultimately be promulgated within the community 
for use, modification, and circulation within various institutions. The statement wi ll provide (a) 
some evidence of legal precedence refuting the need to restrict student posting to institutional 
web servers and (b) pedagogical arguments which justifY the need for resis ting these FERPA 
interpretations. 

During the roundtable, presenters will offer a draft of the positi on statement for discussion. 
Each speaker will offer further clarification of the statement and set the context of the di scussion 
through five minute introductory presentations on topics incl uding: 
* Background on FERPA. 
• Relevant case studies from institutions where FERPA has had an impact on the teaching of 

writing. 
* Brief outline of the competing interests of privacy protection and freespeech. 
* Overview of recent blog and li stserv postings by Composition and Rhetoric scholars and teach­

ers reflecting attitudes toward FERPA. 
* Potential long term pedagogical and scholarly consequences of restricti ng posting of student 

writing to university servers. 
* Goals and aims of the position statement. 
* Strategies for media action and initiating debate at institutions where these interpretations are 

being considered. 

The floor wi ll then be opened to participants with the intent of refining an initial draft of the 
position statement. At the end of the roundtable, all participants will be invited to join a listserv 
where they will be able to give feedback on future drafts of the statement and add their names as 
signatories to the final version. 
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7.2 The Very Best of (the) New Order: Agency, Ethos, and the Return 
of the 80's in Open-Source and Open-Author Information Economies 
(Room F) 
Moderator: Jeff Pruchnic, Wayne State University 
Antonio Ceraso, Pennsylvania State University, Jeff Pruchnic, Wayne State University, Abram 
Anders, Pennsylvania State University 
Amongst the many "returns" of the 80's in contemporary politics and culture - such as the reap­
pearance of many Reagan confidantes in Bush II's cabinet, a second Gulf War, and chart-topping 
singles channeling decades-old post-punk and synth-pop tropes - perhaps one of the strangest 
has been the emergence of open-source and open-author information networks as business models 
for info-capitalism. [n many ways the precursors to the establishment of the World Wide Web 
techniques such as collaborative software development and file-sharing have been traditionall~ 
posl tloned as a communal counter-force to Capital's colonization of si licon territories. However, 
111 the last several years the virtual communities developed around such practices have themselves 
become "gentrified" as even former open-source enemies such as Microsoft have turned open-in­
formation economies into viable for-profit business models. This panel takes up the (re)emergence 
of open-source and open-author techniques as an opportunity. to both historicize their develop­
ment and to think through what their present return might teach us about our traditional models of 
agency, resistance, and ethics along theoretical and practical grounds. 

As Richard Dienst and Jeffrey Nealon have both recently suggested, it might be necessary to 
rethmk the present state of our poli tical and cultural theories in relation to the eighties, much as 
Frcdnc Jameson intervened in the theoretical commonplaces of the that decade in reference to the 
sixties in his canonical essay "Periodi zing the 60's." This pane l attempts such an intervention in 
relation to open-source and open-author economies by focusi ng on how rhetoric and composi­
tion as a discipline and set of practices in many ways struggles with its approaches to open­
source networks because it tends to read our contemporary uses of technology in relation to our 
traditional understandings of such categories as agency and resistance; it then presents a reading 
moving in the "opposite" direction to consider instead how new technological practices might 
force us to rethink, for instance, how to respond to crowds that do not so much threaten to riot as 
they combine to compose softw are and on-line encyclopedias, how to thematize resistance in a 
culture overcoded by waves of info-capitalism, and how open-source projects might be emerging 
as incredibly productive spaces for ethical and cri tical engagement precise ly at the moment when 
they have been co-opted by multinational corporations. 

All three presenters consider open-source and open-author pract ices in re lation to broader theo­
ret ical concerns as well as their pragmatic use in the classroom, and engage pressing disciplinary 
issues as well as specific pedagogical projects such as Wayne State's ongoing Digital Literacy 
Initiative and the LionShare file-sharing project originally initiated at Penn State University. 
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7.3 Identity, Prosthesis, and Perspective: A Multi-disciplinary Explora­
tion of Using Technology in the First-Year/Introductory Classroom 
(Room B) 
Moderator: Nicole Wilson, Wayne State University 
Juliette M. Ludeker, Wendy K. Z. Anderson, Purdue University 
"We have to pay attention to technology (415) ... because technological issues become connected 
with social issues, human values, and material conditions (433)" --Cynthia Selfe, "Technology 
and Literacy: A Story about the Perils of Not Payi ng Attention" 

With electronic and digital technology/ies ever-increasing in presence within culture at large 
as well as within the culture of the classroom, educators are increasingly wanting, willing, and 
required to modify their pedagogies and classroom practices in order to reach changing student 
needs and interests. As tcachers of language, we recognize the importance of examining our 
pedagogies in relationship to uses of technologies particularly as it relates to fluency, communica­
tion, and meaning. 

This paper/presentation explores themes we considered during a graduate course on computers 
in language and writing which resulted in (re)developing our own approaches to and inclusion of 
ekctronic/digital technologylies in teaching our first-year courses. Included is a sample teaching 
umt deSIgned to allow students to acknowledge and identify their space/contexts (urban, rural, 
etc.) and to explore the role of electronic/digital technologies in those locales (work, study, and 
pleasure). The unit specifically focuses on the relationship(s) between technology and identi ty 
formation, prosthesis and biological being(s) (cyborg theories), and technological context(s) and 
shifting perspective/world view. 

Created so that it may be (easily) modified to fit specific needs for individual instructors/cl ass­
rooms in various disciplines (including Teach ing English as a Second Language, Communication, 
and Rhetonc and Composlhon), our unit and assignments ask students to critique and to create in 
electronic/digital technologies through a combi nation of text product ion, dialectical consider­
ations, and visual composition. 

Our goal here is to contribute to the ongoing conversation within the Academy on the uses of 
electronic/digital technologies in the classroom as well as to offer a practical application of 
themes from wIthm that conversation to immerse OUT students and ourselves in non-traditional 
writing/learning spaces. 
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7.4. A Rationale for Using Burkean Theory to Analyze Digital Media 
(Room C) 
Moderator: Clayton Walker, Wayne Slate University 
Douglas Dangler, Ohio Siale-Co/umbus, Ben McCorkle, Ohio Siale-Marion 
Despite Kenneth Burke's famous aversion to technology, we argue that his theories provide a 
valuable method of examining digi tal media texts, Specifically, Burke's dramatistic approach 
potentially frames digital media texts as rhetorical acts perfonned by agents with discemible mo­
tives, a facet missing in current digital media theory, notably the formalis t cinema-based theory of 
Lev Manovich, for example. In short, using a Burkean lens to read digital media texts foregrounds 
the temporal, spatial nature of digital media texts so that they become motive-driven , performative 
rhetorical events rather than static objects of contemplation primarily along formal or material 
li nes. 

In addition to proposing a rationale for adding Kenneth Burke to the emerging theoretical canon 
of digital media studies, this coll aborative presentation also interprets the results of a pilot 
study designed to evaluate the effectiveness of using Burkean theory in a digi tal-media-infused 
composition curriculum. This study looked at how upper-level composition students interpreted 
and applied Burke's theories in order to analyze websites . Data include student work, interviews 
wi th students, and our interpretation of their analyses. By considering the dramat,istic nature of 
digital media, students leam to consider the inherently "produced" nature of digital media, the fact 
that media are created by wri ters with specific moti ves. Students questioned not only the moti ves 
of other writers in the context of professional writing but also their own, since they were also 
asked to apply dramatism to their own web texts. In addition, they compared the usefulness of 
dramatism as an analytic framework to that of a similar framework with in their course text (Philip 
C. Kolin 's Successful Writ ing at Work). Outcomes of the study show how student use of Burkean 
thought expands their rhe tori cal awareness of all aspects of digital media production. 
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7.5 We Wrote This City on PeopleSoft: The Information Superhighway as 
a Rural and Urban Education Aggregator (Room D) 
Moderator: Jule Wallis, Wayne State University 
Andrew Mara, Brandon Gustafson, Stephen Porter, Norlh Dakota State University 
This panel presentation will discuss some of the lessons learned during three phases of an 
electronic informational aggregation project: I .) the initial implementation and documentation 
of a statewide software system; 2.) the localization and embodiment of some oflhese software 
processes into a "one stop" campus shop; and 3.) the trans ition back towards re-disembodiment 
into a webpage representing the one stop shop. 

In the fall of2006, the state of North Dakota hired four new writing, rhetoric, and culture graduate 
students to document a new administrative software system, Connect NO. Connect NO is what 
Bruno Latour would call a "black box" for the software-human complex that administratively 
connects eleven North Dakota universities and the state government in real time. Although the 
initial code for NO Connect was provided by PeopleSoft, the project quickly grew to encompass 
hundreds of implementers and thousands of users in a network that spans the entire state. The 
work of these four new technical wri ters, initially justi fied as a "steam-valve" solution for over­
budget and publicly underperforming software implementation, quickly grew into an exercise in 
articulation and negotiation. 

The graduate students attempted to enter into what Stephen Doheny-Farina describes as an ideal 
education system for aspiring technical writers: "Educators must prepare future technical com­
municators to become substantive contributors ... technical commun icators must go beyond 
traditional roles so that they may bring their unique and potentially valuable perspectives to in­
novative technical enterprises" (217). NDSU's English department partnered with Connect NO to 
allow students the opportunity to become substanti ve contributors and to appl y the theoretical in 
the workplace. The four students not only had to negotiate the space between theory and practice, 
but had to negotiate their own professional identity in a rapidly shift ing workplace that defi ned 
"writing" and "writer" much differentl y than much of the theory employed in pro fe ssional wri ting 
studies. Working with re-assigned Human Resources professionals who view editorial work as 
"writing" and IT-centered managers largely unaware of writing theory, the new graduate students 
balanced the urge to just do what they were told and implement some of the concepts ofuser-cen­
tered design and writing they were learning in a graduate documentati on class. 

Individual presenters will relate the successes and setbacks of putting user-centered theory 
into practice and will contrast their on-the-job experience with a hybrid professional-academic 
exercise designin g a website to virtually represent a future campus one-stop shop. Using Karen 
Holzblatt's rapid contextual design, Robert Johnson's user-centered rhetorical perspective and 
Paul Dourish's embodiment concerns, the wri ters will share workplace diary excerpts, fi rst-person 
observations, and artifacts to discuss their journeys between their urban insti tution, the rural 
communities they helped connect and the vi rtual community that was supposed to bi nd them all 
together. 
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7.6 Disappearing Sidewalks, Digital Neighborhoods, Virtual Violence: 
New Media's (Un)real Estate (Room E) 
Moderator: Kim Lacey, Wayne State University 
Devon Fitzgerald, Marie Moeller, Jim Kalmbach Illinois State University 
Speaker I, Won't You be My Digital Neighbor?: Narratives ofPrefcrence on lastfm and Vox 
The simultaneous public and private nature of social network sites like FlickR, MySpace, lastfm 
and blog hosts like Vox complicates traditional conceptions of communication. These si tes have 
presented new issues for thinking about the ways in which conversations take place and the ways 
communities, social groups, and friendships are created. The practice of " friending" has only 
recently gained the attention of scholars like Danah Boyd and Michael Bugeja. This presentation 
situates itself among this research in its exploration of both the li teral and figurative " neighbor­
hood" created on sites like lastfm and Vox. These sites create neighborhoods, connections to other 
users based on interests and preferences, including musical tastes. Using Bourdieu's theories of 
taste and social distinction, th is presentation explores how narratives of preference emerge and 
how those narratives create digital neighborhoods, and thus cultural capital. 

Speaker 2, It 's Rough in the Hood: (Textual) Violence in Online Writing Classrooms 
This presentation will look at different narratives of textual violence that can emerge in online 
writing educational spaces, how different fornls of text enact violence on participants in online 
writing classes, and the implications narrati ves of textual violence hold for teaching in an online 
writ ing class. Thi s exploration is informed by the work of Caleb Clark, in his article "Using 
Personal Narrati ve to Grow Strong Online Learn ing Communities" who says that "online you 
have no identi ty by mere ly existing and being seen, as we do offline" (2) and Adrian Mills (2003) 
who in the introduction to the collected work The Violence a/Text argues that "digital literacy - as 
an engaged and informing prax is - inevitably creates, makes, and performs, even while it attempts 
to represent." In response to both Clark's and Mills ' claims, this paper will examine how online 
teachers, in an attempt to foster a sense of community have begun to look at the ways in which we 
might expand our digital literacy, looking at placing images, movies, or lectures online, and using 
webcams in online writing instruction interfaces . 

Speaker 3, The Uses of Sidewalks: Virtuality and Digitality in New Media 
This presentation will explore the relationship between virtuality and digitality in new media. Too 
often being virtual and being digital are conceptualized as if they were same thing and yet Ma­
novich (2001) has argued that cinema helped lay the groundwork for the digi ta lity of new media 
by virtualizing time and Kalmbach (1997) has argued that offset printing virtualized the space of 
a page before desktop publishing (and later the web) digitized that page. Using the metaphor of 
sidewalks from Jane Jacobs' The Death and Life a/Great American Cities as a starting point, I 
will argue that separating virtua lity from digitality can help use to better understand the nature of 
new media and the (virtual) encounters that define it. 
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7.7 Roundtable: Orality and Literacy: The Next 25 Years (Room M) 
Chair: John Walter, Saint Louis University 
Douglas Eyman, Michigan State University, Aaron Barlow, Michael Day, Northern Illinois 
University, Rich Rice, Texas Tech University. Anne Wysocki, Michigan Technological University, 

Carole Harris 
First published in 1982 as part of Methuen's " New Accents" series, Wal ter J. Ong's Orality and 
Literacy: The Technolagizing a/the Word was written to be both "an objective exposition of sig­
nificant developments in its fie ld up to the present as well as an account of its authors own views 
on the matter" (General Editors Preface). Arguably Ong's best known and most influential work, 
Orality and Literacy still serves as one of the principle introductions its field as well as an intro­
duction to Ong's own work on orali ty- literacy contrasts. Th is round table discussion, " Orality and 
Literacy: The Next 25 Years," seeks to mark the 25th anniversary of the publication of Orality and 
Literacy by bringing together six members of the computers and wri ting community to discuss 
issues they believe will be important for orality-literacy studies over the next twenty-five years. 

Speaker 1 will argue that if we are living, as Ong suggests, in an ecological age, then circula-
tion (in the sense of the movement of resources within and through particular ecologies) is one 
metaphor for understanding the interconnected networks of people, systems, and texts. Based on 
work identifying the circulation patterns of digital texts (and what that might tell us about digi tal 
ecologies and digital economies), Speaker 1 will suggest that orali ty-literacy studies provides one 
lens on the motivation (economics) of circulation as well as provi ding a methodologically-useful 
set of boundary markers that delineate specific textual ecologies. 

Speaker 2 will argue that the teaching of wri ting can no longer be based on the assumption that 
operation within the literacy tradition is sufficient because as technologies become increasingly 
pliable, the "page" evolves from the printed word (with the possibil ity of static illustrations) to 
something far more flexible. The ability to combine image, sound, and text means that a new 
medium for classroom assignments will grow. Already, Speaker 2 notes, students are turning in 
papers electronically and are using expansive possibility to imbed material that cannot exist on 
the printed page. Rather than risk finding ourselves stuck promoting an antiquated mode of com­
munication, Speaker 2 will suggest that it is time we teachers of writing seriously discuss just how 
we best react to the changing realities of communication around us. 

Speaker 3 will argue that as we become more accustomed to inventing and sharing knowledge, as 
well as collaborating with others, on listservs, blogs, and wikis, the old, unsettled debates over the 
oral-like features of email that made it seem more like oral conversation or some sort of hybrid of 
oral and written, will continue to preoccupy us as well as raise new possibilities for discussion and 
investigation. 

Speaker 4 will discuss how graduate students in a Texts and Technologies course responded to 
Ong's Orality and Literacy as a filter for exploring questions about how the material conditions 
ofawork impact writers' composing processes as well as the reception of these works. Speaker 
4 will suggest that understanding how the physical qualities ofa text shape both the production 
and reception ofa work is not a completed theory in Ong's work, but that Ong provides an entry 
p01l1t- a place. from which researchers can expand their own articulations of the relationship 
between matenallty and media. 

Speaker 5 will argue that while first-year composition has us teaching traditional literacy genres 
such as the essay, VIsual tools, have us exploring the use of the visual in composition instruction . 
Therefore, Speaker 5 will suggest, the use of the visual has use in ongoing professional develop­
ment as well as embedded assessment. 

Speaker 6 will playoff the expression "empire of the senses" to consider some ethical undercur­
rents of the hierarchicizing of the senses in the current configurations of screened digitality. Using 
current aesthetIC theory, Speaker 6 asks after the possib ilities, for writing instruction, of art that 
takes advantage of technological openings for addressing senses other than or in addition to sight 
and heanng. 
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Session 8: 3:45 PM-5:00 PM 

8.1 Show AND Tell : Multimedia Composition as a New Writing Space For 
Pedagogy and Research (Room M) 
Moderator: Doug Dangler, Ohio State University 
Andrea Davis, Dundee Lackey, Sue Webb, Michigan State University 
Respondent: Cheryl Ball, Utah State University 
Graduate TAs are perhaps uniquely situated in that our learning experiences often intersect our 
teaching experiences in ways which allow us to see various facets of composing practices. As stu­
dents creating multimedia, we are required to perform rhetorical moves across mul tiple semiotic 
modes, which in tum requires cross-disciplinary knowledge. As authors of multimedia, our work 
necessitates deeper and richer discussion and consideration of Intellectual Property, particularly 
as we discover the persuasive power of remixing and reappropriation through multiple media. 
As instructors, we learn to apply our experiences of new media composing in order elic it greater 
awareness of the rhetorical processes of mult imedia composit ion from our students. However, as 
instructors we are also faced with the challenge of assessing the mult imedia we ask our students 
to produce. Assessment becomes recurs ive as we must rely on the knowledge we acquire through 
producing our own media to better understand the rhetorical moves our students make in their 
multimedia compositions. 

It is perhaps the value of the recursive process which prompts Cheryl Ball to claim in her 2004 
article "Show, not tell : The value of new media scholarsh ip," that scholars should take advantage 
of their technological talents and show the rest of the field that new media texts can be as 
meaningful as print articles and webtexts (422). In other words, only through our own multimedia 
composition can we better theorize the rhetorical processes and decision making that takes place 
in the composition process. 

In our presentation , three graduate TAs in d ifferent concentrations of study in the Rhetoric and 
Writing program at Michigan State University will share multimedia compositions and discuss 
some of the issues of production and assessment in our experiences with new media. Wh ile Ball 
suggests that new media scholars might "show, not te ll" thei r media work, we believe that it is 
necessary to show AND te ll our compos ing practices in new media to explicate how multiple 
semiotic modes function as a new writing space for pedagogy and research . 
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Patricia Sullivan, Purdue University: Sound in Text: Lost J okes and Secondary Orality 2.0 
Walter Ong punned and played wi th language, often embedding jokes in his books and essays. One 
instance is Ong's Foreword to Pedro Lain Entralgo's 1970 The Therapy a/the Word in Classical 
Antiquity (1970). Ong's joking centers on the immediacy of sound, punning and playing on the 
connection between hearing both the word "buffalo" and the sounds the animal itself would make. 
"Buffalo" hearing the word is not the same as hearing the animal, and hearing the name of the 
animal is not the same as hearing the animal. These tendrils of sound, echoing through Ong's text 
and in our readings, represent the layers of interpretation separating us from the visceral experience. 
On this anniversary ofOng's Orality and Literacy, let us not forget the layers of symbol ization and 
interpretation that already separate the li terate mind from the visceral experience, and consider the 
symbolic verbal mastery of the scholar as he taught us to appreciate the beauty of the word in its 
many manifestations, the power of the word, and the power of the un mediated sound that washes 
over our skin, raising gooseflesh and releasing adrenaline, inspiring us to not to refl ection and inner 
analysis but animal response to fight or fligh t. As the computers and writing community adds sound: 
music, noise, ambiance, and feedback, to multimodal texts, let us recall Ong's work wi th sound in 
the text. 

Gina Merys, Creighton University: Essay Sound Differe nt, or the Presence of Or. lit)' in Our 
Written Word 
This presentation advocates training our ears to hear the polyphony of voices that is at once back­
ground noise and the source of power for students learning how to use language in all of its modes; 
genuine vocali ty becomes textual sp.ce in thi s complex layered sense of order. Because tex tuality 
depends so much on orality, and vice versa, it is counter-productive to separate these two modes of 
communicating when looking at the palimpses tic nalure of classroom language. In fac t, as Walter 
Ong states in Orality and Literacy, in literate cu ltures ora li ty depends on textual ity. What I argue is 
that the ways in which students internalize the "sound" of oral communication shows up to different 
degrees in their writing. Thus, they hear the way they sound in their writing and approve or disap­
prove of that writing according to how much or how little it re la tes to the way they speak. While 
they enjoy hearing the text of their on line writing, they tend to distance that voice in academic writ­
ing often to the detriment of meaning. Hence, if students could learn to use thei r ora li ty in all types 
of writing. they could more easily learn about effective communi cation. 

Andrea Murphy, Old Dominion University: Convergence: Bridging the Oral-Visual Divide 
Primary orality exists within a context of face- to-face commun ication. Al though the invent ions of 
writing and print moved communication into a visual and spatial context, it remained fundamentally 
dependent on language. Finally, with the advent of secondary orality, prompted by such inventions 
as radio and teleVision, communication took a tum back towards the oral. However, new advances 
in technology must prompt either an altered definit ion of secondary orality or the invent ion of a 
new term altogether. Walter Ong defined "secondary orality" as an age where orality is accorded the 
permanence and reproducibility found previously only in more visual mediums. I argue that it is thi s 
definition of "secondary orality" that points towards a future marked by a convergence of oral and 
visua l modes of communication. This age of " secondary orality" is becoming one where it poss ible 
for a single person to potentially communicate with billions synchronically and diachronically, 
drawing on the sense of immediacy ingrained in orality as well as the informational dense visual 
complexity afforded through hypermedia. Nevertheless, the audiences created by these new media 
are fundam entally limited, not by the range of the speaker's voice as in the era of primary orality, 
but by the interests and attention span of the individual founded in print. 

Michael Salvo, Purdue University: Editing the Sound-text: Waveform Alphabet as O rality and 
Literacy 2.0 

While using Audacity to clean up a recorded lecture, I realized that I was visually manipUlat ing 
sound files, that I was editing visual sound-wave form representations of speech in Audacity. I had 
stopped listening to the sound files and was visually editing the aural text. [ had begun removing 
speech stammers. Audacity is but one example of a class of sound-manipulation tools that create a 
VISual representation of the sound waveform to aid in sound editi ng. Visually representing this sonic 
wavefonn adds another in a series of symbols for the spoken word, another layer of the technolo­
glZed word. Ong might be excited, might be puzzled, but certa inly would be interested in this new 
waveform alphabet that Audacity uses to enable the further symbolization of the word, offering a 
new waveform alphabet for the manipUlation of speech, a new alphabet alongside ancient symbol 
systems. From one phoneme emerges a tale of secondary orality, a further site of the technologiza­
hon of the word,. and an alphabetic system supporting mull imodal composing. This presenta tion wi ll 
mtroduce AudaCIty as a Slle for the development of this waveform alphabet, as an example of the 
further technologiza tion of the word, as we move towards mullimodal, post-textual literacy. 
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8.3 Online Writing Centers: Finding Our Virtual Voice (Room C) 
Moderator: Nicole Wilson, Wayne State University 
Anthony Edgington, Barbara Schneider, Russ Sprinkle, Holly Greenfield, Teri Green, Leslie 
Neuendorff, Michael Brooks, University of Toledo 
Historically, there has been great discussion about the identity of the university writing center 
(North, 1984; Harris & Kinkead, 1993; Mullin & Wallace, 1994). Today, different writing centers 
promote various identities to their consti tuents. Some centers view themselves more as service 
organizations, focusing on revising, proofreading, and editing student texts, sometimes offering 
drop-off services for students. Others view their centers as learning environments, where tutors 
work one-on-one with student writers, assist ing them in learning the skills of revision and proof­
reading. The issue of outsourc ing tutoring to off-campus organizations (like SmartThinking) has 
found a voice in these dialogues. Regardless of the identity chosen, there has been a great deal of 
literature and research to support and/or resist moves to a particular identity. 

The question of writing center identity, however, becomes more blurred with the rise of online 
writing labs (OWL). More and more writ ing centers are offering online tutoring services (through 
email, discussion boards, or chat rooms). These services may be offered to the entire universi ty 
community or geared to select groups (such as distance learning students). OWLs usually offer 
services similar to the on-campus writing center, including he lp with paper content, organization, 
writing conventions, citations, and mechanical skills (Harris & Pemberton, 1995). Yet, while 
OWLs attempt to recreate the same tu torials, obstacles emerge, since online sessions usually 
occur in a-synchronous environments between faceless (and often identity- less) tutors and writers 
(H ealy, 1995). These factors may (and often do) affect the learning environment of the tutoring 
session and may force students and tutors to incorporate new literacy practices (Anderson, 200 I). 
Can OWLs become student learning sites in the same way that traditional writing centers have be­
come? If yes, what needs to be done to create these learning environments? If no, what problems 
or obstacles do we face? 

This roundtable will focus on the potential for OWLs to become sites for student learning. The 
presenters will briefly discuss their experiences as administrators and/or tutors in an online writing 
environment, including student and tutor on line identity, difficulties responding to online drafts, 
effects of technology and bureaucracy on online writing lab development, and methods used to 
transform online tutoring sessions into learning environments. The presenters will then offer ques­
tions for further discussion and invite all roundtable part icipants to bring their own stories and 
research to the session. 
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Jentery Sayers, Edmond Chang, University of Washington: Virtual Office Hours, A Rhetorical 

and Pedagogical Experiment 
Curtis Hisayasu, Jentery Sayers, Univeristy of Washington: Moblogging the Virtual University: 
Toward Horizontal, Multi-Authored Mappings 
Megan Kelly, University of Washington: " Visualizing Literacy in Library Spaces and Inter­
faces: A Case Study of Seattle's Public and Academic Libraries" 
By investigating the use and understanding of specific "technologies" and how they materialize 
the virtual and digitize the material, this panel imagines and analyzes the "virtual university" 
as being more than distance learning practices, metaphors of mind, and tropes of access to 
knowledge. The panel's first paper, by Curtis Hisayasu and Jentery Sayers, explores distributed 
"mob logging" as a mobile technology that enables new forms of real-time, horizontal mapping, 
thereby allowing for alternatives to fixed, top-down representations of space. Hisayasu and Sayers 
propose horizontal mappings that are written rather than simply read. That is, the mappings utilize 
moblogging to continually depict process and change. 

Taking the University of Washington as a complex, multi-layered site, Hisayasu and Sayers reflect 
on their empirical research to ask what practical and theoretical benefits horizontal mappings offer 
the university campus, while also unpacking the interactions, tTaces, and interfaces that constitute 
their work. 

The next paper looks at one space; one interface of the university that seems foreign to many stu­
dents is the library. Megan 1. Kelly 's project historicizes and theorizes the cultura l, material, and 
geographical evolution of libraries as expressed in the disciplinary shift from library science to 
information science. Looking at the University of Washington libraries and the renovation of the 
Seattle Public Library system, Kelly tracks the ways libraries continue to change as built spaces, 
as culture, as virtual spaces in an increasingly digital world and to examine infonnation literacy 
and students' shifting relationship to information gathering. 

Finally, Edmond Chang and .lentery Sayers engage the potential and pitfalls, both pedagogical and 
technological, of "virtual office hours" that use instant messaging software such as Google Chat 
or AIM. How, if at all, do virtual office hours allow for "getting to know students better"? How do 
they change the rhetorical relationship between users, particularly the teacher-student power dy­
namic? And how do they constitute a "generic" transformation and translation of the classroom to 
the office to the dorm room? In other words, Chang and Sayers attempt to articulate how "space," 
"interface," and "interaction" are complicated, rearticulated, and prove to be "best practices" in 
teaching, communicating with, and identifying with students-and vice versa. Ultimately, then, 
the goal of this panel is not to define the virtual uni versity, but to illustrate multiple perspectives 
of how the virtual university functions, who and what it impacts, and its possible consequences. 
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8,5 Games, Gaps, and Multimodal Writ ing 
Moderator: Mary Karcher, Wayne State Un iversity 
Trey Conner, University 0/ South Florida St. Petersburg, Gina Maranto, University 0/ Miami, 
Mind ing the Gaps: In Search of New Paradigms for Multimedia and Multimodal Writing 
Teaching multi modal and multimedia writing poses new challenges for those trained in traditional 
rhetoric. How do we read, inhabit, and participate in our students' rhetorical choices, made in the 
caesuras and links essential to wri ting in wilds and in other collaborative environments? These in­
terstices of meaning and affect offer unique opportunities for community-building and experience 
in gift-economies o f learning. What can we do as writ ing instructors do to help students translate 
capacities cultivated in these "between-spaces" across a broad range of rhetorical si tuations, on 
the web and beyond? 

The firs t speaker wi ll address what semiotic ian Scott McCloud calls "the gutter," the blank gaps 
between the frames, and consider the rhetorical d imensions of resonance. In discontinuous ecolo­
gies ofinfo nn ation, the commons has evolved strategies of tagging and emergent class ification 
schemes known as folksonomies.The second speaker wi ll deploy theoretical approaches drawn 
from the Situation ist Internat ional and the contemporary Italian group Stalker, in hopes of crafting 
a new paradigm for understanding wild writing. Stalker have abandoned conventional architec­
tural modes of evaluating urban landscapes in favor of a new fonn of collective plann ing that 
draws on "video-art, comics, television, a universe of cross readings," conceptual and Land Art, 
and, most importantly, direct experience of the landscape. 

In closing, the speakers will share a brief wi ld how-to meant to connect our topics to a workshop 
based on the Situationist practice of derive. Our aim is to engage C& W partic ipants in an 
intervention that will constitute an experience of the liminal ity of the passage from workshop to 
Detroit to wiki. Wiki w ill provide space for part icipants to narrate our legwork in Detroit, and 
consider the ways computers and composit ionalists can sustain productive liminalities, urban and 
virtual. 

Jonathan Alexander, Wayne Hall , University o/ Cincinnati, Game On : Designing Games and 
Exploring Literacy in an Advanced Composition Class 
Recent scholarship on the educational use o f video and computer gaming, such as James Paul 
Gee 's What Video Games Have To Teach Us About Learning and Literacy, have made bold claims 
about the posit ive impact of gaming on a variety of students ' abilities to think critically, com­
municate effectively, and problem solve collaboratively. Our presentation explores what happens 
in an Advanced Composition class in which students not only play computer games but also 
design them fo r other students to play. We contend that having students the opportunity to design 
thei r own games offers them a powerful mode for critical reflection on the educational benefits of 
gaming. 
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Angela Crow, Georgia Southern University: From the Office of Risk Assessment: Nostalgic 

NarrativeslObjects of Safety 
In the current rural attitudes in our state towards certain populations' transnational (im)migrations, 
in the midst of technology always sh ifting, with Amy Goodman, and her Democracy NOlV, finally 
available every evening in my rural southern location via satelli te, wi th my access to some version 
of transnational frames available on line, my virtual urban space, I want to explore articulations 
about risk and safety as they are marked on urban and rural locations, in real and virtual environ­
ments. This paper moves from the linguistic stories to the objects with which we mark out safety 
boundaries. I take up issues of risk that extend from the alphabet stories we tell , to the ways we 
inhabit spaces. I look at the recent design takes on obj ects associated with risk and the use of space. 
I want to explore our assessments of risk and danger, (th inking of Derrida's cosmopolitan transna­
tional city space) the ways risk mOlphs and shifts, lands on various objects and humans, establishing 
the conceptual potential of space, of stranger/danger, of safety, and the impact on our writing lives, 
our sense of agency, of the ability to relact, when (un)bound by these safety/risk rhetorics. 

Julia Romberger, Old Dominion University: Metap hors and Memoria: Interface Design, Com­
mon Metaphors, and the Canon of Memory 
In this presentation , [ will contend that interface metaphors operate as artific ial memory in that they 
assist users in locating (and even understanding) tasks as they learn new programs and transfer 
knowledge from one program to another. Such metaphors are created by interface designers and 
programmers with little to no adaptability to individual users. This violates good practices of arti­
ficial memory, which act in ways tied to specific experience and emotion (Camlthers, 1990, p. 6 1). 
When many users don ' t employ common programs like MSWord much further than its typewri ter 
like capacities, then the question becomes is the metaphor as artificial memory working for the user? 
Is it because the users do not create and connect with the original des ign of the interface because 
they did not develop it themselves? And what lessons can be learned for development of new media 
by applying a rhetorical perspective to the use of interfaces as a tool for memory? This presentation 
will conclude by looking at some of the implications for teaching the development of new media 
interfaces with an eye toward their use as memory tools. 

Bob Samuels, UCLA: Virtual L.A.: Postm odernity, Au tomodernity, and t he Techno 
City of Angels 
This paper argues that Los Angeles represents a new type of city where technological automation 
and individual autonomy are often combined in a seamless way. I call this fusion of autonomy and 
automation "automodernity," in order to posit that we have moved into a new cultural period that 
follows the social and cultural foundations of postmoderni ty. While postmodernism often stresses 
the social, cultural, and public mediation of everyday life, automodernity in L.A. uses technology 
to circumvent the social and to plug autonomous individuals into networks of technological circula­
tion. As the global center for digital pornography, computer-generated media, privatized communi­
ties, and the mixing of Eastern and Western cultures, L.A. may be the first global virtual city. 
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8.7 From the Cardboard City to the Virtual Rural Landscape (Room F) 
Moderator: Richard Marback, Wayne State University 
Justin Thurman, The University of Louisiana at Lafayette, Keith Dorwick, The University of 
Louisiana, Kevin Moberly, St. Cloud State University 
Advance to Go: Virtual Versions of the Monopoly Game and Its Urban Landscape 
The path from Mediterranean Avenue to Boardwalk is stamped on America's collective conscious­
ness; not only do we know the original version, modeled more or less after New Jersey 's 1930's 
seaside resort town, Atlantic City, we have a ll seen versions based on Chicago and many ot her 
American cities. There are variants that are created for fans of comic books, popular movies, 
sports teams and even visitors to the National Park System. In each of these vers ions, though, a 
set of assumptions are built in, assumptions that dictate how the play goes and just how quickly 
the winning player can bankrupt her opponents. With the large number of electronic and computer 
versions available (including one for Palm Treo), however, does the move from a cardboard 
landscape to a vi rtual one and the subsequent addition of value-added programming wi th its icons, 
animations, graphics and spoken voice·over commentary change the rules of the first cardboard 
version in material ways? In what ways do these changes affect the real mission of Monopoly: to 
train its players to be good capitalists? 

Lire: A Virtua l La ndscape ror ... Life 
While the Internet and video games have commandeered the collective "virtual" consciousness, 
some of the fi rst virtual, interactive landscapes we utilized for education and entertainment were 
board games. Many of these games have withstood generat ions of scrutiny and few have adapted 
more readily to sweeping poli tical , economic and cultural changes as Hasbro 's "The Game of 
Life." First played on an arcane checkerboard during the Civil War, "The Game of Life" is now 
a staple of many fami ly game collections and, for ma ny ofthese famil ies, it stands as serviceable 
shorthand for what it means to be successfu l in the modem world. Today, a popular gift for high 
school graduates, Lou Harry's "The Game of Life: How to Succeed No Matter Where You Land" 
and the "Pirates of the Caribbean," "Spongebob Squarepants" and "Simpsons" franchises all 
have their own distinc tive version. This paper will endeavor to position "The Game of Life" as an 
accessible storage system for American middle-class values and economic benchmarks, a virtual 
suburban landscape to which players of all ages escape time and again not only for fun, but for 
lessons on American morality, American "nonnalcy" and a more colorful conception of the most 
mundane of American dreams. 

M apping the Board: The Struggle for Landscape in Du ngeons and Dr agons and Its Com­
puter-Enabled Adaptations 
Sinnce its release in 1974, Dungeons and Dragons has had a complex re lationship with what is 
arguably the defi ning characteristic of the board game: the map. Indeed, Dungeons and Dragons 
required players to construct their own maps. Moreover, it gave players a considerable amount 
of freedom in the way that they constructed and played characters in the game. Considering the 
differences between Dungeons and Dragons and traditional board games, it is not surprising that 
Dungeons and Dragons was controversial : damned as satanic and blamed for teen suicides, crime 
and slacking, it came to represent many of the evils of teen counter-culture in the 1980s. 

By studying the way that many popular-cultural adaptations of dungeons and dragons, particularly 
computer games, restore the things that the original version of the game took away - the rules, 
the maps and the fixed characters - th is presentation will speak to the way that the values of third 
stage capitalism re-emerge in the virtual landscapes of Dungeons and Dragons while simultane­
ously maintaining the counter-cultural signifi cation of the original TSR version of the games. 
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8.8 The Wisdom of Wikis: Public Ownership of the Means of Instruction 
(Room H) 
Moderator: Jill Sajdyk, Wayne State University 
Matt Barton, St. Cloud State University, Joe Moxley, Univeristy of South Florida, Bob Cum·· 

mings, Columbus State University 
Now that wikis are better established and are no longer as mysterious or esoteric as they were four 
years ago, the time is ripe to reflect on w hat makes them unique among onli ne writing spaces and 
virtual communities. How is participating in a w iki different from keeping a blog or posting on 
a forum? How do wikis tie-m to other emergent technologies like RSS feeds, social bookmark­
ing, and workflow engines? The basic and most fundamental principle ofwikis is how editorial 
power is distributed among the participants. Generally speaking, wikis work much like the High 
Medieval town, in which guild relation ships extend horizontally across the community--rather 
than the vertical relationships common in other parts of Europe. A closer look "behind the scenes" 
of massive wikis likeWikipedia reveals just this sort of guild structure, where members come to a 
mutual agreement about which rules and nonns wi ll best serve their in terests, then work together 
to enforce them (as well as protect each other from outside interference). As the.se "guilds" 
increase in power and prestige, new users find that the old defini tion of the Wikipedia as the site 
"anyone can edit" is misleading--their changes are "rolled back" if they do not conform to Ihe 
rules and guidelines established by the guild. Increasingly, new users are asked to first famili arize 
themselves with these guidelines before attempting a change--or, perhaps even better, merely to 
suggest the change in the "discussion" area for the entry, which is usua lly kept separated from the 
entry page proper. Like guilds, the knowledge and expertise of wiki communities are literally "in 
the network" rather than owned or assumed by any indi vidual. 

Banquet at the Charles H. Wright Museum of African American History 
6:00 PM-9:00 PM 
Keynote Speaker: Richard Doyle, Pennsylvan ia State University 
Professor of Rhetoric, Richard Doyle (aka mobius) holds appointments in English, Science 
Technology & Society and the College of Information Sci ences and Technology at Penn State 
University. Professor Doyle has published three books: On Beyond Livi ng: Rhetorica l Trans­
fonnations of the Life Sciences(Stanford, 1997), Wetwares: Experiments in PostVital Living( 
Minnesota,2003), and Ecodelic: Plants, Rhetor ic & The Evolution of the N06sphere (University 
of Washington, 2008) - in a putative trilogy about emerging transhuman know ledges. Doyle was 
Director of Composition at Penn State University from 2004-2006, and currently serves as Expert, 
Wetwares and HumanlMachine Interaction for the International Standards Organization (ISO) and 
the International Electrotechnical Commision (lEC). Please browse and edit hltp:!/biotelemet­
rica.pbwiki .com/DoyleBio for further adventures with mobius, aka Professor Richard Doyle . 
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"Techno is just like Detroit, a complete mistake. 
It 's like George Clinton and Kraftwerk stuck in 
an elevator. " 

Derrick May 
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Facilitators: Cindy Selfe, Ohio Slate University, Gail Hawisher, University a/Illinois 01 Urbana 

Champagne 
Jonathan Alexander, University of Cincinnati, Cheryl Ball, Utah Slale University, Kris Blair, 
Bowling Green State Universily, Hugh Bums, University of Texas, Michael Day, Northern fIlinois 
Universily, Scott DeWitt, The Ohio State University, Doug Eyman , Michigan Stale University, 
JeITGrabill, Michigan Stale University, Jim Kalmbacll, Illinois Stale University, John Logie, 
University of Minnesota, Heidi McKee, Miami University, Michael Palmquist, Colorado State 
University, Jim Porter, Michigan Stale University, Colleen Reilly, University of North Carolina 
Wilmington, JeIT Rice, Wayne State University, Dickie Sel fe, Ohio Slale University, Pat Sullivan, 
Purdue, Pam Takayoshi , Kent Slate University, Lou ie Ulman, Ohio Slate University, Joyce Walker, 
University of South Florida 

This informal working group is convening to respond in a proactive way to the MLA's Task Force 
on Evaluating Scholarship for Tenure and Promotion by identi tying, collectively, a series of "im­
pact on the field" metrics that departments could choose from when they take up the tenure and 
promotion cases of scholars who produce digita llelectronic work. We think this work is important 
for supporting the work of facul ty facing both tenure and promotion decisions. 
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Session 9: 9:00 AM-10:15 AM 

9.1 Online Groups (Room B) 
Moderator: Tim Dugdale, University of Michigan Dearborn 
William Fitzgerald, Rutgers University Camden, When Prayer Goes Online: Cyberliteracy in 
Contemporary Prayer Circles 
As recent academic treatments such as Brenda Brasher's Give Me That Online Religion (2001 ) 
and Religion Online: Finding Faith on the Internet (eds. Lome Dawson and Douglas Cowan, 
2004) attest, religion occupies a significant segment of cyberspace. Both religious organizations 
and spiritually oriented individuals of all persuasions engage in numberless efforts to worship, to 
educate, to proselytize, or to experience aspects of the religious. 

J propose to examine the discursive activi ties that take place in virtual communities formed 
through online prayer "chains" and "circles." These perfonnative spaces-- where prayers ofpeti­
tion (e.g., for healing, for peace), thanksgivi ng or praise are submitted, read, and responded to, 
typically wi th addit ional prayer--serve to both recreate and extend communities offaith afforded 
by face-to-face contact. Such spaces (e.g., onlineprayerchain.com) offer rich sites for composing 
and enacting identities marked by religious commitment and by solidarity with others. They are 
also sites which raise important issues about the felt immediacy of online communication in both 
synchronous and asynchronous contexts. For prayer, as Walter Ong has observed, is pri marily a 
discourse of orali ty, an activity of speech. In its migration to digital environments through writing, 
prayer funct ions to unite indi viduals across time and space through the establishment of an ongo­
ing (if not eternal) present. In this respect, prayer functions less as written composition than it 
does a oral-written hybrid that seems especially characteristic of cybernetic discourse. 

William Ritke Jones, Western New Mexico University, Cyberspace as a Deterren t to Homicide 
in Online Groups: The Affect of Social Cohesion on Task Performance on Online Groups 
The efficacy of collaborative writing on the leaming process has been proven. Co llaborative 
writing assignments can be disastrous for some groups, however, because the people within the 
groups do not bond well enough to make the collaborative experience worthwh ile, sometimes 
even degenerating into war. In online environments, cyberspace adds another factor to the mix , 
one that can foster social cohesion in some instances but that can impede it in others. Online 
instructors can sometimes help groups who are having trouble cohering, however, and to provide 
teacbers some insight, this presentation will examine the factors in three online groups that caused 
social cohesion to either not fonn or to break down and those in two groups that did form social 
cohesion. Then, the presentation will offer some ways for onl ine instructors to promote social 
cohesion in online groups. The study on which this presentat ion is based employed ethnographic 
observation, semi-structured interviews and surveys in a qualitative design to study the factors af­
fecting five online wri ting groups as they collaborated on various writi ng projects on a Blackboard 
distance education platform. 
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9.2 Users and Losers: Labor, Technology, and the Student 
Experience (Room C) 
Moderator: Jule Wallis, Wayne State University 
Kendall Leon, Stacey Pigg, Kristin Key, Michigan Siale University 
Respondent: Bill Hart Davidson, Michigan Slate UniversiTy . 
Undergraduate and graduate students are increasmgly reqUIred to enter workplace (academIC or 
otherwise) environments equipped wi th robust technolog y skIlls and practIces; It IS more Imp~r­
tant than ever to be attenti ve to what students do WIth dIgItal technologles--and what they can t 
do without them. This panel presents empirical findings from two recent studies conducted by and 
with students at a research institution. These studies wi ll provide computers and writing scholars 
with rich depictions of the digital work practices of undergraduate and graduate students~ while 
contributing to ongoing discussions about how best to support and scaffold effective envIronments 
for teaching, learning, and interacting wi th di gital technologies (Bernhardt and VIckrey, J 997; 
SeIber, 2004). Presentation one charts the everyday digital literacy practices of graduate students 
in a Rhetoric and Writing program, while presentation two recounts goals that were unachIev-
able for students during a voluntary "digita l deprivation." Ultimately, both presenta tions address 
the following question: what are the everyday digital practices that comprise, enable--and even 
compromise--student work? 

Reuse, Circulation, Substitution: preparation, genre, and classroom activity in 
graduate work 
This presentation examines the writing- and production-related work graduate students do as they 
move from what Lave and Wenger (199 J) call "legitimate peripheral participation" toward full 
participation in disciplinary activity. Focusing on their ' invisib le work' in mul tiple professional 
roles, we provide insight into un articulated digital work practices common within this community 
that are generally absent in computers and writing scholarship. Using diary logs (Hart-Davidson, 
in press), interviews, observations, and screen-captured videos to trace the circulation of genres 
among graduate students (Spinuzzi, 2004), we address the following questions: How do gradu­
ate students make decisions about whether to use print or digital genres? When are digital , or 
print, genres most effective or reusable? Can graduate student productivity andlor partic ipation 
be increased by encouraging graduate students to think beyond defaults? This presentation will 
stimulate a needed conversation about the digital activity graduate students engage in every-
day, how they learn to do that work, and how that work influences their abi lity to become full 
participants in academic disciplinary acti vity. We conclude by outlining effective interventional 
strategies to improve how graduate students are currently professionalized in digital teaching and 
research practices. 

Internet Abstinence: The Sed uction of Online Activity 
What happens when active Internet users are deprived of normalized access to online technolo­
gies? Presentation two wil l explore the disruptions and detours in routine act ivity undergradu-
ates experience when prohibited ITom accessing the Internet, centering on the adaptations users 
are forced to make, as well as their correlative affective responses . The aim of the study is to 
discover how much users unconsciously depend on the Internet for infonnation and resources, and 
what steps they take to obtain such information when the Internet is not accessible. Specifically, 
this presentation contributes to discussions about how Internet technologies consciously and 
unconsciously mediate our problem solving capacity, ability to access information, and the types 
of interaction and production we imagine we 're capable of (and limited to) when removed from 
online technologies (New London Group, 1999 & Gee, 2004). 
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9.3 With Great Wiki Comes Great Responsibility: Turning the Challenges 
of Wikis into Opportunities (Room 0) 
Moderator: Matt Barton, St. Cloud Stale University 
Taylor Mitchell , Brian McAllister, Quentin Vieregge, University o/South Florida 
Lisa Gerard's "The Evolution of the Computers and Writing Conference, the second decade" re­
flects well academia's newly developed comfort with technology, and this newfound comfort has 
encouraged teachers to create online communi ties, wherein students may collaborate together. Wi­
kis comprise one of these nascent technological tools, but the same wiki characteristics that permit 
collaborative writing require that students reflect more on the writing process. For instance, in 
"Using Wikis as Collaborative Writing Tools: Something Wiki This Way Comes--Or Not!" Susan 
Loudermilk and Tommy Hem observe that " [i]n collaborative writing, we must not only consider 
the needs and demands of our ultimate audience, but those of our co-collaborators as well , which 
in itsel f can be quite demanding." Each of our three panelists will explore how the challenges of 
collaborative writ ing on wikis may be turned into opportunities to encourage students to re fl ect on 
the process of writing. 

Taylor Mitchell's presentation will explore how various software, such as wikis, help students 
transition between urban and academic modes of wri ting. While our pedagogical horizons have 
expanded our idea of "writing" beyond the traditional essay, how easy is it for students to transi­
tion between modes of writing? Due to technology, students are on a writing frenzy- emails, 
MySpace comments, and texting are just a few examples of how students are writing now more 
than ever. Although, the tone of shorthand texting and emails is vas'lly di fferent from the writing 
they are expected to produce in an academ ic setting. Offering an online space, or a wikipage, 
where an urban shorthand tone is acceptable would be the first step. Then with the use of a hybrid 
academic classroom, the students can collaboratively and drastically learn to a lter their tone for 
di lTerent aud iences. 

Brian McA llister's presentation will address issues of communi ty and the individual w ithin wikis. 
If w ikis signal an end to the individual author through the communal wri ting process, then they 
also seem to call for an end to the onl ine individual. Unlike bl ogs, discussion groups, MySpace 
pages, etc., which place the individual on a digital pedestal, wikis obscure the indi vidual and, in 
essence, assimilate him or her- via the individual's writing- into the wiki environment. What 
does this end of the individual do to the meaning of community? This presentation will look at the 
benefits and problems to this process and ask if, ult imately, a "pure wiki," where the individual is 
erased and replaced by a collaborative community, is possible. 

Quent in Vieregge wi ll review his use of a collaboratively wri tten novel project in his two compo­
s ition classes. He will explore what objectives he had for the project as well as the students' abili­
ties to successfully collaborate on a novel together. Because collaborative writing demands reflec­
tion about the writing process, a communally written document in the classroom requires that both 
the students and the teacher focus special attention on the process of revision. For instance, when 
students write an especially long wiki document together, confl icts of purpose, audience, and 
continuity may arise. What methods the teacher employs to keep the class focused will be crucial. 
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Brittany Cottrill, Bowling Green Stale University. Blogs in the Classroom: A Textual Analysis of 

Internet Dialects in the Com position Classroom 
In his 1999 article "From Pencils to Pixels: The stages of Li teracy Technologies," Dennis Baron 
reminds us that composition instructors and writers in general have been the first to accept and 
embrace technological advances going back to the invention of the pencil. Because of our ac­
ceptance and interest in technology, composition classrooms across the country have started using 
blogs as a new writing space both inside and outside of the classroom. However, the fear of the 
internet slang infecting the classroom has long been an issue. This presentation looks at not only 
the reluctance of instructors to incorporate blogging into the classroom, but also at the idea of 
students' understanding of appropriate audience. Building off such scholars as David Huffaker, 
who looked al the use ofblogs in promoting literacy, and Bareley Barios, who examined the influx 
in blog populari ty, I explore the effect blogging has on student writing paying particular attention 
to the incorporation of internet-slang (fo r example, the letter ""u" for the word "you," a colon and 
single parenthesis for a smiling/frowning face, and phonetic spell ing) and more personal wri ting. 
Through examining the crossover of casual, internet writing into student papers as well as how 
language is used in graded blogs it became more clear that students do have a grasp on their audi­
ence and are able to transition between academic and personal wri ting. 

Jessica Rivait , Wayne State Universit), Inciting Waves of Social Consciousness: The Q uestion 
of Celebrity in Grassroots Community Computer Networking 
During summer 2005, former senator John Edwards (NC) visited thirteen college campuses across 
the continental United States with the hope of launching a grassroots campaign to address and 
eliminate poverty in local communities. Edwards specifica lly targeted leaders of student-based 
community service organizations and select non-profit organizations to meet with during hi s 
visits; he asserted that while their organizations were already making progress ive social change in 
their communities, a strong, national network between disparate campuses was likely not only to 
increase their credibili ty but also the diversity and strength of their communi ty problem solving 
effons. Edwards offered to create this network by creating a loose structure for a coalit ion and 
a website through which organizations in this coalition could collaborate, refiect, and organize. 
Despite Edwards ' support and celebrity, the type of social movement that he envisioned did 
not manifest; while a fcw organi zat ions did result ITom his tour, none of the organizations took 
advantage of the website (which has been di sabled) to network with other campuses. Using Voss 
and Rowland's pre-inception rhetoric and Simmons and Grabill's civic rhetoric, I will explain why 
Edwards rhetorical strategies fell short in these efforts but may successfull y insp ire future social 
action. Finally, I will propose what community activists can learn ITom Edwards ' efforts to criti ­
cally design their own grassroots computer networking initiatives. 

Suzanne Rumsey, Indiana-Purdue Fort Wayne. Adaptation, Adoption, Alienation: Technologi­
cal Literacy Across Time, Space, and Place 
Use of technology is mitigated by social, re ligious, and cultural values. Americans, like any cul­
ture, must find ways of existing amidst technological innovation while still adheri ng to their belief 
systems. To do so, people adopt technologies, adapt technologies, or alienate themselves from 
technologies. These adaptations, adoptions, or alienations from technology happen across ti me 
in an inter-generational constellation of multimodal literacy practices. I call this decision making 
process "heritage literacy" and it offers us a way of conceptualizi ng how people decide the extent 
to which they will draw upon intellectual inheritances they have been given by predecessors. 
My own research explores this ongoing deci sion-making process in a place that one would least 
expect a study on technology: an Amish community in rural Indiana. Heritage literacy, because 
it attends to literacy development across time, space,and place, as well as the digital , offers a re­
vised notion about the extracurriculum of writing (Gere) and wri ting in communities and cultures 
(Moss, Guerra, Cushman). Further il challenges current understandings of multi modal literacy by 
offering evidence outside of digital and computer manifestations. Finally, heritage literacy com­
pels us toward understanding generations in a holist ic manner that emphasizes the connections be­
tween different groups and famil y members, as well as between different technologies over time. 
Such a perspective moves us beyond other longi tudinal literacy studies that focus on individuals 
III separate generations (Brandt, Hawisher and Selfe, Lunsford, Sommers, Haas, Geisler). My 
presentatIon offers a conceptual base for looking at the history of technological innovation and 
ho,: people relate to those innovations across time and place. I will elaborate multi-generational, 
dIgItal and computer, and multi modal themes of heritage literacy by briefly talking about my 
research. I WIll then apply these concepts toward understanding hawaII cultures, peoples, and so­
CIetIes adapt new technologies to what they know, adopt new technologies, or alienate themselves 
from technologIes 111 order to protect personal and physical boundaries. 
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9.5 Roundtable: The Place Where We Dwell: Reading, Writing, 
and Surfing the City (Room J) 
Moderator: Clayton Walker, Wayne State University 
Aaron Barlow, Jane Mushabac, Mark Noonan, Julian Williams, Richard Hanley, Ann Seaton, An­
nette Saddik, New York City College a/Technology (CUNY) 
One advantage of "the city" for those teaching composition within it is the easy reach to physical 
topics for discussion and wri ting. Texts like "The Place Where We Dwell : Reading and Writing 
about New York City," developed by Juanita But and Mark Noonan, allow urban teachers to con­
nect word and place for both research and composition . With the physical ci ty no longer the only 
city, urban teachers of composition are expanding the universe of conversation, going beyond 
the intersect ion of text and place to include the vi rtual city as well. It is time for our pedagogy to 
catch up with the virtual reali ty that now informs urban life: the place where we dwell is no longer 
just the physical city. 

Over the past several years, even students from difficult economic situations have been finding 
ways of laying a technological web over the grid of their urban lives, especially as the World 
Wide Web now provides for ITee most of the tools they need, tools that once were proprietary and 
expensive. Those of us using the urban environment as a basis for composition courses can now 
expect all of our students to be comfortable and conversant in the virtual world of the Web and 
able to take advantage of the Web itself as platform ("Web 2.0"). This allows us to add a third 
dimension to our text-and-environment grid, making instead a three dimensional text-and-envi­
ronment-and web matrix. 

In different ways, each member of this panel has been experimenting in ways of integrating the 
web into the composition classroom. Discussion of the place of the new technologies redefining 
the greater urban environment, however, has lagged behind both technology and innovation. The 
discussion this round table represents is part of a new, on-going discussion attempting to connect 
text, the physical urban landscape, and the new virtual urbanism. 

Located in downtown Brooklyn, New York City College of Technology, where "The Place Where 
We Dwell" is one of two recommended texts for First-Year Composition, finds itself today at the 
intersection of technology, writing, and the evolving urban experience. Participants in the round 
table have all begun to interweave the three in their composition classrooms, though each in a 
different fashion. 
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9.6 Reclaiming Geophysical Cities (Room F) 
Moderator: Thomas Trimble, Wayne Stale University 
Kellie Rae Carter, Georgia SOllthern University: The Creative Future: Technology, Creativity, 

and the Old South 
Savannah, Georgia, is a historical city in the Old South with a dream of a technological future. 
Actively engaged with the idea of cultivat ing the ' creative class" (Florida), the city plays host 
to over 400 knowledge-based businesses, Savannah seeks to attract creative people and nurture 
talent. This paper will describe some of the efforts the city is making in trying to develop itself as 
a regional powerhouse in media- and technology-based businesses. One of these efforts is focused 
on partnerships with regional educational institutions to help develop a workforce to support this 
economic development. A project in development is the Creativity Incubator, an envisioned joint 
research/community center that seeks to support and bring research in developing theory and 
pedagogy in multi modal literacy into the city. Modeled after the idea of business incubators, the 
creativity incubator is meant to provi de a support environment for individual and group creative 
endeavors. This paper will describe the efforts so far to create partnerships between governmental , 
industrial , and educational institutions to create the center as well as the theory of mul timodal 
literacy and creativity incubation that the center intends to enact. The presentation will present an 
overview of the kinds oflocal and national resources avai lable for creating centers or partnerships 
as well. 

Susan Delagrange, Ohio Slate University: Mapping Social Change: A Cynical Documentary 
Most of the students on the small regional campus of a large research university where I teach 
are first-generation college students with few external models for how to apply the work they do 
in the classroom to the worlds of work, famil y, worship, and community that they inhabit. In an 
attempt to connect their academic writing and research to potential sites of ci vic engagement, I 
have taught several variations of an advanced writing course in which the students about a local 
social issue of their own choosing, and then produced a 30-second publ ic service announcement 
that advocated for action. More often than I would like, however, these papers and PSAs could be 
about anyplace, anywhere; they lack the specificity, the kairotic connection to time and place, that 
signals a clear sense of communal advocacy on the part of the student. This lack of intellectual or 
affective connection to real and present social issues may result , as Matthew Levy and others have 
noted, ITom a cynicism born of postmodern detachment ITom a world whose social and cul tural 
institutions seem warped and dysfunctional, while at the same time part icipation in them remain s 
singularly alluring. On the premise that the sequencing of my original assignment - research, writ­
ing, reflection, followed by social action - was allowing that cynical detachment to kick in before 
the students could become vested in positive actions and outcomes, I revised the assignment. 

. Using examples ITom the new assignment, this presentation documents (in iMovie) these docu­
mentary projects. In so doing, it also explores the afIordances and constraints of such embodied, 
on-the-ground research, and the place of such research in the paradoxical space between the desire 
to join ""the establishment" and the desire to change it inhabited by first-generation students. 

Mary Eli zabeth Sullivan, Kenl State University, The Rhetoric of Dead Animals: Raising Delib­
erative Space from a Cultural Grave 
Ss small towns decline in the face of the information economy, new plans are developed to 
revitalize communities. However, the best locations for thi s deliberation may not be in town halls 
and city council chambers. In an age where communities multiply and proliferate in online spaces, 
examining the ways sites serve to shape and mediate civic discourse is crucial to understand­
ing how individuals are able to deliberate on issues of public concern. To unite citizens " online 
virtual participation to their material lives, physical spaces are crucial as sites for community 
interaction, identity formation , and deliberation (McComisky and Ryan 2003). Using Moun t­
ford's understanding of the geography of a communicative event as rhetorical space (2001) and 
Lyotard's construct of "para logy" (1979) - "little narratives" that legitimate the status of knowl­
edge in a multitude of context specific roles and act ions - this multimedia presenta tion considers 
how knowledge at the "Missing Animals Cemetery" and its accompanying website is established 
and function as cultural space. Set outside ofa town's small cultural arts center, artisans create 
memorials for extinct or expatriated animals of Ohio to foster the community's publi c memory 
of creatures lost and ideas in crisis. Using data collected about the real and virtual space through 
observations and images, online representations, and interviews with people who util ize the space, 
I analyze how the cemetery outside the cultural center serves to mediate the public space, and 
like Wright, locates ways that the space unites the unique with the ordinary (2005). I conclude by 
suggesting that the space is more than a site for deliberation; rather, through use and interaction, it 
becomes a site of invitational rhetoric (Foss and Griffin (995), where all participants who engage 
in the discourse may develop new insights and perspectives that lead them to develop new plans 
for community engagement. 
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9,7 Virtual and Audio Teaching: Three Instructors' Tales: Creating Envi­
ronments for Varied Student Populations (Room I) 
Moderator: Steve Krause, Eastern Michigan University 
Elizabeth A. Monske. Louisiana Tech University. Cheryl A. Hoy, Bowling Green State University/ 
Monroe COinmunity College, Arnie C. Wolf, Ohio State University 
This panel presents three instructors' experiences creating virtual spaces for their students in 3 
very different settings--a community college located outside an urban area, a small rural univer­
sity in the south, and a Big 10 school in an urban setting. These speakers wi ll explore the nature of 
the virtual spaces they use, inclusion of all learning styles and backgrounds, and how their schools 
are encouraging the use of these learning spaces. 

The fi rst speaker will discuss her strategies for creating virtual environ ments via Blackboard. This 
environment allows her to create a community for her commuter students that tend to not have 
the same experiences as students within residentially-based campuses: Because her students are 
only taking one or two classes to gain an edge in their current workplaces, they may not be on 
campus as often as tradi tional students, or they may be at satellite locations making them even 
more disconnected than tradi tional populat ions. She will also discuss how these virtual experi­
ences help her to expand the classroom environment, thereby enriching her students ' experiences 
through increasing their technologicalliteracies and pro fessional communication skills. Because 
of the varying techno Iiteracies, these students also engage in assisting each other on how to use 
the Blackboard system and set up study groups, increasing their conununity development in these 
composi tion classes. 

The second speaker will discuss how she has needed to implement virtual spaces for students 
to adhere to a newly created ~isaste r Recovery Plan (ORP) in light of Hurricanes Katrina and 
Rita. After witnessing the devastation of univers ities in 2005 and providing services for some of 
those affected school s, this northern rural LA university felt they should be able to provide virtual 
services to students in case they would be unable to meet on campus for any natural disaster. Once 
the announcement was made during the fall 2006 faculty meeting for all departments on campus 
to use Blackboard, this panelist has been finding ways to integrate this course management tool 
and WIKls more into the face to face classroom to meet the needs of the ORP similarly to how 
she uses Blackboard in her fully online courses. Her own exploration has been expanded to assist 
other fac ul ty increase their use as well. 

Finally, speaker three will discuss the need for basic writers to be included in vi rtual spaces to 
avoid marginalizat ion. The facul ty and staff at the Writing Workshop at The Ohio State University 
have spent time and effort to include the basic writers they serve into the digital and virtual spaces 
of learning that the university is offering to other students as well as including them in service­
learn ing projects invol ving urban elementary and middle schools in the area. By introducing 
students to digital media projects, using virtual spaces like Carmen, the university's online course 
management program, and in volving them with indi viduals from local urban communities, stu­
dents are less marginalized and involved in the urban setti ng of the Ohio State University virtually 
as we ll as physically. 
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Session 10: 10:30 AM-11 :45 AM 
10.1 Virtual Spaces and Embodiment (Room B) 
Moderator: Michael McGinnis, Wayne State University 
Cynth ia Jeney, Missouri Western State University, Virtuality and Rhetoric: Teaching Writing 
as Sym bol-Making Space 
I propose to explore various definitions and approaches to discussing and experiencing "virtual­
ity" and virtual realities in college writing classes. "Virtualiry" is a problematic term because it 
is arhetorical and ill-defi ned; it is fast becoming a commonplace, and yet it is rarely defined in 
sati sfactory terms. In order to come into a discussion of symbolicity, the rhetorician considers 
mankind as the "symbol-using" animal, and we therefore should discuss virtuality as a quali ty, 
feature, or by-product of human symbol-making. My preliminary thesis is that students best 
experience "virtuality" when they are engaging in creative activi ties such as hypertext fiction , 
but that with enough playful and, yes, virtual discussion of what we mean by "virtual reali ty" or 
"virtual experiences," we can help our students begin to question and examine layers of textual 
and graphical "realities" in their thinki ng and writi ng. 

Kim Thomas-Pollei, University 0/Minnesota, Rhetoric and the Pathologized Breast: Embod­
ied Epistemologies and the Lens of Imaging Technology 
In a course I teach called Gender, Ethnicity and the Rhetoric of Science and Technology, I look at 
various tech nologies as they relate to science studies. For part of the course, I brought in my own 
research on the breast ultrasound. My presentation aim s to examine how students wrote about 
the following ideas and how their experience with breast cancer shaped their responses to writing 
about science and technology. 

Through the lens of feminist epistemology, my project examines women's epi stemological re la­
tionships to their bodies vis-a-vis the breast. Specifically, how does the breast ultrasound regulate 
and define a woman 's relationship to her body, and the actual or nascent knowledge production 
relating to her body mediated through sites of medical authority and breast technologies. More 
definitively, when a woman receives a breast ultrasound, how does the use of this technology gov­
ern her understanding of her body as normal , deviant, or healthy under the rubric of conceptual 
medi cal models of definit ion and treatment? Presented as a seemingly value-neutral technologi­
cal tool, the institutional and medico-social context within which the breast ultrasound is used 
produces a specific experi ence for women, namely as the technology reflects and wri tes scienti fic 
views of the body. Another troubling feature is the li teral fear of life or death surrounding the 
breast ultrasound produced by breast cancer mortality rates. This fear legitimates women's trust of 
routine screening tests; on another, it engenders a complicity between women and medical profes­
sionals whi ch grants these professionals jurisdiction over breast cancer, treatment of breast cancer, 
and breast pathology the jurisdiction of which extends well beyond the scientific capacity to cure 
breast cancer (Reissman). This complicity warrants a close look at the relationship of women's 
agency, whil e undergoing breast ultrasound, to the knowledge produced through this experience. 

Chri stine Tulley, The University a/Findlay. Digital Graffiti: Immersion in and Reflection of 

Urban Field Experiences 


Because The University of Findlay is located in a rural area betw een Columbus and Toledo, Eng­

lish Education students are required to complete one urban field experience to enhance their teach­

ing repertoire and are required to reflect on this field experience in writing. I often oversee both 

the field experience in urban English and the refl ective wri ting pieces resu lting from it. Because 

English Education students often take my Electronic Rhetoric and Writing course in conjunction 

with their urban experi ence, the digital wri ting environment is a useful space for full immersion in 

thi s fi eld experience. 


I invite teaching candidates to "collect" writing artifacts through observation or from assignments 

given in class. Th is assignment correlates wi th onl ine discussions of how the urban fi eld experi­

ence differs from other required experiences in suburban and rural schools, and how writing and 

technology use might also differ among students. After taking snapshots of " found" writing such 

as graffi ti or showi ng student "zines" as artifacts, many students post these pictures onli ne and 

comment on the creati vity and beauty of graffiti and other forms of visual or graphic wri ting in the 

urban environments. Analyzing these writing artifacts as rhetorical products throughout their ur­

ban experiences offers pre-service teachers insight into designing meaningful wri ting assignments. 

As part of the final reflection piece, I invite pre-service teachers to visually and digitally "graffiti" 

their fi eld experience using the wh iteboard available through Elluminate. Here students have 

posted collages of their digital photos taken in urban settings, presented fl ash poetry, and created 

impromptu murals to represent the intersection ofwriting and urban environments. 
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10.2 Challenging Writing Environments (Room C) 
Moderator: Elizabeth Monske, Louisiana Tech University 
Steve Sosnoski, Wayne State University, Resistance and Video Came Cheats 
Video games have provided opportunities for examining how technologies can affect individual 
learning as well as how an individual interacts socially with the game program. With these exami­
nations in mind, it is possible to look at video games as providing a space to allow player-enabled 
resistance to the dominant discourse of the video game program through the use of specialized 
cheat codes. [ believe that by examining the dynamics involved in implementing a cheat code in a 
video game to circumvent the programmed set of rules governing the game space that new ideas 
about how we understand the concept of resistance as put forth by composition scholars. 

The dynamics of enabling a video game cheat code involve a conscious action on the part of 
the player to implement the code, a code that then changes the rules of play in the game space. 
However, this code cannot exist without the game programmer allowing it, as the game program­
mer designs all aspects and rules of the game space. This dynamic mirrors in many ways the ideas 
of student resistance in the composition classroom put forth by composition scholars, except that 
the desired outcomes of the enabled resistance differ greatly between the composition scholar 
and game designer. These differences allow us then to see resistance not as something inherently 
political, but rather as something that can have a wider landscape yet to be examined within 
composi tion. 

David McMurrey, Austin Community College. Come On! Let 's Make Writing a Science 
The work of Francis Christensen, Susan Wittig, Stephen P. Witte, Joseph M. Williams, and oth­
ers has given writing teachers a body of formalis t wri ting teaching-writing strategies that begs 
to be integrated, formalized, and implemented such that they can be taught in writing classes. 
Specifically, these strategies incl ude planning or revising for content (development), analyzing 
and revising structure (coordinate and subordinate re lationships), analyzing and revising topic 
strings, analyzing and revising transitions, analyzing and revising topic sentences, and analyzing 
and revising introductions. These strategies apply both to the paragraph level and the document 
level. The presentation wi ll include demonstration of code that enables practice of these strategies. 
Attendees will be cordially encouraged to hoot in expressions of dismay. 

Teggin Summers, University of Georgia. Aesthetic Rhetoric: Revising Notions of Aesthetics 
and Rhetoric in the Electronic Writing Environment 
Within the field of first-year writing, aesthetics and rhetoric have often been viewed as two 
distinct fields. Peter Elbow has elaborated on thi s concern in his 2002 article, "The Cultures 
of Literature and Composition: What Could Each Learn from the Other?" At the conclusion of 
this piece, Elbow argues that all language is both rhetorical and poetic. This paper pursues these 
concerns; however, it further argues that rhetoric and aesthetics both stem from a decepti ve, 
imaginative form of logos that is so well described by scholars ranging from Gorgias to Derrida. 
I argue for a conceptua lization of aesthetic rhetoric that bridges Ni ctzsch ean notions of aesthetics 
with Derridean descriptions of rhetoric. Additionally, thi s conceptiol1 of aesthetic rhetoric is best 
env isioned in the electron ic wri ti ng environment. The evanescence of the online classroom pro­
vides an ideal setting for pursuing the aesthetically rhetorical quali ties in writing that are at once 
full of possible meaning and empty of coherent truth. [call on Michael Joyce's Othermindedness: 
The Emergence of Networked Culture to further illuminate this argument. Moreover, this paper 
discusses ways the addition of images and multimedia can work to embrace revised notions of 
aesthetics and rhetoric in the composition classroom, drawing from Craig Stroupe's "Visualizing 
English: Recognizing the Hybrid Literacy of Visual and Verbal Authorship on the Web." Finally, 
working from N. Katherine Hayles's How We Became Posthuman, this paper will conclude by 
discussing ways we might move forward to both analyze and create our own electronic texts with 
an eye to aes thetic rhetoric. 
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What is the re lationship between students, place, and podcasting? This panel will explore the 
benefits and challenges of using podcasting as a bridge between spaces. The panelists will focus 
on three classroom applications: carrying students into a natural environment, bridging the gap 
between the classroom and the business community, and providing a space for reflection on 
classroom activities. Through use in freshman composition, science writing, and business commu­
nicati on courses, podcasting's redefinition of "classroom space" allows for many kinds of student 
growth, but the panelists wonder if it is at the expense of more important learning. 
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-------------------------------------------------w· .... -iiiL-------------------------------------------------
'" 10.4 Slogging, News Communities, and Rhetoric (Room E) 
~ Moderator: Alexis Hart, Virginia Militwy Institute 
~ Steve Krause, Eastern Michigan University, Situation, Exigence, and Blogging: The EMU­
~ AAUP Faculty Strike of2006 and the Birth of EMUtalk.org 
~ My presentation examines blogs through the lens of rhetorical situation, a concept firs t articulated 
;::: in Lloyd Bitzer 's 1968 essay "The Rhetorical Situation." Bitzer argued that the firs t component 
;::: necessary to create a rhetorical si tuation is exigence, which he defined as "an imperfection marked 
~ by urgency; it is a defect, an obstacle, something waiting to be done, a thing which is other than 
s:l it should be." Some critics of Bitzer have argued that essentially the opposite is true--that is, that 
:;; exigencies are the result and not the creator of rhetorical situat ions (Vatz). More recently, others 
~ have argued exigence and situation as a whole ought to be viewed through the not ion of Di ffer-
~ ance articulated by Jacques Derrida (Biesecker), or that we ought to rethink rhetorical situations as 
:;; rhetorical eco logies (Ed bauer). However, the basic premise of Bitzer's theories regarding situation 
;::: are still applicable: the tensions between rhetors, audiences, and purposes drive discourse. 
0-
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I will discuss the imperfection marked by urgency of the Fall 2006 faculty strike at Eastern Michi­
gan Univers ity, my own experiences wi th blogging in August/September 2006, and the subsequent 
origins of the commun ity blog space, EMUtalk. org. During the strike, my academic/profess ional 
blog became an important and unoffi cial resource about campus news and rumors. Wh ile my 
site typically recei ves fewer than two or three comments a week and less than 60 page views a 
day, there were dozens of comments and thousands of page views during the faculty contract 
negotiations, str ike, and agreement to return to work without a contract. This moment of exigency 
changed the subject matter of my blog, it dramatically changed my primaty audience of readers 
(from folks mostly interested in computers and writing to a wide array of students, staff members, 
and students at EMU), and it changed my motivations for blogging. 

~ Robin Murphy, Bowling Green State University, The Damaged City Spaces of 9/11 as Rhetori­
~ cal Space 
~ This presentation will suggest a writing pedagogy that incorporates the visual language and power 
l§ of the rhetorical situation and the damaged city spaces of 911 I. In this post-911 I world, it seems 
"- more important now than ever fo r instructors of composition to analyze how technology post-911 I 
~ influenced the way students identity with and produce a text. At the same time, a post-9I1 1 rhe-
~ torical agency suggests that students embrace their own sense of community space through digital 
~ venues such as MySpace and YouTube. Relying on S. Michael Hallo ran 's theory that public 
U knowledge of place ini tiates public discourse this pedagogy will explore how the rhetorical mo-
~ ment of911 I provides students a place for civic involvement through the production of new media 
:0 artifacts. The presentation will use the punk rock band Yellowcard's music video "Believe" as a 
a place of rhetorical analysis and as an intersection for implementing the spaces of 9/11 in digital 
~ writing for civic discourse. 
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Kimberly Lacey, Wayne State Univers ity: T he E nforcement 01' E-Masculinity 
This paper will argue that it is male students who 'gender ' blogging in freshman composition 
courses. Even though blogs are initia lly androgynous spaces and participants have the choice 

:0 to voluntarily 'gender ' themselves, I fi nd that male students often hyper-gender these spaces to 
~ promote their 'mascu linity.' Masculinity can be asserted whcn men personalize their spaces by 
~ posting suggestive photos, sexist jokes, and songs all the wh ile acknowledging that they are doing 
~ this 'just because some girl is making them do so.' I am spec ifically interested in exploring the 

fe male instructor/male student dichotomy and resistances to blogging as a course requirement. 

I utilize bJogging not on ly to arouse conversation about e-ppearance and censoring onesel f, but, 
too, as a method of continual wri ting in a 'persona l' place as the semester progresses. Curiously, 
there is often hesitancy among the male students, for I have frequently read responses that blogs 
' are for girls,' and that they are just 'some silly girl instructor's way of sneaking in journal writ­
ing.' What is particularly striking about these claims is that the male students do not usually post 
their statements of res istance on thei r blogs, but rather by exchanging personal e-mail wi th me, as 
though their masculinity will be threatened if publicly recorded on their blog. Although students 
are accustomed to posting on popular sites such as MySpace, Match.com, and Facebook, blog­
ging is often a new place for writing. What complicates bJogging is that the students are actually 
qui te know ledgeable of their onli ne presence; however, because their on line presence has never 
'counted' for anything outside of connecting with friends, once this virtual space is associated 
with the classroom, there is immediate resistance that needs exploring and reconsiderat ion. 

Computers and Writing 2007 11196 

10.5 Reflective Pedagogy (Room F) 
Moderator: Thomas Trimble, U0ync State University 
Timothy Dugdale,Universi(), a/Detroit Mercy. The Business Plan: Critical Pedagogy and 

Urban Engagement 
This paper discusses the pedagogical issues and processes of the Business Plan, a mandatory 
component of a second year writing course I teach at the Un iversity of Detroit Mercy. This course 
is required for all business undergraduates. The Business Plan assignment requires students to 
think through what kind of business they want open where within the city limits. The concept, the 
idea has to fit the "life world" of the residents at the same time it has the potential to transform 
that " life world." 

This exercise encourages students to think of the city as a physical pl ace in which sma ll busi­
nesses can act as nodes for nei ghbourhood development and the creation of informal social 
networks that have the potential to transcend the strong historical forces of self-segregation. For 
example, the small cafe that a student proposes opening along Livernois between Seven and Eight 
Mile surely would draw out people from the surrounding neighborhoods who otherwise might 
travel to Ferndale or downtown. 

Mark Hannah, Purdue University, Defi ning the Virtual Rhetorical Situation 
The infusion of technology into writing studi es has brought about many positive changes for 
the classroom as teachers interested in technology continue to search for ways to improve their 
pedagogies using it. For example, teachers use visual rhetoric projects as a way of providing 
students new avenues for composing not tradit ionally offered in paper-based writin g assignments. 
While these non-traditional assignments offer unique opportunities for composing, the question 
arises as to whether the pedagogies that underlie them are theoretically informed. My instinct 
leads me to believe that they are, but that same instinct suggests that many pedagogies are based 
on old theory, and thus do not consider technological implications. Wh il e it is beyond the scope 
of this presentation to articulate wh ich composition theories are technologically infonned, there 
are certain areas where it is more apparent. One such area is the rhetorical situat ion. Since its 
in troduction in 1968 in Lloyd Bitzer's article, "The Rhetorical Situation," situations have been 
analyzed under a number of different frameworks by scholars such as Richard E. Vatz, Scott 
Consigny, Barbara Biesecker, and most recently Jennifer Edbauer; however, none of these or other 
scholars articulates an understanding of rhetori cal situation that extensively considers technology. 
My purpose in this presentation is to offer a contemporary theoretical framework from which to 
view rhetorical situations in technological writing mediums, particularly online virtual writing 
environments. Though many are fami liar with the arguments that have framed the di scussions 
about the rhetorical situation, I think it is important to revisit some of them as a collection and 
synthesize their claims for the creat ion of a new model that is responsive to the demands of the 
technology rich, virtual cul ture in which we now live. 

Rick Hunter, UniverSity a/Wisconsin-Madison, Conceptualizing a Space fo r Learning 2.0: 
Striking a .Balance Between Teaching Techn ical Ski lls and C ultural Competencies in a New 
Media Classroom 
While economic and political concerns carry cogency with regard to the Uni ted States' position 
in a global economy, incorporating Web 2.0 technologies and teaching new media literacies give 
educators, specifically writing instructors, an opportunity to not only bridge the digital divide but 
also work toward a critical pedagogy that promotes an active and critical form of consumerism 
while empowering students to participate creatively, intellectually, socially, and civically in a new 
media landscape. 

Further, Web 2.0 technologies and the texts emerging from them offer models, vocabularies, and 
practices that go beyond both the typical text-based essays and audiences in composition courses. 
And yet, as I hope to show, the use of these technologies by students (and teachers) often requires 
a steep learning curve. As students struggle to gain control over unfamiliar technology, a teacher 
can unexpectedly begin to focus on teaching technical skills rather than critical consc iousness and 
multiple ways of knowing. I argue that Web 2.0 technologies have potential benefits for students' 
lives inside and outside school and are ali gned with many of the pedagogical aims of Composi­
tion; however, teachers must also be wary. Teaching technical skills can become another kind of 
banking education as well as re ity a traditional model of school-place autonomy rather than creat­
ing a space that culti yates the cul tural competencies that will help students live in the 21 st century. 
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10.6 Social Networking and Writing II: Experiments in Social Networking 
(Room H) 
Moderator: Michelle Sidler, Auburn University 
Respondent: Jason Kneip, Auburn University, Montgomery 

Mike Palmquist, Colorado State University: Designing an Instructional Writing Environment 
with a Social Networking Emphasis 

This presentation will discuss the theoretical assumptions and design considerations that informed 
the development of an instructional writing environment that, in the last year, has been used to 
support more than 800 classes at 20 college and universi ties in the U.S . and abroad. The Web­
based environment, which has supported writing instruction for more than 35,000 wri ters and 
writ ing instructors since its public release in December 2004, offers composing tools, commenting 
tools, bloggll1g tools, an ePortfoho system, and a course-management system. It is freely ava ilable 
for use by writers and wri ting instructors. 

Ji ll Salahub, Colorado State University: Using Social Networking Tools in an Instructional 
Wr iting Environ ment: Results from a Two-Year Study 
This presentation discusses pre liminary results of a two-year study that followed the work of 
teachers and students in writing courses as they used an instructional writing environment. 
Drawing on interviews with teachers and students, ana lysis of email messages sent through the 
environment, and written work created by students and instructors as they used the envi ronment 
(course materials, drafts, forum posts, blogs, notes, and so on), speaker 2 will discuss key fi ndings 
from the study. The discussion will focus on student interact ion wi th instructors and classmates 
shifts in student and instructor attitudes about the environment as changes were made to it ove,' 
the course of the study, reactions of students and instructors to the envi ronment 's social network­
ing tools, and their use of those tools. 
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10.7 Negotiating Textual Appropriation in the Remix Culture: Voices 
from the Copyright Food Chain (Room J) 
Moderator: Jessica Rivait, Wayne Slale University 
Roberto Reyes, Michigan Siale University, Matt Penniman, Michigan Stale University, Suzanne 
Webb, Michigan State University, Danielle Nicole DeVoss, Michigan Siale University, Martine 
Courant Rife, Lansing Community College 
A growing body of scholarship has recently emphasized the need to teach writers the basics of 
copyright law and fair use. Because most writing and research is done via the computer and in 
networked environments, and as we encounter and assign more multimedia, multimodal work, 
reliance on the fai r use doctrine has become crucial for the educational community. It is obvious 
within both scholarly and public debates regarding copyright in the U.S. that the interests and 
motivations of the commercial world and the educational world sometimes conflict. Worthy of 
exploration is thus the school-to-work connection regarding copyright/fair use issues. Once writ­
ers leave the confines of the academy, how mi ght, or should their knowledge and understanding of 
copyright/fai r use play out? In this presentation, the audience sits as jury, observing conversa­
tions and debates between various stakeholders in the copyright food chain. Conflicting positions 
involving the authorship and ownership of "texts" is debated by panel presenters as they role play 
the stakeholders listed below: 

Frankie: A recent graduate of a highly esteemed PW program. She received a Master's degree 
in professional writing and subsequently launched her own organization, one that specializes in 
producing cutting-edge digi tal educati onal products for professional/technical writing programs. 
Her second year net profits exceed $100,000.00. Most of her clients have contacted her based 
on her digi tal portfolio, one that she created while still a college student. To showcase her work 
as a student (and now as a business owner), Frankie includes in her digital portfo lio a 5-minute 
multimedia movie, "Material Rhetoric : Strategies and Tactics of City Life," that remixes and 
incorporates a large variety of texts, visuals, and audio . 

Bob: A "struggling" arti st, specializing in photography and short documentaries. Bob spends most 
profits from hi s art sales traveling to various worldwide locations, capttlfing in his distinctive 
photos and films the unique flavors of city li fe and ci ty dwell ers. Although hi s works sell for up 
to $ 1000.00 each, most of Bob 's pro fi ts are used to create the work. Currently, Bob's portfo lio 
includes 100 photographs and fi lms (most available on DVD). Frankie used two photographs and 
several DVD clips in her " Material Rhetoric" remix. Bob's fil ed a lawsuit against Frankie for 
copyright infringement. 

President Zed: A spokesperson for the multi-mill ion-dollar DMPA (Digital Musicians Publishing 
Association). Approximately 90% of recording artists in the U.S. sign with the DMPA to ha ve 
their music promoted commercially. In her "Material Rhetoric" remix, Frankie incorporated 
bits ofDMPA owned copyright-protected music. These are pieces produced by artists other than 
Bob. The DMPA sent multiple cease and desist letters to Frankie, requesting th at she remove the 
copyrighted material , and threatening legal action if she does not. Zed is therefore quite interested 
in the outcome of Bob's lawsui t against Frankie. 

Skip: An attorney specializi ng in intellectual property law. Frankie contacted him to represent her 
regarding Bob and the DMPA's act ions. Skip and Frankie are currently negotiating whether Skip 
can represent Frankie, and if so, under what condi tions. 
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10.8 Tagging Information Spaces: XML and Pedagogy (Room I) 
Moderator: Austin SI. Peter, Wayne State University 
<emma> (Electronic Markup and Management Application), a home·grown, XML·based applica· 
tion from the University of Georgia, began as a wri ting space where students would see XML tags 
as an integral part of both their composing process and their personal and peer text analysis. From 
its inception, tagsets were utilized to make visible basic and rhetorical document elements--from 
paragraphs and parts of speech, to rhetorical appeals and critical frameworks. This panel reftects 
on lessons learned about the act of tagging and projects new directions as the project and our ap­
plication of XML matures. 

A!e.xis Hart, Virginia Military Institute, To See or Not to See, Or In an XML Writing Space, Do 
VISIble Tags Really Matter? 
As <emma>'s use expanded to new spaces, <emma> designers responded to concerns from teach­
ers unfam iliar with markup languages. Many of these instructors were disinterested in using the 
<emma> writing space or concerned about devoting class time to teaching technology rather than 
writing, or both. Thus, in the 2006-2007 academic year, <ernma>'s writing space moved from an 
XML editor in which all inserted tags were visible to a word processor behind wh ich the XML 
tags (while there) are hidden. In this presentation, I will examine <emma>'s new space for writ­
ing and the pedagogical implications of the removal of the visible XML tags from the students' 
composing and analysis processes. 

Anita DeRouen, University a/Georgia, Seeing is Re-reading: Tagging and Critical Reading 
Skills 
While the reading activity is largely invisible, we accept as a given that cri tical reading skills are 
crucIal to successful writ ing; students who are active, engaged readers are more likely to wri te 
critically responsi ve texts. In th is presentation I explore XML tagging as a critical reading activity. 
Tagg~ng scaffolds cri tical reading concerns whi le making explicit to instructors the cri tical reading 
actIVIty of student readers. As students become more comfortable making critical reading moves, 
they can begin creating tagging schema which are informed by their own critical questions. 
Reading, traditionally considered a hidden, solitary act ivity, becomes a visibl e, collaborative one. 
When a student marks a text in <emma>, he is simul taneously writ ing his reading 10 himself, 
instructor and peers, and the machine. 

Beth Beggs, University a/Georgia , Don't Tell Me; Show Me: The XML Grading Space 
Th,s paper explores the possibilities for grading and program assessment in the XML environ­
ment. Tagging prov ides pedagogical and research opportun ities for both individual courses 
and entire programs. This paper explores the individual and program assessment possibilities. 
Classroom instruction is enhanced by the 100is and customizabili ty of the system's grading tools. 
Program assessment can simultaneously operate on broad and deep levels. In both instances, tag­
ging provides information that ultimately informs and improves classroom instruction. 

12:00 PM 
Room C, 7C's Meeting 
The last afternoon of the conference, the 7C's will meet to ta lk about future conferences . Inter­
ested parties may come and hear about how to host a conference. The official application process 
is available through the official conference website, http://www.computersandwriting.org 
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Take 20 is an hour-long film that captures a corner of an ongoing conversation about 

current practices, changing conditions, and emerging ideas around the teaching of 

writing, Part tool for profeSSional development, part documentary. Take 20 is a new kind 

of professional resource produced by Bedford/St Martin 's and directed by Todd Taylor of 

the Unversity of North Carolina - Chapel Hill, 

"To me, Take 20 reveals the humanity of the 
writing class - of students and teachers - the 
classroom not as an institutional space but as an 
essentially human location." 

- Todd Taylor 

For more information: bedfordstmartins.com 
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